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EDITOR’S LETTER

LETTER FROM
THE EDITOR
Bethan Cullen

Over the last six months, education leaders have provided
ongoing teaching and learning for many pupils across the
country. They have ensured that children from the most
deprived backgrounds have not gone hungry and that
the safety and wellbeing of both staff and pupils remains
an absolute priority. This leadership effort has often been
coordinated and managed by school business professionals.
Contrary to public perception, often fuelled by media
reporting, schools have not closed. The lockdown
forced schools to adapt quickly, initially repurpose to
accommodate key workers and vulnerable children,
and welcome back a number of year groups before the
summer break. School business professional (SBPs)
have been front and centre in reconfiguring schools,
the introduction of innovation to support hybrid
learning models, and the procurement of infrastructure
to facilitate virtual learning – all whilst also ensuring
business continuity across all operational areas.
The often silent but highly skilled SBP workforce
may have previously gone unnoticed as senior
strategic leaders, but the pandemic has shone a
bright light on this uniquely experienced workforce,
and SBPs across the country have been applauded
and recognised for their contribution to the national
effort and the application of their specialist skills.
The letter of personal acknowledgement and
thanks sent by Baroness Berridge to all SBPs,

Professional Development Fund
ISBL has newly established a Professional Development Fund, which has been
created through the ISBL Energy Framework, whereby the contractor (Zenergi)
committed to provide a reinvestment in SBP development. It will support further
specialist programmes to be piloted and established as professional development
routes within the sector, which are mapped to the ISBL Professional Standards.
The fund will be used strategically to provide reduced costs on SBP development
programmes as we further develop them following delegate feedback.
The first programme to benefit from this investment is the CIPS Award for
School Business Professionals. Find out more at https://isbl.org.uk/Training/
Specialist-Training/CIPS-Award-for-School-Business-Professionals.aspx

recognising the critical role played during the
pandemic, represents an important milestone for
our profession.
Our collective focus now must be to ensure that
this national recognition is maintained as we
reopen schools more fully and begin to return to
more business-as-usual activity. We know that the
ongoing situation means things will continue to
feel far from normal. SBPs will continue to lead the
effort to adapt the school environment to ensure the
safety of pupils, staff and the wider community, and
preventative measures are likely to remain in place
for quite some time.
During the pandemic, we have been engaging
on a fortnightly basis with the Advisory Panel and
Regional/Local Group Chairs, who we would like to
thank for giving up their personal time to participate.
These meetings have kept us apprised of the
challenges experienced by SBPs across the country,
and this, in turn, has allowed ISBL to share front-line
accounts with government officials and help shape
policy and guidance.
We want to make sure this important dialogue
continues so that as schools begin to fully
reopen, we can share experiences, challenges and
success stories.
Thank you on behalf of everyone at ISBL for your
exceptional work and the service that you have
provided to the education sector during 2020.
Best wishes
Bethan Cullen, Operations Director
Stay in touch: info@isbl.org.uk

Calling for volunteers
Now may seem like the most unlikely time to be looking for individuals willing to give more of their time. However, the exact opposite
appears to be the case. The pandemic has provided us all with some time for self-reflection and consideration of how we can support each
other, and many of you are asking us how you might participate in more system leadership activity.
There are a number of ways you can contribute to ISBL’s work, but right now we are looking for new members to participate in
our Advisory Panel. The panel was developed in 2017 when we transitioned from association to institute. This group of experienced
practitioners helps to ensure we gain important insights from the diverse community of SBPs that we serve. If you are interested in finding
out more, then email bethan.cullen@isbl.org.uk.
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WORD FROM THE
CHIEF EXECUTIVE
Stephen Morales

The last six months have tested us professionally, personally and at a
community level. Whatever we think about the implementation of policy
and guidance based on the science, we should be deeply appreciative of
the work done by the Scientific Advisory Group for Emergencies (SAGE),
Public Health England (PHE) and other public health staff in planning for
the epidemic and attempting to control it. As an education leader, it has
been a privilege to participate in discussions with some of the country’s
greatest scientific and medical minds.
isbl.org.uk
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CHIEF EXECUTIVE COLUMN

“Our professional community’s
contribution is at last being recognised for
its critical role during this global crisis.”
The pressure on PHE and the National Health Service has been
immense over the peak of the pandemic, and the relentless demands
on these critical public services are likely to continue for some time
to come.
The goodwill shown by local communities has been heart-warming.
People appear to be thinking more about each other than themselves
– a significant shift from our more vulgar consumerist, self-absorbed
tendencies over recent years.
Ministers have been quick to single out the effort of key workers
in the fight to control the pandemic and keep public sector services
going. There have been a few direct references to teachers and
education leaders, but these have stopped short of acknowledging the
tremendous work carried out by school business professionals (SBPs).
The letter from Baroness Berridge, thanking SBPs in July, was
well received, and in August we saw an SBP featured on Newsnight;
although belated, our professional community’s contribution is at
last being recognised for its critical role during this global crisis.
Our weekly calls with front-line practitioners, regional group chairs
and education leaders, and international colleagues have revealed
an unprecedented and uncompromising effort by school business
leaders, not just in this country but across the world.

Coping with a new normal
The COVID-19 virus caught us all completely off guard. Not only have
we had to learn to deal with this terrible pandemic, we have had to do
some deep soul-searching about what’s important to us as a society.

What have we learned?
• We weren’t prepared as a nation or as a global society.
• The gap between the privileged and the deprived is huge.
• Many of the material things we thought were important
don’t matter.
• Looking out for each other can make a huge difference,
creating a renewed sense of community.
• Investing in key public services is essential.
• There are many unsung heroes amongst us.
• We should never take for granted our way of life or existence.
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As a profession, we have risen to the challenge. We have rolled
up our sleeves – often not knowing what lies ahead of us – and
confronted every obstacle head on.
• We have worked with a backdrop of government procrastination
and ever-changing guidance coupled with dissenting voices.
• We have closed, repurposed and
reopened schools.
• We have managed the anxiety of
colleagues and parents.
• We have worked late into the
night, weekends and often through
holiday periods.
• Most importantly, we have made sure our
schools are ready to receive our children.

What next? What will our
education system look like for the
foreseeable future?
We now turn our focus to recovery. As well as making up for
children’s lost ground, perhaps this is a time to reflect on the
legacy approach to education delivery; perhaps as well as recovery,
we might see this period as transformative. Many aspects of our
existence have been touched and altered by this pandemic and are
unlikely to return to the old normal. The concept of remote working
is here to stay, organisations will be thinking long and hard about the
value of expensive real estate when their teams have been working
so effectively from home, long-distance business travel will be
limited to exceptional circumstances, and e-learning is likely to be
the norm for many professional bodies, universities and other higher
education institutions.
How appropriate and effective remote learning is for mainstream
education will be debated long and hard over the coming months
and weeks, and the case for education delivery beyond the classroom
is already being made for the older year groups and post-16.
School design and technology infrastructure is likely to shift as this
new way of educating our children beds in.
This was always coming – COVID-19 has simply accelerated the
process. The virtual classroom, the role of artificial intelligence and
the unstoppable force of a technological revolution means this
was inevitable. Technology and data are likely to become a much
more significant feature of school leadership, and SBPs will need to
prepare themselves to be ready to engage in this new environment,
often leading the way in the change management process.
As we adapt to new ways of working, the role of technology, and
the pros and cons of home working, human resource management
expertise will also be increasingly important.
Pupil assessment is likely to come under greater scrutiny as key
stakeholders question the value of an onerous and inflexible test and
examination regime. How and when we assess pupil performance
could perhaps be reimagined. Again, for the SBP, engaging in the
discussions related to a return on investment from education will
be important. Does the current assessment regime offer value
for money whilst accurately determining pupil performance and
potential? Some would argue that it does not.
As we emerge from the pandemic, SBPs need to be careful
that they are not simply passengers on this new journey of
transformation and that they contribute fully to the debate about
our ‘new normal’. SBPs often see the unintended consequences of a
change in approach and are able to spot things that other members
of the senior leadership team might miss.
Make sure you are ready to participate in shaping our post-COVID
education system. After all, there is far too much at stake to get
it wrong.
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PROFESSIONAL
DEVELOPMENT ADVICE -AT THE CLICK OF A MOUSE

Our Professional Development Advice Centre provides career advice
to all school business professionals looking to develop. The new year
brought a new job for Tahera Begum, our Training Coordinator, and she is
loving the job -- and the ‘organisational’ challenges of delivering training
in lockdown. So in this edition, Tahera discusses online training.
Q: I normally prefer face-to-face training, but so
much is online recently. What are the benefits of
online learning?
A: So much has changed in schools over the past six
months, and one of these changes is that we have all
spent hundreds of hours in virtual meetings, working
differently and embracing technology.
Professional development and training have
experienced these changes as well. The amount of
online training available has been steadily growing, but
over the last few months it has become a necessity.
Online training has many benefits, including:
1. good use of resources: online training is often
cheaper; you can save time and money by not having
to travel to a venue. It is also easier to fit learning
into your day, completing the course either at home
or from work.
2. improved virtual communication and collaboration:
communicating virtually is a different skill to
discussing face to face. You can add this to your
professional toolkit and improve communication
and collaboration skills.
3. a broader, national perspective: online training
allows participants to be based anywhere
geographically, meaning you benefit from different
perspectives and insights from other regions
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4. new technical skills: online learning often brings
different ways of learning and delivery. It helps to
build your skills and confidence in using learning
platforms and various virtual meeting technologies.
Platforms such as MS Teams and Zoom are commonly
used and are user-friendly.
5. wider choice: you don’t have to wait until there is a
course near you; you can join any training, anywhere
and complete courses remotely.
6. support from trainers and peers: online training uses
technology to bring you all together in a virtual room,
ensuring that you receive the support you need from
peers and the trainers. This is accessible 24/7 rather
than waiting for the next face-to-face session.
7. accessing resources: you will receive electronic
copies of presentations, handouts and resources
as a standard process, allowing you to access links,
cement learning and revisit the content of the
course if you wish to do so.
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BOOK REVIEW

Fiona Gill provides us with her thoughts on a book
that has inspired her.

The Choice
by Edith Eger

Reviewed by Fiona Gill, School Business Manager, Morecambe Road SEN School,
Morecambe, and ISBL Fellow

This autobiography by Eger documents her experience as an
Auschwitz survivor. This experience on its own establishes Eger’s
credibility, but, additionally, Eger refers to the people that she later treated as a
trained therapist. Her theme is that life is full of physical challenges and we have a
choice with regard to our responses. It reminded me of the ‘Action plus Response
equals Outcome’ often quoted in many management books.
Eger discusses the feelings of a psychological
prisoner, a prisoner of his/her own fears – fear
of failure, not being liked, not being funny or
interesting to others and, ultimately, not being
valued. In our roles, we know only too well the
feeling that we could input value but no one
appears to be listening. It is at this point that
we need to speak up and use our professional
knowledge. Next time, you may just find that
others actually turn to you for answers.
Eger provides a lesson for all leaders and
not just school business professionals – to be
confident, be you, let go of negative thoughts,
and rage if needed (privately and not within
listening distance). Then, it is time to accept what

has happened is done and over – be resilient.
Also, learn from the experience for future positive
change. Importantly, remember to celebrate the
successes we achieve in our profession and share
them with professional networks.

“In our roles, we know only
too well the feeling that we
could input value but no one
appears to be listening.”

Sharing your professional expertise and
insights – they say sharing is caring
Members often ask us about what more they can do to support
other colleagues. About how they can disseminate the experience
and knowledge they have?
Blogging is a quick and immediate way to interact with other colleagues
from across the country and share anecdotes, quick wins and evidencedbased success stories that will inspire, reassure, and provide development
for other colleagues.
We don’t know what we don’t know, so sharing your latest eureka
moment or solution to a recent problem through a 250 word article that
ISBL can edit and distribute through our website and twitter account is
altruism in action. It is a way that all professionals can give something back
to the profession, connect with colleagues and ensure the continuation of
good practice.
Visit https://bit.ly/BloggingGuidance2020 to download our blogging
guidance today, set yourself a goal and submit your first blog during 2020.
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ROLL OF HONOUR

The following members have all passed the Level 7 CIPFA:
Julie Ricketts, Director of Operations,
Kingsthorpe College & CFO of the
Collaborative Academies Trust,
Northampton
Lesley Harris, Business Manager,
Fortis Trust, Kent
Eleanor Arnold, School Business
Manager, Maple Infants’ School, Surbiton
Carolyn Wilder, Assistant Bursar,
St Catherine’s School, Twickenham
Penny Roberts, Chief Operations Officer,
Brightwells Academy Trust, London
Sophie Teasdale, Chief Financial Officer,
St Cuthbert’s Roman Catholic Academy
Trust, Hull
Emily Marshall, School Business
Manager, St Michaels CE Primary School,
Septenary Trust, Bournemouth
Ann Edmondson, Finance Manager,
Lake Farm Park Academy – The Park
Federation Trust, Hayes
Sheryl Cardwell, Business and Financial
Consultant, Shard Business Services
Helen Scholey, Head of Business
and Finance, The Pennine Trust,
Colne, Lancashire

Chris Heptinstall, Director of Business,
Youth Engagement Schools Trust, Congleton
Nicola Chester, Finance and Operations
Leader, Champion Education Trust, Blackburn
Karen Wood, School Business Manager,
Laneshaw Bridge Primary and Blacko Primary,
Colne, Lancashire
Heather Measom, Finance Business Partner,
Ebor Academy Trust, York
Lesley Starkes, Finance & Business Manager,
Chapeltown Academy Trust, Sheffield
Zoe Brentnall, Business Manager,
St. Joseph’s Catholic High School,
Workington
Heather Stanbridge, Business and Finance
Manager, St Gabriel’s RC High School, Bury
Melissa Boyes, Chief Operating Officer,
The STAR Multi Academy Trust, Tadcaster
Inez O’Hara, School Business Manager,
East Acton Primary School, London
Sarah Blackman, School Business Manager,
St Peter’s CE Primary School, Westminster CC
Aftab Ahmed, Head of Business Operations,
Guru Nanak Sikh Multi Academy Trust, London

Daniel Meekin, School Business Manager,
Shevington High School/SRMA, Wigan

Claire Preston, Head of Business and
Finance, Belvue School and College, Northolt

Nadine Barnes, Finance Manager,
BASE Academy Trust, Bolton

Clare Scantlebury, Head of Finance and HR,
The Pegasus Partnership Trust, Harrow

ON THE MOVE
All the latest details on colleague changes…

There have not been any job moves by
ISBL members since the last issue of The Voice
but we would like to wish Mary Acland,
Education Finance and School Business
Management Consultant, and a huge advocate
of ISBL, a very happy retirement.
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THE FINANCIAL IMPACT
OF CORONAVIRUS
The pandemic brought unavoidable financial pressures to
schools and academies. Two ISBL members provide an
insight into the associated costs as schools operate in the
‘new normal’.

isbl.org.uk
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On 7 April, as the UK entered the third week of full
lockdown, the Department for Education (DfE) published
guidance1 that set out the financial support it would give
up to the end of the summer term to ensure schools
could focus on the vital role they were playing during
the pandemic.
The report stated that schools would continue to
receive their core funding allocations, regardless of
any periods of partial or complete closure, so that they
could pay staff and meet other financial commitments.
This may have been positive news in a worrying time,
but schools were accommodating unforeseen financial
pressures that affected their budgets because of:
1. staying open for vulnerable children and those of
keyworkers during term time and also during the
Easter and Whitsun half-term
2. the provision of free school meals (FSM) for eligible
children who were not attending school
3. the need for increased cleaning, handwashing and
sanitising to maintain strict hygiene, and
4. the loss of income from renting out facilities.

“Schools were accommodating
unforeseen financial pressures
that affected their budgets.”
“Our finances have been strong because of careful
management and monitoring,” explains Helen Child,
Regional Business Leader – North for E-ACT multiacademy trust, who is responsible for the finances of five
academies in her region. “However, this doesn’t mean that
the trust hasn’t been financially affected by coronavirus.
Three of the five academies in our North region were open
every day from the beginning of lockdown, and two of our
neighbouring academies merged to form a single hub for
the small number of children who needed our support.
“Ensuring the safety and wellbeing of everyone came
with a cost: the cost of FSM until the Government’s
voucher scheme could be used, the cost of staff to care
for pupils, and the cost of additional cleaning.”
Of course, to ensure there was as little disruption to
learning as possible, the majority of schooling up and
down the country was done virtually. For Helen, this meant
ensuring that all staff and pupils could access the trust’s
existing online learning, but this came with a further
expense. “With more than 40 per cent of pupils across the
trust classed as disadvantaged, we have a large number
who do not have access to IT. We therefore covered the
cost of laptops and dongles for those who needed them.”
Debra Moore, School Business Leader at Ancaster
C of E Primary School in Grantham, explains that
her school also incurred costs associated with home
schooling. “We purchased exercise books for the children
to use at home and set up an online learning platform so
that the children could interact with each other and their
teachers. This was partly funded through a DfE grant,
but we also used funds that would have helped purchase
additional equipment and learning resources over the
next few years.”
The closure of facilities that would normally be hired
out to the local community has also affected budgets.
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“The trust has community lettings for activities such
as football, badminton, Saturday schools and drama,”
explains Helen. “However, because we have been unable
to let these out during this period, we have seen a fall in
income of approximately 50 per cent in this area.”
The Government has pledged extra funding to schools
that have incurred unavoidable costs they can’t fund
themselves, but the lack of income from private hire
is not supported. According to Julia Harnden, Funding
Specialist at the Association of School and College
Leaders, “This can be quite a significant element of their
finances… and we are continuing to discuss with the
Government how this might be addressed.”2

Helen Child

The cost of returning to ‘normal’
As schools opened again for certain year groups late
in the summer term and prepared for a full reopening
this term, creating a safe environment has come with
a cost. “We have made sure the classrooms remain
within bubbles by providing TA support for each class
and have purchased additional tables to accommodate
social distancing and extra resources so the children are
not sharing,” explains Debra. “Additional cleaning and
sanitising will obviously continue, and we also have a
washing machine and drier to use on site.”
“We have purchased extra cleaning materials, hand
sanitisers, large signage, and social distancing markers,”
says Helen. “We have also bought barriers for playgrounds
and one-way system signage. It is hard to quantify how
much the pandemic has cost us because income and
expenditure are still being closely monitored, but I am
hoping that it will have had a neutral impact given that
closure resulted in additional costs in some areas and
reductions in others. For example, we made savings on
energy in academies that were closed, but this was offset
by increased energy consumption for those that were open
over the holidays. Nevertheless, we took the view that our
pupils’ learning and safeguarding, as well as the health
and safety of our staff, was not compromised in any way.”
“For us, the long-term financial impact is not yet
known,” says Debra, “although I think the figure will be
close to £10,000. For a small primary school, this is an
amount that will cumulatively have an impact on the
school. However, more important is the concern of the
long-term impact on the children and their education.”

“The closure of facilities that would normally
be hired out to the local community has also
affected budgets.”
1 School funding: Exceptional costs associated with
coronavirus (COVID-19) for the period March to July 2020
(www.gov.uk/government/publications/coronavirus-covid19-financial-support-for-schools/school-fundingexceptional-costs-associated-with-coronavirus-covid-19-forthe-period-march-to-july-2020)

Info

2 Coronavirus: Schools can only claim back if extra spend
‘threatens financial stability’ (https://schoolsweek.co.uk/
coronavirus-schools-can-only-claim-back-if-extra-spendthreatens-financial-stability)
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CORONAVIRUS:
THE IMPLICATIONS FOR
FINANCIAL FORECASTING
The unprecedented situation facing academies and
maintained schools in responding to COVID-19 has led to
questions about whether schools have sufficient contingency
funds in place to deal with such crises. As they grapple
with the fall-out from COVID-19, Will Jordan, Co-Founder of
IMP Software, examines the learnings for school business
professionals on contingency funding and forecast agility.
Given the scale and global element of the pandemic
(which was not on too many risk registers), the simple
answer to ‘whether schools have sufficient contingency
funds in place to deal with such crises’ is ‘no’, and nor
should they. However, my challenge is whether they have
been able to reset their budgeting assumptions quickly
enough with an ever-changing set of circumstances and
guidance (or lack of).
When considering what suitable levels of contingency
funds might look like, a lengthy debate between the
executive/leadership team – who wish to maximise funds
being spent on resources for current pupils – versus the
trustees/governors – who are looking more broadly to
ensure the safeguarding of resources and the organisation
into the future – can occur. Whilst I am not a fan of large
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Will Jordan

unallocated contingency pots, there is no right answer
here, and, if you look at the broad sector and specifically
the reserves policies of multi-academy trusts (MATs),
this is an area with a great deal of variation.
A middle ground to satisfy both ‘camps’, which I
arrived at during my time serving as a trustee, was to
establish a difference between committed and
uncommitted budget lines. With this approach, the
uncommitted spend items could be optional and based
upon other factors that would come true (or not) as the
year progressed. This approach provides agility to react
to evolving circumstances and gives the leadership team
the ability to outline their priorities for education delivery
and the trustees/governors more comfort about having
less funds ring-fenced as ‘contingency/surplus’.
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“MATs and schools will be rightly reviewing the agility of their
financial processes to ensure that beyond COVID-19, the lessons
learnt can benefit them in the future.”
Lessons learnt
As with any crisis, there are always things that can be
learnt for next time, especially in terms of preparing for
the unexpected and making sure that institutions can
change course when the goalposts move. Whilst this crisis
is unprecedented and has caused significant challenges for
all, MATs and schools will be rightly reviewing the agility of
their financial processes to ensure that beyond COVID-19,
the lessons learnt can benefit them in the future.
Extra caution, attention and scenario-planning is
required – which is what MAT chief finance officers
(CFOs) and school business professionals (SBPs) are
extremely good at. However, one element that can
help leaders make tough decisions is having up-to-date,
prudent financial forecasts at their fingertips. It could
have been easy to get caught up in the current crisis
and decide that with so many unknowns, financial
forecasts will be lacking accuracy and, therefore, any
sense of reliability.
However, forecasting and budget agility remains
achievable in the current climate and, when done right,
can make a huge contribution to enable, and give
confidence in, decision-making. The issue is that the
quality and frequency of in-year forecasting can vary
greatly between MATs, academies and maintained
schools. Some have well-established processes that are
deeply ingrained and followed as a matter of course
each month, but many still struggle to create a forecast,
other than for the budget forecast return out-turn.
Having worked in the academy sector area for nearly
ten years, I would say that most trusts are somewhere
in the middle, with a combination of culture, lack of
resource and limitations of technology (in that order)
being barriers to achieving the vision of a monthly
re-forecasting cycle, which is much more ‘the norm’ for
standalone academies and maintained schools.
MATs can struggle because there are several schools
to consider, with growth meaning that new schools have
to be onboarded 1 and brought up to speed with trust
processes. Where trusts have implemented a monthly
cycle of reporting, it was often not perfect on day one,
but the beauty of a good process is that each month,
the accuracy and efficiency of production will improve.
By keeping on top of a monthly cycle, you not only
reduce the effort for each forecast but are only ever
a month away from your next set of financial data,
therefore ensuring that decision-making is always
based upon the most up-to-date information.

Top Tips:

1

Ensure continuous forecasting draws
on a combination of finance actuals,
payroll actuals and forward-looking
budgets, by month.

2

Focus on agility (and potential automation) of
the forecasting process; streamline processes
so more time can be spent on analysis rather
than the administration.

3

From the outset, identify committed and
non-committed budget lines that are earmarked
for review as the year unfolds.

4
5

Minimise unallocated contingency funds.
When presenting finance data throughout the
year, focus on performance against the
approved budget and comparison between the
last two forecasts: what has changed?

hit hard if there is a reliance on self-generated income
from extended services and use of facilities; that’s in
addition to the more recent costs that have arisen as
part of the COVID-19 response and the preparation for
the broader school reopenings, such as PPE, signage,
increased travel provisions, and potential further costs
that might be required to keep groups separate.
However, MAT CFOs and SBPs are used to operating
within a moving landscape and having to make difficult
choices. They know the importance of robust financial
planning – continuing with in-year forecasting and
formulating strategic budget plans when information,
assumptions and reporting deadlines are uncertain.
Whilst there will always be an argument that there is
simply not enough funding in the system to allow for
a good contingency fund or uncommitted budget lines,
it is abundantly clear that making preparations for
these and embedding this resilience into the finance
processes will be even more important going forward.
IMP Software (www.impsoftware.co.uk) provides budgeting software
for MATs. However, there are other providers in the market, so please
research the market thoroughly before committing to any change.

Long-term effects
While the current situation remains fluid and fraught
with uncertainty, it still has the potential to be a
perfect storm for MAT and school finances. Some will
have received an initial positive effect through lower
operating costs, but, for many, budgets are likely to be
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Info

1 Onboarding, also known as organisational socialisation,
refers to the mechanism through which new employees
acquire the necessary knowledge, skills, and behaviours to
become effective organisational members and insiders.
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AdEPT
Education
Leading Technology Provider
for Schools & Academies
Bundled Managed Services,
Communications and Audio Visual for
Added-Value and Enhanced Integration
across the School.

By bundling all your essential tech services and
solutions with us you benefit from:

 Essential online safeguarding tools such as
filtering, antivirus and firewalls are all a
requirement for schools.
 Increasingly, schools are saving costs by moving
their communications to the Cloud, with hosted
VoIP and Cloud-based texting platforms.

•

Greater value – the more you subscribe to, the
better value and cost-savings we can give.

•

Just one number to call – the more solutions you
have in one place, the fewer accounts you need to
manage and remember.

•

Peace of mind – With over 30 years’ experience
and 4,000 schools connected, we are a reputed,
reliable supplier.

•

Effective technology – Our solutions are
designed-for-schools based on school
requirements including internet filtering,
connectivity, VoIP, IT support, SIMS services, WiFi,
CCTV, audio visual, remote backups and more.

•

Frameworks – Our products and services feature
across a range of government-approved, education
frameworks.

 AV is a staple of the modern classroom,
offering innovative, exciting teaching and learning
experiences for staff and student alike.
Where all of these services are being deployed in
schools, not often are they all secured via one proven,
education-focused and approved supplier. AdEPT
Education have 30 years’ experience providing
cost-effective services that are now in use by over 2
million users across 4,000 schools nationwide.

VoIP

Help & Support

Filtering

WiFi

Connectivity

Audio Visual

For more information or to discuss your requirement in more detail please get in touch.

01689 814700
enquiries@adept.co.uk

www.adept.co.uk/education

AdEPT Education
are proud to
partner with:

Audio Visual and Hardware
As technology becomes more commonplace, it’s important that schools benefit
from the latest and best the industry has to offer. AdEPT Education partner with
a select number of education-focused audio visual and hardware partners to
ensure you can get the right equipment for your schools and classrooms.
The right technology can hold attention spans, save time, allow for new
resources and learning experiences, scale, and excite the classroom for all
involved, what’s more, It might not be as expensive as you might think.
We can offer affordable leasing arrangements that give your school the best
the industry has to offer at education-friendly pricing. To talk with us about any
audio visual or hardware requirement, however big or small. Please don’t hesitate
to get in touch.
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FROM CIF TO SCA -READING BEHIND
THE LETTERS
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Martin Hier

There are many things to consider when a multi-academy trust expands,
not least of which is the ongoing condition management of its buildings
and facilities. Martin Hier, Director of Surveyors to Education, discusses
what moving from Condition Improvement Funding to School Condition
Allocation funding means for multi-academy trusts.
When a multi-academy trust (MAT) moves from the bid-driven
Condition Improvement Fund (CIF) to formula-allocated
School Condition Allocation (SCA) funding, not only does the
way in which funds are obtained change, but also the amount
and accounting governance.
The biggest change is that SCA funding provides a regular
guaranteed income for condition improvement at MAT level, giving
greater flexibility as to which projects are undertaken and when.
However, with greater flexibility comes greater responsibility
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because the MAT becomes fully accountable for the condition and
maintenance of its estate.

SCA eligibility
To receive SCA funding, MATs and voluntary aided (VA) bodies must:
• have more than five schools at the start of September in the
previous financial year, and
• have at least 3,000 pupils counted in the spring census.

THE VOICE | ISSUE 25 | AUTUMN 2020

21

FINANCE

There are exceptions, however. If you are in a MAT with more than five
schools but fewer than 3,000 pupils, you can become eligible for SCA
funding by qualifying as an ‘opted-in chain’. Local authorities (LAs),
non-maintained special schools, and special post-16 institutions are
also eligible for SCA funding.
Eligibility should not be assumed until it has been confirmed,
with all responsible bodies being notified between September and
October of the previous financial year.

“School Condition Allocation funding
provides a regular guaranteed income for
condition improvement at MAT level.”

Calculating SCA funding
In contrast to CIF, where funds are won in a competitive bidding
framework based on greatest need, SCA funding is determined by
weighted pupil numbers, as follows:
• age-phase and type of pupils – reflecting relative capital costs of
their provision
• school modernisation – schools that are considered ‘modernised’
and were not included in the Property Data Survey will have a
50 per cent weighting applied to each of their pupils, reflecting
that these schools will generally have a lower maintenance need
• school location – applied to reflect the different capital costs
around the country, and
• VA schools – which receive increased allocations because they
don’t have access to the VAT refund scheme.
For SCA funding, fully weighted pupils for each school are calculated as:
pupil numbers x phase weight x modernisation factor x location factor x VA factor.

How much SCA funding will I receive?
SCA funding is split into three separate pools.
1. Core SCA condition funding1 is based on the assumption that
condition need correlates well with pupil numbers, which are also
a good indication of the size of the MAT estate. This funding is
given directly to eligible MATs and chains in four equal instalments
from May to August.
2. High condition-need funding is additional funding available to
those with disproportionately high condition need, as identified in
the 2012–14 Property Data Survey.
3. Floor protection funding, which was applied in 2015/16 to
make sure no responsible body received less than 80 per cent
of the funding it received in the 2014/15 maintenance allocations.
This amount is fixed.

Risks and benefits of moving to SCA funding
The major benefit of SCA funding for a MAT is that it will receive
regular annual funding that it can spend as it sees fit across its estate.
Financially, this provides stability and gives the trust the flexibility
to prioritise those areas of its estate that are in most need. In contrast
to CIF, where funds are granted for specific projects within single
academies, SCA funds are pooled, and it is the responsibility of
the governing body to allocate the funds to meet its condition and
expansion needs.
The main risk is that the MAT becomes more directly accountable
for the condition of its estate. Whilst there is no specific project
funding agreement as there is for CIF, the MAT must still demonstrate
to the Education and Skills Funding Agency (ESFA) each year how it
has spent the money.

Info

1 The SCA funding methodology for financial year
2020/21 was updated by the ESFA in April 2020.
For information, visit https://assets.publishing.
service.gov.uk/government/uploads/system/
uploads/attachment_data/file/879328/
Condition_funding_methodology_2020-21.pdf
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CORE REQUIREMENTS
1. Strategic planning
To prioritise the allocation of annual SCA funds, it is important
to have a three- to five-year strategic estate plan that maps
out the order and detail of the condition, refurbishment and
expansion work that needs to be carried out.

2. Condition assessment
Having a complete picture of the physical condition of your
estate will help you understand the current state of the
building fabric. It will identify any areas of non-compliance
and remedial works required and provide evidence to support
funding applications.
Carried out by qualified chartered building surveyors,
a condition survey is a technical assessment that provides
objective information about the physical, mechanical and
electrical condition of the estate buildings.

3. Due diligence
Whilst taking on a new academy might make educational sense,
without the necessary due diligence, it could lead to a MAT
taking on unplanned and unforeseen liabilities without the
required condition funding to put it right.
Due diligence surveys are a necessary prerequisite to ensure
there are no underlying health and safety issues, but, on a
positive note, identifying condition inadequacies could open
additional funding opportunities from central government, such
as via the DfE’s Strategic and Complex Projects Team.

4. Project management
Obtaining the best value from your capital projects is an important
skill set to preserve funds whilst maximising improvements.
Whether an upgrade to a toilet block or building a new
modular classroom block, you will need to engage with third
parties to carry out the work, from design and planning to
gathering initial estimates, batch tendering, contractor selection
and on-site construction.

Surveyors to Education (S2e; www.s2e.org.uk)
specialises in academy surveying, funding and
estate planning. However, there are similar providers,
so please research the market thoroughly before committing
to any changes.
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NEW ZEALAND’S
EXPERIENCE WITH COVID-19
As practitioners in the UK continue to manage the
uncertainty that the pandemic has created and consider
measures for counteracting the impact of a second wave and
potential regional school closures, we look across the world
at how the COVID-19 crisis has affected other school leaders,
their response and what we can learn. Peter Thompson,
Immediate Past President of New Zealand School Business
Managers’ Association, picks up the mantle.
Most education in New Zealand (NZ) is public education
(just five per cent of schools are private schools), and
when the pandemic hit, under Level 4, all schools shut on
25 March as the country went into lockdown. They were
closed for eight weeks (including two weeks of school
holidays that were brought forward), reopening on
18 May under Level 2.
When schools and early childhood centres reopened,
each school was treated as a bubble, and class sizes
were as normal. Social distancing consisted of keeping
a ‘moist breath’ distance, regular handwashing was
enforced, and the Ministry of Education (MOE) provided
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Peter Thompson

free sanitiser for all schools so that all students sanitised
their hands when they entered a classroom. At the end
of the school day, classrooms were cleaned as normal
and all surfaces wiped down with sanitiser.

“The Ministry of Education acted promptly to
support New Zealand’s 2,500 self-governing
schools during all COVID-19 Alert Levels.”
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“During lockdown, the Ministry of Education supported schools, parents and students
with remote learning, anxiety over returning to school, and fear of the unknown.”

If any pupils or members of staff felt ill, they stayed
at home, and vigorous contact tracing was then applied.
If the person tested positive for COVID-19, the school
was then closed for a further 14 days, but only that
school. The MOE has also funded flu injections for
the education workforce to minimise the risk of staff
contracting the flu virus and helping them to stay well.
On reopening, the MOE required all schools to report
daily attendance data directly to them to identify any
students not attending or who were displaying erratic
attendance. This data was compared to the student’s
pre-lockdown history of attendance. If it initially showed
a slight reduction in attendance, the MOE then followed
up with that student/parent to ascertain the reason(s)
for the change in attendance following lockdown.
New Zealand moved to Level 1 on 8 June, meaning
schools returned to pre-COVID-19 conditions with the
exception of tighter border controls.

What went well
The Government listened to the health professionals,
acted decisively and communicated effectively.
New Zealanders accepted the situation, worked together
and complied with what the Government recommended/
mandated, which set the scene for schools, parents and
students, who also followed suit.
The MOE acted promptly to support NZ’s 2,500
self-governing schools during all COVID-19 Alert Levels.
There were, and are, no cuts to school funding levels,
and, in fact, schools can apply to be reimbursed for
certain COVID-specific expenditure.
During lockdown, the MOE supported schools, parents
and students with remote learning, anxiety over returning
to school, and fear of the unknown. For example:
• it provided online and hard copy resources for
different age groups of students in English, Maori
and 10 Pacifica languages
• a TV channel was set up, providing lessons for
different age groups
• resources using sign language were made available
to deaf and hard of hearing students. Sign language is
one of NZ’s three official languages; the other two are
English and Maori
• a learning support package was made available to
those students with special needs, supported by
teacher aides who maintained regular contact with
their students
• resources were provided for ESOL (English speakers
of other languages) students (where English is not
their first language)
• guidance was provided for parents to assist them
with student distance learning
• guidance was provided for teachers – e.g. video
conferencing, constructing online lessons
• wellbeing advice was provided to students, parents
and staff
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COVID-19 statistics at 28 June 2020
1,526 total cases, 22 deaths, 20 active cases.
Key dates (2020)
25 March

103 total cases. NZ declared a state of emergency
and moved to COVID-19 Alert.
Level 4 (lockdown). Schools and non-essential
services closed.

27 April

Level 3. Social distancing relaxed.

14 May

Level 2. Minimal social distancing.

18 May

Schools and early childhood centres opened.

8 June

Level 1. Back to normal with exception of tighter
border controls.

At one point, NZ had no active cases of coronavirus and enjoyed a period of
24 days (from 23 May to 15 June) with no new cases. All new cases since 16
June (fewer than five per day) related to people arriving at NZ’s border from
overseas. Those arriving must undergo 14 days of government-managed and
-funded isolation or quarantine, and prior to release, these individuals must
show a negative COVID-19 test result.
However, this is very much a ‘live’ situation being played out in real time
and on 13 August, New Zealand went back into a level two lockdown –
meaning minimal social distancing and a cap on gathering sizes was
enforced. In Auckland, 1.6 million people had to adhere to stay-at-home
orders as the virus began to spread again.
• regular COVID-19 advice was given relating to which
alert level NZ was at
• connecting students to the internet at home and
providing digital devices to those without them
(including paying for internet connections), and
• regular communication to schools – almost daily.
The teachers were also in regular communication with
their students during the lockdown period and
followed up on their learning progress over lockdown
when they returned to school.

Challenges experienced
The main barrier to distance learning was technologybased. Some students were not connected to the
internet at home and/or didn’t have a digital device,
and some teachers struggled with the technology
delivering the remote learning.
External exams were delayed for ten days, a number of
school trips/camps and teacher-only days were cancelled
in an attempt to catch up on lost teaching time, and some
academic standards have been reduced to enable students
to still enter higher learning institutions.
The bringing forward of the school holidays and
closures resulted in the MOE paying an extra four weeks’
salary for all term-time-only non-teaching staff and
teaching staff on fixed-term or reliever contracts.
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SUPPORTING THE
MANAGEMENT OF
THE SCHOOL ESTATE
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Tim Reade

Since the introduction of the Academies Act in 2010, the way in which
the school estate across England has been managed has changed
significantly. Ten years on, Tim Reade, Head of CIPFA Property Advisory
Services, reflects on where we are now.
How has management of the school estate been affected
as a result of academisation and have there been any
unintended consequences?
Greater autonomy for schools switching to academy
status, which has seen the decoupling from local authority
estates and property support, has not necessarily
translated into a more fit-for-purpose school estate.
Indeed, one of the key challenges for academies
and free schools has been the need to understand
what the key skills, knowledge and experience
requirements are that help to deliver a quality property
and estates function.

isbl.org.uk

As the sector has evolved over the last decade, it is
clear from the training we have delivered that levels of
competency and knowledge vary greatly. At one end
of the spectrum are isolated academies with limited
knowledge and competency in estate management,
and at the other are mature trusts and academies with a
well-developed estates function and staff that are highly
competent and experienced in estate management.
Clearly, the needs of different types of organisation,
as regards property and estates functions, will be
different, and it is questionable how well the market has
been able to effectively meet the spectrum of need.

THE VOICE | ISSUE 25 | AUTUMN 2020

27

MEMBERSHIP ENGAGEMENT

Prior to becoming academies, most schools employed
caretakers, but very few employed skilled surveyors,
facilities managers or property professionals.
Upon adoption of academy status, many schools failed
to adequately recognise the skills and knowledge gap
that appeared in their organisation. Some assigned the
duties and functions to existing personnel who had little
or no property or facilities management experience.

Where issues have arisen, what help is
available to overcome these?
CIPFA Property became increasingly concerned about
the inconsistency of skills and knowledge in relation to
property. Many schools began to join forces, and multiacademy trusts began to grow in size and popularity and
were able to achieve economies of scale, standardise
estates-related service provision and mitigate risk.
However, we were still regularly seeing isolated and
inexperienced individuals and teams charged with
delivering property and estates outputs with very little
resource, support and experience.
Based on feedback we received, an additional
concern was the lack of priority and funding linked
to the property skills and knowledge gaps identified
to senior leadership teams in schools. With a focus
on front-end delivery of education, many charged
with the delivery of property and estates outputs were
telling us that there was insufficient money available
for training or subscription services relating to property
network support.
As a result of this concern, in 2018, CIPFA Property
approached several education stakeholders and
professional training bodies who serviced the estates
function to form a working group to support those in
the education sector. The Education Estates Working
Group (EEWG) was formed in September 2018 and now
comprises 10 members:
• The Chartered Institute of Public Finance and
Accountancy (CIPFA) – Chair
• The Royal Institution of Chartered Surveyors (RICS)
• The Institute of Workplace and Facilities Management
(IWFM – formerly BIFM)
• The Institute of School Business Leadership (ISBL)
• The Trust Network (TTN)
• The Association of School and College Leaders (ASCL)
• The National Association of Head Teachers (NAHT)
• The Education Building Design Officers Group (EBDOG)
• The Catholic Education Service, and
• The Church of England Education Office.
As a first priority, EEWG agreed the need to develop
a competency framework focused entirely on the
education sector’s property and estates function.
Utilising the pre-existing ISBL professional standards
approach through the provision of seven discrete areas
of competency, the framework describes the typical
functions, skills and knowledge one should expect to
have linked to their practitioner level. Reflecting the

“EEWG agreed the need to develop a competency
framework focused entirely on the education
sector’s property and estates function.”
Department for Education’s Good Estate Management for
Schools guidance (published in April 2018, updated in
April 2019), the seven competency areas are:
1. Strategic estate management.
2. Planning and organising your estate resources.
3. Understanding and managing your buildings.
4. Performance management and sustainability.
5. Maintaining your estate.
6. Health and safety.
7. Managing estate projects.
The aim of the framework is to help understand and
develop estates-related competencies and skills and to
facilitate a ‘signposting’ service to training that has been
mapped against the EEWG competency framework.
The work being done by the EEWG in developing a free
bespoke property and estates competency framework
for the education sector is essential. It will enable
better career management and workforce upskilling,
helping to ensure the sector matures and rebalances
where knowledge gaps exist. Through mapping training
provision to the competency framework and the ISBL
professional standards, it will provide a valuable
interface with what the market is delivering.
Whilst COVID-19 has meant a short delay in the efforts
of the EEWG to deliver the competency framework,
the Health and Safety and Compliance section is now
complete and can be downloaded from www.cipfa.org/
eewg. It is hoped that the remaining six sections will be
completed during 2021.

Alongside the work of the EEWG, CIPFA Property provides a free
monthly education ‘Big Property Discussion’ webinar, discussing
pressing matters both technical and strategic, with live polling on
important issues and questions raised
by delegates to our team in advance.
This method of virtual networking in a
post-COVID world provides easy access
and links to fellow education estate
professionals throughout the UK. For more
information, email property@cipfa.org.

For more information on the EEWG, its members and the support it
provides to the education sector, please visit www.cipfa.org/eewg or
contact Tim Reade MRICS, EEWG Chair, at tim.reade@cipfa.org.

EEWG Members
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ISBL NATIONAL
CONFERENCE 2020

UNLEASHING NEW OPPORTUNITIES AND GROWING
POTENTIAL IN THE ADVENT OF THE PANDEMIC

During 2020, as school leaders
and the nation responded
positively to the challenges
that the pandemic has created,
we have seen that unleashing
further potential is possible.
The demand for developing knowledge and skills, and
the sharing of information and good practice, has grown
during the pandemic as the sector has embraced new
technologies and methods of interacting. Through these
new discussions and forums, we have been able to
engage with school business professionals (SBPs) from
across the country and gained insights into the challenges
and training needs that have arisen.
One of the overriding comments has been that
there will be a demand and need for networking and
peer interactions, and we have been overwhelmed
with the bookings we have received so far for our
national conference.
We are planning for all eventualities, just as schools
have been over the last few months, and as the related
guidance for events and COVID-secure measures
develops. We are working towards the event going
ahead as planned, whilst also ensuring that we have
the necessary contingencies in place to move to a
virtual delivery method that provides the same levels of
high-quality content.

isbl.org.uk

What to expect at this year’s event
You will see the same high-quality range of speakers and
workshop sessions covering all aspects of ISBL’s
Professional Standards, focusing on how we can unleash
the potential from within ourselves, our colleagues and our
organisations to allow for further growth and development
and, in turn, further improve pupil outcomes and progress.

“We are planning for all eventualities, just as
schools have been over the last few months.”
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We are thrilled to welcome a plethora of specialist
speakers who are renowned in their fields to this year’s
conference.
• Baroness Karren Brady CBE: through her natural
wit, honesty and down-to-earth approach, which
is witnessed by millions through her role on The
Apprentice, Karen will provide one of the motivational
plenaries, sharing her account of her unstoppable
success. There will be plenty of insights, advice and
anecdotes gained from her colourful career in football,
publishing and business leadership.
• Diana Osagie: as a Courageous Leadership
Consultant, Diana is known for her resilient school
leadership and is skilled in urban leadership under
challenging circumstances. Her insights will be
invaluable to those leaders attending the conference
who have undergone their own challenges in the
advent of the pandemic and who look to respond
and adapt to the new working practices and
methodologies that have been presented.
• Natalie Perera: as the Executive Director and Head
of Research at the Education Policy Institute, an
independent research institute that she co-founded
in 2016, Natalie will give insights into what we can
expect post the pandemic. She will also offer her
particular knowledge gained from her time at the
Department for Education, where she led on research
and policy interventions, including on the narrowing
of the gap between disadvantaged children and the
rest and the reform of the school funding system.
This will help school leaders consider what to expect
and ways to counteract any impact.
The event attracts SBPs from a range of school types,
phases and settings, so delegates will be able to
network with colleagues from across the country and
a variety of schools. This enriches the shared learning
that can be achieved and the dissemination of
experiences related, in particular, to the reopening of
schools and how leaders have adapted and developed
their offering.

Why should you attend?
Being a part of our National Conference will enable
you to:
• take part in practitioner- and stakeholder-led
workshops
• interact with keynote and motivational speakers
during panel discussions and Q&As
• visit our exhibition marketplace to see how they
can help you with your procurement needs, and
• access 14 hours of CPD across the event.
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Why attend?
After a year of unleashing your potential, which
has been recognised across the sector, now is
the time to invest in your attendance at the
event. We have considered practice at every
level and across all types of school setting, so the
content for the conference covers both maintained
and academy schools of all sizes and types.
Visit https://isbl.org.uk/National-Conference for
more information.
Through our investment in our own development,
we can unleash our own potential and that of our
organisations and the pupils we serve.

Debbie Beazer, School Business Leader at
Blackhorse Primary School in Blackpool, has
attended our National Conference many times.
“I always come away with so much information
and ideas to take back to my school. It’s also
a really great way to recharge and recalibrate
and connect with other business professionals.
I find the event extremely inspiring, which I
then try and reflect upon and demonstrate and
inspire members of my SGSBL Group.”

Zenergi is pleased to sponsor once again this key event in the
education calendar.
We’re passionate about helping schools achieve savings on their energy.
Energy prices reached their lowest in a decade during lockdown, and
changes to the water market that came in on 1 April 2020 now offer schools
the opportunity to potentially reduce their prices if they have not actively
switched supplier. In addition, the latest £1bn funding announcement from
the Government for schools to tackle building improvements offers further
scope for reducing energy consumption. If you are considering improvements
and don’t know where to start, come and talk to us at our stand on the
exhibition floor, where we’ll be offering energy, water, energy saving and
renewables advice; you can also claim one of our pre-packed goody bags.
As usual, we are also looking forward to offering delegates a fun
networking evening the night before the conference kicks off. We hope to
see lots of you there.
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Are you ready for
Internal Scrutiny?

W

Independent and objective advice

W

Tailored to MAT requirements

W

Risks identiﬁed in the risk register

W

Delivered by education specialists

W

Separate to external auditing

W

Guidance on how to move forward

STATUTORY
DEADLINE
31ST DEC

Download our free eBook guide
to Internal Scrutiny from our website.
T: 0330 123 2543
E: enquire@strictlyeducation.co.uk

Surveyors
to Education

Your Estate Funding
Specialist
Over £2 billion of funding available

Capacity Trust Fund

T-Level Funding

CIF Bid Writing

Section 106 Funding

Operating Leases

SCA Prioritisation

CIL Funding

SALIX Funding

t: 01530 877 969

w: s2e.org.uk

e: enquire@s2e.org.uk
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SCHOOLS’ AWARDS
TO RECOGNISE
LEADERS’ DEDICATION
DURING UNCERTAINTY
ISBL was delighted to announce in May 2020 that
it would once again be working in conjunction
with the Schools & Academies Show to deliver
the National Schools Awards. This initiative will
bring together more than 250 school leaders
and education pioneers to celebrate and reward
excellence from across the sector.
Stephen Morales, CEO, ISBL, has always championed
the importance of raising the profile of school business
leaders and commented on the continuation of these
joint awards. “Our education leaders support many
different, but equally important, strands of activity, and
this event celebrates the critical contribution made by
practitioners and teams across our system.”
Baroness Berridge, Parliamentary Under Secretary
of State for the School System, has highlighted the
importance of recognising the achievements of the
education sector and welcomed the announcement
of the awards running again this year, stating it was
vital to celebrate the “skill, commitment and hard
work” of school leaders amidst the uncertainty caused
by COVID-19. At the launch of the awards, Baroness
Berridge said, “The National School Awards recognise
the skill, commitment, and hard work it takes to deliver
the best possible education; this is especially
important in a time of such uncertainty. I welcome this
opportunity to celebrate the contribution of school
leaders and look forward to hearing of your incredible
achievements in transforming the opportunities of
children and young people.”
Now in its second year, the awards ceremony will take
place at the House of Lords in London on 26 November.
Following the huge success of last year’s inaugural
event, the award categories have been increased from
six to eight, all of which are designed to showcase
exceptional school business management, leadership,
and governance.
Hotly contested categories include School Business
Leader of the Year, Income Innovator of the Year,
Leadership Team of the Year, and School of the Year,
whilst a deserving educator and professional who has
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dedicated their life to pupils and improving the sector
will pick up the Lifetime Achievement award.
Bethan Cullen, Operations Director at ISBL, added,
“School leaders have faced such challenges and
continued to deliver exceptional learning opportunities,
whilst also ensuring the safety and wellbeing of pupils
and staff. It is essential that we pause to reflect and
celebrate these significant achievements and ensure
sector learning is cascaded across the system. It is
through the successful triangulation of leadership across
pedagogy, business and governance that schools have
succeeded in navigating this crisis and limiting the
impact on pupils’ progress.”
Chris Callaghan, Event Director of the Schools &
Academies Show, said, “This is a fantastic opportunity to
celebrate excellence during what is the most challenging
period for educators and pupils in a generation, and we
look forward to learning more about their experiences
and recognising their determination and dedication.”

“This event celebrates the critical contribution made
by practitioners and teams across our system.”
For more information about the awards and how
to get involved, please visit the official website at
https://nationalschoolsawards.co.uk/contact-us.
Applications can be submitted via the official
website – https://nationalschoolsawards.co.uk –
with a closing date of 25 September 2020.
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CAREER PROGRESSION
AND QUALIFICATIONS
Paul Robertson, ISBL Professional Development Manager,
outlines the various qualifications currently available to
school business professionals and the career progression
paths they can lead to.

For many years, the progression route for a school
business professional (SBP) was clear and relatively
straightforward because of the specific and clear
progression route developed by the National College
and funded through a range of bursaries.
Schools would support SBPs to take the CSBM,
DSBM and the ADSBM, progressing them from a ‘new
entrant’ through to an ‘experienced professional’ who
was qualified at level 6 (degree level). These recognised
routes produced a generation of SBPs who were part
of a new qualified and emerging profession.
Fast-forward two decades, and the situation is
quite different.

isbl.org.uk

Paul Robertson

The role of an SBP has developed, grown, and
diversified. SBPs can now be found in nearly every school
in the country and at many different levels within the
various school settings that we now have. Multi-academy
trusts (MATs) have brought new opportunities for SBPs to
progress in their careers, to specialise in different areas of
the ISBL Professional Standards, and to reach executive
and specialist roles within very large organisations.
The qualification landscape, in general, has changed
dramatically over the last few decades. Notably, the
introduction of apprenticeships at all levels has resulted
in a new way of achieving progression – and in a way
that can be funded.
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“We have been working on bringing clarity and consistent communication on the
qualifications, programmes, and progression routes available to SBPs.”
Gone is the traditional view of a young apprentice
who learns a trade. Apprenticeships are now training
programmes to help create a skilled workforce, and
anyone who is 16 or older can become an apprentice.
You can even have worked for an organisation for some
time and still develop your skills with an apprenticeship.
These changes have led to greater choice and
opportunities, but it can also be confusing to know what
that next best step is when looking for a qualification
that will enable your career to progress.

Bringing clarity and guidance
As an institute, we believe it is important for us to
understand the qualification landscape and communicate
it clearly to the sector. We hold a termly School Business
Professional Training and Development Board meeting
to monitor areas such as:
• the demand and uptake of qualifications
• the barriers and issues to SBPs taking the
qualifications, and
• the evolving progression routes available.
We bring together training providers, awarding
organisations, the Department for Education (DfE),
unions and other key stakeholders to collaborate and
share best practice. In the past, this group has worked
on the development of the ISBL Professional Standards
and the redevelopment of the core SBP qualifications,
awarded by ILM.
This year, we have been working on bringing clarity
and consistent communication about the qualifications,
programmes and progression routes available to SBPs
and have produced a range of resources that are now
available at every level.

wanted to streamline the apprenticeship standards
available and saw significant overlap to the existing
Level 6 Chartered Manager Degree Apprenticeship
(CMDA), which could be contextualised. Subsequently,
we worked with higher education institutions to
contextualise their CMDA programmes.
The main apprenticeships for SBPs are:
• Level 4 School Business Professional
Apprenticeship (SBPA)
• Level 6 CMDA, and
• Level 7 Senior Leader Master’s Degree
Apprenticeship.
3. Specialist qualifications
With the opportunities for SBPs to remain as generalists
or develop specialist roles, a variety of specialist
qualifications have been developed with other key
professional bodies to offer contextualised programmes
for SBPs. These are:
• Chartered Institute of Personnel and Development
(CIPD) Level 5 Certificate in Human Resources for
School Business Professionals
• Chartered Institute of Procurement & Supply (CIPS)
Award for School Business Professionals, and
• Chartered Institute of Public Finance and Accountancy
(CIPFA) Level 7 Certificate in School Financial and
Operational Leadership.
There is also a range of bite-size programmes now
emerging across the ISBL professional standards,
including infrastructure and marketing. Additionally,
many of these new programmes are available virtually,
responding to current limitations on accessing
professional learning.

Choosing a qualification

Next steps

1. Core qualifications
Two years ago, the core SBP qualifications were
redeveloped to ensure they were suitable for the evolving
workforce, covering all areas of the ISBL Professional
Standards. We played a key role in the redevelopment
and updating of these robust qualifications.

There has never been more choice and opportunities for
SBPs to gain qualifications to help them achieve their
career ambitions and be ready for whatever changes the
future holds. The important thing is to:
• understand where you are now – completing
a self-assessment against the ISBL Professional
Standards is a great way to start
• decide where you want to get to – plan short-,
medium- and long-term goals, and
• research and establish which qualification or
programme will help you achieve your goals.

The core SBP qualifications1 are:
• ILM Level 4 Diploma for School Business Manager
(formerly CSBM), and
• ILM Level 5 Diploma for School Business Leaders
(formerly DSBM).
2. Apprenticeships
Apprenticeships are a great way to access funded
professional development. ISBL was part of the trailblazer
group that developed the Level 4 School Business
Professional Apprenticeship. We also put in proposals
for SBP apprenticeships at Level 5 and Level 6, but the
IfATE (Institute for Apprenticeships and Technical
Education) rejected these applications because they
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Most of all, value yourself as a professional and value
your own professional development. You can be in
control of shaping your own career and achievements.

Info

1 The L6 ADSBM wasn’t part of this redevelopment because
of reducing demand and the introduction of the L6 Chartered
Manager Degree Apprenticeship. This qualification has
subsequently been withdrawn.
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CULTURE TRUMPS
James Taylor, Audit Senior Manager at Cooper Parry
accountants, explores why the success of an organisation
is driven by its culture and the people it employs.

When you hear ‘accountants’, what’s the first thing
that pops into your head? Ill-fitting grey suits? Wooden
bureaux? Jargon-laden drivel? We won’t take offence
because that was us at the start of the millennium.
At that time, everyone else looked and worked like
that, so it felt like best practice. Dark, wooden doors
and hierarchy stood tall at every turn. Upstairs, where
the Partners had their own offices, the tea lady’s trolley
rattled tirelessly. Downstairs, where everyone else was
crammed into box-like rooms, you’d have found more
colour on the walls of a crypt.
Something had to change, and thankfully – writing
this from my position at Cooper Parry now – it did.
We decided we didn’t want a business like that and that
the industry didn’t need to be like that. So we set out
on a mission to transform a negative, divided culture into
a positive, electrifying one, smashing every accountancy
stereotype to smithereens.
It wasn’t easy, but cultural change never is because
your culture is made up of so many ingredients but,
ultimately, brought to life by your people.
Back in 2004, when our wheels of change started to
turn, we created three cultural cornerstones: high
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There are many benefits of Cooper Parry’s work ethos that can be
applied to the school environment, such as shout-outs, individual and
team celebrations, and virtual social activities, creating an environment
that people are happy to engage with and work in.
Lockdown created a culture change where we demonstrated more empathy
and sympathy with others, and where we connected virtually more than
physically. It developed opportunities for flexible and remote working
that had previously been limited. As we begin to work in a post-lockdown
environment, there is no reason for this to change. School teams should
continue portraying the culture that lockdown created and work towards
a Cooper Parry environment on the school site.
performance, entrepreneurial and fun. We were
competitive and hugely ambitious, but, above all, we
wanted to enjoy the ride.
Turning those words into reality took tough decisions.
Some were gut-wrenching, but we slowly started to
chisel away at the shackles and red tape of the corporate
world. We set out to make a dent in the market, with
colourful branding and a tone of voice that other
business advisers shied away from. It was a projection of
the personality and energy our people shared each day.
The results were plain for all to see, and we started to
grow. Fast.
We were working with bigger and bigger clients, we
expanded into more and more offices, and as success so
often does, it felt great. There was an inner belief at the
heart of the company, our appetite was insatiable, and
we set our sights on being a top 20 firm.

Lessons learnt
So what could possibly go wrong? The global financial
crisis in 2008 had our whole industry keeled over.
We had overstretched, lost our focus and tried to dabble
in too many areas. Just to survive, we had to go through
some heartbreaking restructuring, losing a lot of
incredible people in the process.
Licking our wounds, we bought some time to rebuild.
It was a brutal period, but we survived, and we made
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sure the lessons we learnt would shape everything great
about Cooper Parry and our culture today.
We knew we’d lost the goodwill of our team, postrecession, and we realised that our relationship with
them didn’t just need repairing but needed to become
stronger and deeper. So we created four more cultural
cornerstones: trust and accountability, transparency,
strengths-based and, finally, ‘living our values’.
We focused on creating one Cooper Parry culture
across our locations with one purpose: to Disrupt, Lead
and Make Life Count. So what does that culture feel like?
It’s an ever-burning belief that to achieve our ambitions
we need to create a business that our people love being
a part of. We need to become the place to work and
that’s never rung truer than in our Not for Profit team.
That’s why we always say ‘Culture Trumps Strategy’.
When our people are happy and engaged, we know
we’ll attract and retain top talent. We know we’ll deliver
a remarkable service, and we know we’ll have ‘fans’ –
people who will not only like working with us but who
will also recommend us. Then, we will keep working
with more and more like-minded people along the way.
So where does that engagement come from? It comes
from the opportunity to play to your strengths and
stretch yourself with like-minded go-getters every day.
It comes from the expectation to produce incredible
work, with the freedom and trust to do so however,
wherever, and whenever you please.
It also comes from a multi-award-winning wellbeing
offering that polishes all five spokes on the wellbeing
wheel.1 From celebrations, shout-outs and endless
opportunities to make your feelings heard, to never-hadit-better benefits such as unlimited holiday and ‘Work
From Anywhere. Forever’ (WFAF2), which we announced
during lockdown. They were all geared towards making
life count.
Lockdown has reshaped our approach to culture
again, and we’ve had to find new, exciting ways to take
everything our people loved about our physical space –
the interaction, the collaboration, the community – into
the digital one.
Microsoft Teams has been an irreplaceable part of that.
It’s created a platform for us to move our exercise classes,
workshops and events online. Every week, we hold our
virtual pub quiz through Teams, and we’ve been using the
live streaming feature for our company-wide catch-ups,
where our chief executive officer is joined by other board
members to answer all our employees’ questions live –
covering hot topics such as financial performance, salary
reviews, office reopening plans and WFAF.
We don’t know what is next, but as we celebrate
our fifth year in a row in The Sunday Times 100 Best
Companies to Work For list, our first time in the Top 10,
our position as The Best Place to Work in Europe and
the Best Employer In Tax, we’re hoping for much more
of the same – which is always different.

Info

1 https://cooperparry.com/news/
reinventing-our-wellbeing-wheelfor-the-post-covid-future
2 https://cooperparry.com/news/
working-from-anywhere-forever
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HR Solutions
(GB) Limited

RECOGNISING

SAFETY EXCELLENCE

Established in 2005

IN SCHOOLS

SafetyMARK – the national safety certification and
support scheme for schools and Multi Academy Trusts.

Specialists in Education

WHAT IS SAFETYMARK?
SafetyMARK is a national safety and support scheme created specifically for the Education sector. It aims to recognise
and reward those schools that have gone the extra mile to make their workplaces a safe environment for staff, pupils,
and visitors. SafetyMARK also provides the support that you require to make the safety decisions that affect your school.
The scheme is provided by safety specialists for the education sector who recognise the unique safety issues that
you experience daily. By achieving the SafetyMARK and being a member of the scheme, you can visibly demonstrate
your ongoing commitment to maintaining safety excellence and providing a safety culture.

WHAT IS THE FULL SCHEME?
When you join the SafetyMARK scheme, you will get the following:
Competent Advice: SafetyMARK can act as your competent person and provide you with tailored safety advice that
fits your school.
Advice when you need it: Access to an expert via email or telephone on an unlimited basis during your membership.
The Audit: A rigorous audit is conducted at the start of the scheme to examine and measure your existing safety
management systems to identify any gaps that may exist against legislation and guidance.
Report and Action Plan: A detailed report is provided with a prioritised action plan attached so that you can quickly
measure where you are with regards to compliance and allocate limited resources to those areas which most need it.
The Members Area: Access to an online members area and resource library which contains resources to help
deliver your action plan.

WHAT ABOUT COVID-19?
SafetyMARK has been providing their members with guidance and support since the pandemic began. The SafetyMARK
audit has also evolved to include an assessment of the reasonable and practical measures that schools are having to put
in place to minimise COVID-19 Transmission on their premises. Standalone, more detailed COVID-19 assessments can
also be provided where more assurance is required.

CONTACT US NOW FOR AN INFORMAL DISCUSSION
ABOUT HOW WE CAN SUPPORT YOUR SCHOOL.
www.safety-mark.co.uk / info@inhousesafety.co.uk / 01933 626444

•
•
•
•
•
•
•
•

HR Consultancy & Helpline
HR Administrative Services
Payroll Services inc portal
Health & Safety Consultancy
DBS Online Services
Training
Named Contacts
Pre-Employment Checks

www.hrsgb.com | info@hrsgb.com | 01522 751999
HR Solutions (GB) Limited, Nettleham House,
East Street, Nettleham, Lincoln, LN2 2SL
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GROWTH THAT LASTS -WHY WE NEED TO THINK
STRATEGICALLY
Mark Lacey, Chief Executive Officer at the Diocese of
Salisbury Academy Trust, explains why the sustainable
development of multi-academy trusts may be the key
to long-term success.
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“A growth strategy needs to be flexible, meaning that a trust can respond quickly
to circumstances and opportunities.”
In the past few weeks, I have seen the significant
strengths of belonging to a multi-academy trust (MAT)
in terms of how it can support teachers, students and
parents. The technical expertise to support remote
learning, a central team to coordinate support, and
flexibility to provide help between schools has been
inspiring to see.
During the current crisis, thinking about the growth
of MATs may seem superfluous. However, a new report
by PrimarySite, entitled Sustainable Growth in Multi
Academy Trusts,1 reminds us that there is a need for
continued debate about how trusts will grow in the future.
Sustainability is key. Many of us can recall the rapid
growth of some trusts in the early years of academisation
and the issues that arose. So it was a privilege to be part
of this research because it aimed to understand more
about the drivers for sustainable growth.

Strategic thinking
The need for a coherent growth strategy is a key theme of
the research and is a cornerstone for sustainable growth.
There is no single blueprint for growth; the research
identified a range of strategies. As a trust with 18 primary
schools, our approach is to add schools to existing hubs, or
create new hubs, rather than taking on isolated schools.
It is vital that all subscribe to our shared vision and values.
A specific growth strategy is essential. The research
highlights a need for leadership teams to invest more
time in devising a strategy that looks three to five years
ahead, with clear metrics for success. A growth strategy
needs to be flexible, meaning that a trust can respond
quickly to circumstances and opportunities. As leaders,
this means we need to keep abreast of all developments,
understand future trends and challenge our plans.
We must not be afraid to change and evolve because the
ability to adapt is a sign of success.

Focusing on growth where
it adds value
The research emphasises that growth should not be
‘at any cost’ and needs to align with the trust’s vision
and values.
It is often the case that we have already worked
with schools that, ultimately, join us one way or another.
Our position is to be open and transparent when talking
to prospective schools about joining us. We share our
vision and encourage them to visit any of our schools to
talk to staff. Being upfront means that it quickly becomes
apparent whether a relationship is going to work.

Merging with other MATs
As the school landscape matures, there are fewer
schools remaining to become academies, and currently,
there is also a reduction in direct academy orders, which
makes growth more interesting. The research suggests
that this makes it more likely that the growth of MATs
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COVID-19 and growth

Although the majority of this research was completed prior to the pandemic,
PrimarySite did take soundings from many of the contributors. COVID-19
has had a significant impact on MATs and is likely to influence the growth of
trusts for some time. Running schools is currently extremely challenging, and
managing the immediate issues needs to take priority.
All agreed that there would be an understandable slowdown in the growth
of MATs in the short term. This means that capacity for future growth rests,
to some extent, on a MAT’s ability to cope with the pandemic during the next
few months. The openness and willingness of MATs to work with and support
other schools outside of the MAT will be key to engaging other schools
and potentially bringing them on board, should they realise the benefits
of belonging. Ultimately, this is key to sustainability: connecting with and
supporting each other.
will be through mergers, and this has certainly been
true for us and for others in our area.
However, although many believe mergers are likely, the
report found that while MAT leaders expected mergers to
happen, few had it as part of their strategy. Merging can
be part of a planned strategy but not in any predatory way.
It is important to remember that merging is voluntary and
decisions should be driven by wanting children and young
people to succeed. If merging provides extra support and
resources, then it may well be worth considering.

The right skills
Being able to recruit skilled leaders and board members
is challenging. In an emerging system, there is not a
ready supply of experienced leaders who have built their
careers within trusts. Many are leading a school trust for
the first time and effectively learning ‘on the job’. There
are emerging networks that can support trust leaders
and provide growth and opportunities for collaboration.
This concern will potentially pass as the system
matures, but in a profession where recruitment is
challenging, it is incumbent upon trusts to be proactive.
We are investing in professional development for leaders
at all levels and growing a cadre of system leaders.
We have worked hard to communicate the benefits of
working in the trust, which has attracted strong
candidates for posts. Our website has been a key part
of this and helps to promote our vision and values.
Mark Lacey was a member of the steering group
for PrimarySite’s research report, Sustainable
Growth in Multi-Academy Trusts. You can
download the report from https://primarysite.net/
matgrowthresearch

Info

1 https://primarysite.net/matgrowthresearch/?utm_source=
Press%20release&utm_medium=email&utm_campaign=
MAT%20Research%20Report
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COVID-19 AND
CONTRACT ISSUES
Amongst the many problems caused by the COVID-19 pandemic, dealing
with the many contracts that are in place has proved to be a real challenge
for running schools. Matthew Wolton, Partner at VWV, offers some advice.
Everyone involved in school leadership should be aware
of the Government’s Procurement Policy Notes1 and will
probably have learned more about the concept of force
majeure than they would ever have expected.
As schools continue to work towards the ‘new normal’,
there are a number of issues they may need to address
when dealing with contractors.

ensure that someone else will be in place and ready to
go when needed.
It is obvious, but worth emphasising, that the later you
leave it, the harder it will be to bring in a replacement
contractor. The companies that have survived may not
have the same capacity as before to take on new work.

Insolvent contractors

“Unfortunately, there are many companies that
haven’t been able to survive lockdown and the
hard financial times.”

Unfortunately, there are many companies that have
not been able to survive lockdown and the hard financial
times and have ceased trading. More insolvencies
will undoubtedly follow. These companies won’t be
there to pick up the contracts again, so schools need to
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“For any contractor, there are likely to be significant changes when it comes to risk
assessments, health screenings, health & safety and PPE.”
Early engagement is key, so if you haven’t been in touch
with your contractors in lockdown, the first step is to
check in with them as soon as possible to ascertain if
they have stopped trading or are in danger of doing so.
If you need a new contractor, the first question will be
whether the award of a new contract is subject to full
compliance with the procurement regulations. In simple
terms, if the value of the contract is more than £189,330,
then it may well be.
Although a contract should only be awarded after
a procedure to ensure best value for money, running
a formal procurement process in compliance with the
regulations is time-consuming, inflexible and open to
expensive legal challenge. It is not something to be
rushed. However, if a school is looking to appoint a new
contractor in a hurry, the following options may help to
avoid such concerns:
1. Rather than rushing into a long-term contract, would it
make more sense to appoint a contractor for a shorter
period of time, for example a year? Not only will this
give you more time to understand what the longerterm future is going to look like post COVID-19, but a
shorter contract will have a smaller value.
2. Use a pre-existing framework to ‘call off’2 a new
contractor. A reputable framework will have satisfied the
procurement requirements when it was set up, making it
far more straightforward to appoint a new contractor.

introduce terms setting out what happens if a ‘second
wave’ or ‘local lockdown’ happens and we are forced
into lockdown and school closures again. Some contracts
cover scenarios where schools close during term-time,
but, almost always, these clauses are drafted on the
assumption that such closures are short-term (e.g. snow
days) rather than the unprecedented months we’ve
just experienced. Such clauses need to be well drafted
to make sure the school isn’t potentially exposed to
unreasonable costs.
These issues and others are discussed in the Cabinet
Office’s PPN 04/20,3 published in June, which talks about
how schools should start planning with their contractors
how to transition to ‘a new, sustainable, operating model
taking into account strategic and reprioritisation need’.
These transition plans should be implemented as soon
as possible and before the end of October 2020.
The key, as always, is good communication. Hopefully
you will have had some form of ongoing dialogue with
your contractors whilst schools were closed, so you are
both aware of the other’s circumstances, but if not, start
these conversations as soon as possible so you aren’t hit
by any nasty surprises.

Matthew Wolton

Picking up with your current contractor
If you are fortunate, your contractor won’t have ceased
trading and will be able to start providing services again
when needed, although coming out of lockdown and
the enforced closure of schools isn’t going to be like
returning after the summer holidays, so there will be
different issues that need to be considered.
Firstly, how ready is the contractor to start up again
and how much notice will they need? This will depend
mainly on what kind of services they are providing
and what they have been doing during the interim.
They may have furloughed their staff, in which case it
should be fairly easy to bring them back, but if they have
re-tasked their staff on to other projects or undergone
a redundancy exercise, they will presumably need an
appropriate notice period to reorganise themselves.
Will there, or could there, be any differences to how the
contractor operates? For any contractor sending staff on to
school premises, there are likely to be significant changes
when it comes to risk assessments, health screenings,
health & safety and possibly PPE requirements. It will
be important to check how the contractor deals with
these new obligations and who is responsible for them.
Just as importantly, how will the school and contractor
work together to make this work on a practical level and
ensure these obligations do not prove to be so onerous
on one party that it makes the contract unworkable?
Depending on how your current contract is drafted,
it may be that you and/or the contractor will want to
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If you require any help with your current contracts, you can contact
Matthew on mwolton@vwv.co.uk
1 www.gov.uk/government/collections/procurement-policynotes#2020

Info

2 A call-off contract is a purchase order that allows the supply
of materials to be secured over multiple delivery dates –
a customer can call off stock as and when it is required.
3 www.gov.uk/government/publications/procurementpolicy-note-0420-recovery-and-transition-from-covid-19

isbl.org.uk

Education

Digital parent
engagement in
the next normal
Driving connections and connectivity
across school communities
IRIS Education recently surveyed over 400 UK schools
and MATs to investigate the impact of lockdown
on integral communications and operations.
It appears schools across the country have seized the opportunity
to progress their digital strategies – and to great success!
Every school leader understands the importance of parent engagement.
Before email, mobile apps and social media, paper newsletters served
to bridge the home/school gap. However, most schools acknowledge the
difficulties in engaging with every family, every day.
With over eight million students impacted by COVID-19 and the resulting
lockdown, school life changed overnight – and so did the role of parent
engagement. Allowing any family to slip through the net simply wasn’t an option.

Leading to the question: does the pandemic see a change for the
better when it comes to home/school partnerships?
In our free insight guide, we explore the future of parent engagement,
the impact on school communities and the role of digital in ensuring
efficiency and transparency in a post-lockdown world.

How are school leaders preparing for post-lockdown
school life? Our findings:
> More than half of schools and MATs are preparing for
future short-term closures
> Over 90% believe the ability to access student, finance
and asset data remotely will be vital from September
> 40% are planning additional teacher training to aid
remote working and learning
> Over 85% believe the ability for children
to learn remotely will be key for student
progression
> Nearly 70% believe paper-free
classrooms and offices will be vital in
ensuring the health and safety of
students and staff

IRIS Education software is the cornerstone of efficient operations in over 11,000 UK schools.
Every step of the way, every day, we’re behind the scenes of effective school management.

Read our free insight guide to investigate how schools
across the country are thriving in the next normal.
Visit www.iris.co.uk/parent-engagement/ to download your free insight guide.

HR

44

ADAPTING
PERFORMANCE REVIEWS
The 2020 school summer term was certainly a very different one,
with the majority of staff and pupils working from home. While
children were taught remotely, school business professionals and
other support staff and leaders kept the school running from a
distance. So with staff physically isolated from each other for a third
of the school year, how can their performance be fully appraised
during their annual performance review?
“Schools should take sensible and pragmatic steps to adapt their performance
management arrangements to take account of the circumstances.”

isbl.org.uk
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Performance management describes the arrangements
that employers use to maintain and improve the
performance of their workforce so that the organisation
achieves its goals. Good performance management
arrangements can help an organisation motivate and
develop staff and recognise and acknowledge their good
work towards the school’s objectives.
Most performance management arrangements involve:
• employees being set performance measurements
(objectives and/or expected behaviours) at the
beginning of the school year
• regular meetings between a manager and employee
to discuss their performance, and
• assessing employees against their performance
measures during their annual performance review.
How performance is measured and assessed, however,
can be difficult for employers to get right, but it must
always be fair and not discriminatory.1 As managers turn
their attention to undertaking performance management
reviews that were postponed during the summer term,
being fair is certainly going to be incredibly important.

Sensible steps
Each employee’s objectives for their performance
review will have been set in September 2019 at the
start of the school year, with the performance review
scheduled for the latter part of the summer 2020 term.
However, absence from the school site during the
pandemic will mean that, more than likely, employees
will not have had the opportunity to achieve their
objectives. Consequently, some may be asking whether
their performance review should be happening at all
when they have been away from the traditional school
setting for a lengthy period of time.
According to the Department for Education (DfE),
appraisals and performance management for support
staff should still be carried out in accordance with
the employee’s contract of employment. However, it
has also said that it expects schools to take sensible
and pragmatic steps to adapt their performance
management arrangements to take account of the
circumstances, which may mean basing performance
on a more limited time period – in other words, when
‘normal’ times prevailed before the crisis.2
Sara Ford, Deputy Director of Policy at the
Association of School and College Leaders (ASCL), and
Louise Hatswell, ASCL Pay and Conditions Specialist
(and former school business leader), have been offering
advice to schools and trusts during the health
emergency. They agree that performance reviews
should take place, albeit on different terms.
“The guidance is that for maintained schools, the review
should take place in line with employees’ contracts of
employment,” says Sara. “However, employers should be
cautious that such an approach does not disadvantage
staff who may not have had the opportunity to fully
demonstrate their ability to meet their objectives.
Therefore, staff should not be judged on their performance
during the pandemic or the fact that they may have not
met their objectives. The fairest way is for employers to
review performance up to the point of school closure,
and those who were entitled to access pay progression
at the end of the 2019/20 academic year should suffer
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“The fairest way is for employers
to review performance up to the
point of school closure.”
no detriment. If there is a plan to delay the reviews, then
the school should consult with trade unions, and then
a policy and process should be agreed between
employee and manager.”
“It’s slightly different for academies,” says Louise,
“because they don’t have to adopt the national pay and
conditions for maintained schools. Therefore, they have
more flexibility. I work with a number of academies, and
many are going ahead with automatic pay progression
for everyone unless there was a formal capability
procedure in place before lockdown. There will be
review meetings, but they won’t be looking at financial
or academic performance because they were difficult
to measure during the crisis. They see automatic pay
progression as the fairest way to treat staff.”

Sara Ford

Louise Hatswell

During the peak of the health emergency,
ASCL answered queries about the remote
management of staff who were still working,
especially those who were dealing with childcare
and homeschooling at the same time. The advice
was to be sympathetic and to look at the balance
of workloads and manage expectations. “It was
important for employers to look at each
individual as an individual in their own context
and circumstances, to be sympathetic to their
situation, and to err on the side of caution,” says
Sara. Louise concurs. “It was certainly about being
flexible and not expecting staff to be at their
computers all day because they had other things
to deal with at home.”

1 https://archive.acas.org.uk/performancemanagement

Info

2 www.ascl.org.uk/Help-and-Advice/Leadership-andgovernance/Health,-safety-and-safeguarding/Coronavirusessential-information/Coronavirus-FAQs/Staff-managementrecruitment-and-retention-FAQs
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HELPING STAFF RETURN
TO WORK
The world as we know it changed overnight with the
COVID-19 pandemic, and we had to change the way we
live, work and educate children. Nicola Coward, Senior HR
Business Partner at PACT HR, discusses the impact this
had on school staff, with tips on how the transition period
back to school can be managed.

isbl.org.uk

Nicola Coward
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The education sector has been at the forefront of
supporting our front-line key workers and vulnerable
children by providing essential childcare and teaching
as well as remotely supporting pupils to achieve
academically. There is no disputing the pressure this
has placed on our schools and the exceptional staff
working in them. However, the sector has also been
financially impacted, and difficult business decisions
had to be made, with many staff seeing a reduction
in their working pattern and others being furloughed.
Prior to COVID-19, many professionals would never
have experienced the furloughing of staff. In addition
to this, there may have been the need to use existing
staff on a rota basis plus manage those who were
in the vulnerable category or were actually shielding.
These staff may not have set foot on the school
premises since March.
Now the school gates are opening again, and in
a sector that ordinarily has high levels of stress and
work-related anxiety, we must consider how best to
manage staff wellbeing and engagement.
Even though face-to-face interactions became a
challenge during the pandemic and staff may not have
been on the school premises for a significant amount of
time, the lines of communication were hopefully kept
open throughout this period. Open and honest dialogue
with staff will be integral to ensuring a smooth,
successful transition back into school.
Most schools will have drafted a health and safety
risk assessment prior to opening more widely. This will
hopefully have been shared with staff and trade union
colleagues, enabling them to clearly see what plans have
been put in place to mitigate any risks to themselves
and the pupils upon their return and alleviate a number
of fears and concerns.

How to help
Work gives people a sense of purpose, value and
self-worth, so this will have been an extremely
challenging time for some. Add home-schooling, running
a household, personal health concerns, potentially
supporting other family members who may have been
shielding or in a vulnerable category, and stress and
worry into the mix, and this will undoubtedly have
increased the trauma and anxiety levels of most.
Therefore, returning to school and a new way of
working may create further anxieties, and each individual’s
anxieties and concerns will be unique to them. To help
your staff with the transition, consider the following:
• encourage staff to speak to school leaders about these
concerns, actively listen to them, and let them speak
without interruption or challenge. If individuals have
long-term mental health problems, you may want to
discuss a wellbeing strategy and ensure that they are
regularly checking in with their GP to access support
• assure the staff members that any discussions will be
kept confidential unless there is an extremely valid
reason not to, for example if you are concerned the
member of staff may be a risk to themselves or others.
It might be appropriate to refer a member of staff for
support, and your occupational health provider will be
able to signpost staff to organisations where this
is available
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“Returning to school and a new
way of working may create further
anxieties, and each individual’s
anxieties and concerns will be
unique to them.”
• identify the stressors for individuals, especially those
in the high-risk categories. You may find writing an
individual stress action plan will assist some staff
• advise staff of your employee assistance programme
(if you have one) and encourage them to use it, and
• consider asking a member of staff to be a wellbeing
champion. Staff will then have someone they can seek
advice and support from if they’re not comfortable to
talk to their line manager.
To successfully integrate staff back to the workplace,
we have to make sure they remain engaged with the
community and understand that they are still a valued
member of it. Whatever help they require, always act
with compassion. Your staff may not always remember
exactly what you say at this time, but they will always
remember the way you made them feel.
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DATA HOUSEKEEPING

Coronavirus has radically reshaped school operations. From split
workforces to remote learning, the data protection implications have
been significant. Craig Stilwell, Solicitor and Head of Data Services
at Judicium Education, advises schools on what to do if there has been
a data breach during the lockdown period.

Schools and governments are working in uncharted
waters, so, more than ever, the General Data Protection
Regulation (GDPR) principles of transparency,
accountability and security apply. This is especially
important when schools are dealing with pupil and
parent information, including safeguarding, medical
and other sensitive and confidential data.
In the rush to lockdown, many pressing needs took
immediate priority. However, as schools reopen, it makes
good sense – from a corporate governance perspective
– to do some ‘housekeeping’. As in most regulatory
arenas, in the event of a significant data breach/
complaint, any investigator will look retrospectively.

In other words, during the history of lockdown to
phased reopening to full opening, what did the school’s
document trail and training records look like?

Home working
The most common data breaches during lockdown
involved human error, for example, sending emails
to incorrect recipients, not blind copying individuals,
and using personal email addresses (rather than work
addresses). This problem may have been compounded
when staff used their own phones and laptops when
working from home.

Craig Stilwell

“Schools and governments are working in uncharted waters, so,
more than ever, the General Data Protection Regulation principles of
transparency, accountability and security apply.”

isbl.org.uk
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Electronic records
Home working should be conducted via cloud-based
systems such as OneDrive and Google Drive. Where
staff have school laptops and iPads that they are taking
home, those devices should have complex passwords to
limit the risk should they become lost or accessible to
unauthorised individuals. In addition, laptops should be
encrypted, as should memory sticks because they are so
easy to lose.
Other good practice measures include staff signing
acceptable use agreements and implementing twofactor authentication to log on to emails or networks.

Paper records
If paper files are taken off the school site, there should be
greater security because it is more difficult to keep that
data secure as opposed to data stored on cloud-based
systems. There is no set guidance on what paper files can
or cannot be taken home, but you may want to ensure
that staff only take the paper files that are necessary to
complete the required work.
You may also want to limit sensitive data being taken
home, such as medical and safeguarding information.
Ideally, you should ask staff to sign out files so you have
a record of what has gone off-site.
Staff must exercise caution when taking files home,
for example, not leaving them in their cars and, where
possible, securing them away (for example in a lockable
drawer or filing cabinet).

Phishing emails
Unfortunately, we have seen a huge rise in schools
(and Judicium) receiving phishing emails. These emails
are designed to exploit the increase in home working
and those responsible are finding clever ways to try and
make an email seem genuine. The following are key
things to look out for.
• Beware of emails containing links. We have seen
emails claiming to be from individuals asking you to
click a link to stop receiving further emails. This should
be a red flag because this option would normally only
appear from companies whose services/mailing lists
you have subscribed to. Clicking links and attachments
are the most common sources of malware.
• Check the email address. We have seen examples
where the email sender looks genuine, but upon close
attention, the address doesn’t match up or contains
a small misspelling or letters out of place.
• If the contact is one that you recognise, but you feel
uneasy, then it’s often better to phone the contact
to double-check prior to clicking on any links.
• Keep antivirus and security software up to date.
Don’t delay any updates.
• Never give out personal information. Sometimes the
link may take you to a page to input further data, so
before inputting details, make sure the link is genuine.

A Data Protection Impact Assessment (DPIA) should
be completed prior to implementing any new software/
e-technologies that change the way you process data.
In these unprecedented times, it has been necessary for
schools to rush out certain platforms, so all DPIAs should
be completed as soon as possible. Alternatively, consider
conducting a DPIA as a ‘review’ of how the video platform
is working and if there are any security concerns.

Policies and training
Policies and training should be in place and up to
date. The school should have policies relevant to new
circumstances, for example home working and using
your own personal device. Staff should be aware of
these policies and be regularly reminded to read them.
Now that schools are returning, this is also a good
opportunity to refresh data protection training for all staff.
Any training conducted pre-virus needs to be updated.
You should review privacy notices. Ideally, these
should be split amongst different categories, i.e. learners,
parents and visitors. You should also add any updates
since reopening, for example if you record medical data.

Subject access requests,
complaints and the Information
Commissioner’s Office
The Information Commissioner’s Office (ICO) has
acknowledged that closing/partially opening schools
may lead to obstacles when completing subject
access requests on time. However, this isn’t a blanket
dispensation, and each time extension should be
considered on a ‘case-by-case’ basis. That said, the ICO
is continuing to respond to, and investigate, any parental
or employee complaints in the usual way and within
normal time frames.

Video conferencing
During the pandemic, there was a significant increase
in schools using video conferencing to conduct
senior leadership team meetings and communicate
with students. Schools must keep uppermost any
safeguarding and confidentiality concerns.
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MODULAR OFFSITE
CONSTRUCTION:
FROM CONCEPT TO
COMPLETION

50

Mark Brown

The need for social distancing measures to be in place has meant
that many schools now require extra building space to accommodate
pupils and staff. The construction of a modular timber-framed
building is a quick solution that can help meet this need. Mark Brown,
consultant at TG Escapes, discusses what you should consider and
the process undertaken to create this new space.
Over the course of the last six months, four requests for help
with extra space requirements have been received as schools
look for a cost-effective solution for accommodating pupils
and staff in a socially distant manner. More modern methods
of construction using a modular offsite manufacturing process
can be an excellent option because they are cheaper than
a traditional build, quicker, less disruptive and have lower
environmental impact.1

isbl.org.uk

When creating this extra space, it is important to understand
your needs, including the available space you have to build on
and the intended use of the building, now and in the future.
Furthermore, the health, safety and wellbeing of students and
staff is currently a key priority, so consideration must be given
to the following:
• how much space you will need to accommodate your
students safely. This varies by key stage and, in the case
of SEND, will differ according to specific needs provision.
Consider having flexible partitions, which allow for different
room sizes, and a double-storey building, which makes far
more of the available space
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• hand hygiene and toilets. Handwashing facilities or hand sanitising
areas can be built into the entrance area, ensuring students always
sterilise their hands before entering, and toilet facilities can be
designed to minimise cross-contamination
• cleanliness. Interiors can be finished with easy-to-clean materials
such as white rock on walls and vinyl floors
• air circulation. Adaptive ventilation provides good air quality and
can be fitted with hygienic filters
• outdoor space to help with social distancing, and
• multiple doorways to provide controlled access. Easy access
to the outdoors and nature is now more important then ever.
It helps with wellbeing and is proven to improve educational
outcomes. Deck areas and wide canopies can be easily accessed
with large external doors and can be a helpful tool in managing
social distancing.
Surveyors will discuss these options, and more, with you, and buildings
can be designed to be built in stages as budget becomes available.

Condition surveys and planning
Once you have planned your design, a condition survey is undertaken
to determine the ground conditions, available services and access.
When this is complete, the cost can be confirmed and designs finalised.
The contractor will then apply to the local authority (LA) for
planning permission, plus any further specialist requirements that
the LA requests. On receiving planning permission, detailed
design drawings will be produced, including structural calculations
and fabrication, mechanical and electrical drawings, and detailed
architect’s drawings.

Groundworks and manufacturing
Once the drawings are completed, the groundworks team can
start on site, and the manufacturing team begins production.
The foundation technology will be determined by the building
size and ground conditions, but most commonly used systems
have low environmental impact.
By making the components in the factory, everything is kept dry
and secure, and transportation energy and construction time on site
are minimised.

Construction
The frame goes up first, followed by the pre-insulated panels. For larger
buildings, a crane is used to manage the steel or timber required for
large spans. The roof comes next, with the option of sun pipes, living
roofs and solar panels, and finally the cladding is applied.
The internal finish is the last thing done before handover, with
electrical, IT and security provision done in partnership with the
school’s existing suppliers. The building is handed over with a full set
of operating manuals, and the team is on standby to deal with any
snagging issues arising in the first few months as the building settles
into use.

For more information, or if you would like a free
survey and building design, call 0800 917 7726 or
email info@tgescapes.co.uk. However, there are other
providers, so please research the market thoroughly before
you commit.

Info

1 www.tgescapes.co.uk/timber-and-the-environment
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“Modern methods of construction using
a modular offsite manufacturing process
can be an excellent option.”

The benefits for
social distancing
TG Escapes has provided modular buildings for primary,
secondary and SEND schools to enable them to increase
their footprint, and this is something you may be considering
now that extra space is required in schools to help with
social distancing.
Eco classrooms, pavilions and studios mean schools have
created natural spaces that enhance learning and positive
wellbeing. Helen Jeffries, Head of School at The Shires at
Oakham, a residential special school for young people with
autism, explains that, “we wanted to embrace learning
without walls, and the design of our new school building
opens up our classrooms to the outdoors so wonderfully.”
Sam Patel, Director of School Development at Bickley Park
Prep School in Bromley, concurs. “Both children and staff love
learning and working in the building because of the amount of
natural light and space. Free flow access to a covered deck is
a huge advantage so that outdoor learning can take place in
all weathers.”
If this is a route you are considering, visit www.tgescapes.
co.uk/education-case-studies to see what you can achieve.
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THANK YOU
“ Thank you to all School Business
Leaders, School Business Managers
and Educational Professionals.
We understand this is a difficult
time for everyone and we
appreciate your efforts and thank
you for everything you are doing.
As we try to work through new
challenges together, we want you to
know we are here to help. Whether
it’s a friendly chat on Twitter or
sorting out supplies for your school,
simply get in touch.”
Chris Mahady, Managing Director.
GLS Educational Supplies

Visit www.glsed.co.uk or
call 03451 203 213
WHERE
WHERE
SMARTER SBMS
SMARTER
SBMS
BUY SCHOOL
SCHOOL
BUY
SUPPLIES
SUPPLIES
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MITIGATING FIRE
RISKS IN FLAT ROOF
REFURBISHMENT

Daren Fraser

Ten UK schools are affected by fire every week, putting those using
the building at risk.1 Daren Fraser, Head of Technical at Langley
Waterproofing Systems Ltd, answers crucial questions about mitigating
fire risks when selecting a flat roof specification.

During the summer term, schools experienced reduced
occupancy, meaning that there is a possibility that any
issues that developed may not have been spotted.
Issues can arise through natural causes, such as bad
weather conditions, but the lockdown during the
pandemic offered an increased opportunity for individuals
to gain access and cause potential damage to the
external fabric of the building/s. This damage could be
caused directly to the school or indirectly from a fire
occurring on a neighbouring building.
Undertaking a roof condition survey will develop crucial
data for managing the school’s roof estate, including
the roofing systems that have been used, its condition,
repairs already made and any immediate concerns.
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Furthermore, a survey should include an assessment
of the level of compliance with regard to fire, assessing
whether the roof meets the external spread of flame
requirements set out in Approved Document B. This is
vital for educational buildings with plant and machinery
on the roof because a failure in the machinery could
potentially cause a fire.
Where recommendations for repair are required,
a survey and subsequent specification for remedial
works should also pinpoint any areas where it would
be unsafe to use flame-applied systems. This is an
important part of the National Federation of Roofing
Contractors’ (NFRC) Safe2Torch, which aims to reduce
the risk of fire caused by unsafe practices.
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“School business professionals
should interrogate the
information within any roof
specification to confirm that the
proposed system complies with
building regulations.”
Ensuring compliance -- what to look for

Fire regulations
It is crucial that any new or refurbishment element of a
building complies with the fire safety standards. For flat
roof installations, one of the main sources of regulation
and guidance in England is Approved Document B (Fire
Safety) of the Building Regulations and, in particular,
Section B4 ‘External Fire Spread’. This section relates
to the resistance to the spread of fire from an external
source, as well as resistance to fire spreading across
the roof. As such, it states minimum distances between
buildings and provides guidelines on the required fire
resistance of building materials.

Testing and certification
The required level of fire resistance is demonstrated as
the rating that the system achieves against the European
test standards. This classifies roof systems into five
categories based on their performance: Broof, Croof,
Droof, Eroof and Froof. There are also four distinct tests
(t1 to t4), each with separate testing procedures designed
to meet the specific requirements of different countries.
The t4 test has been established to meet the stricter
requirements of UK standards, so the first step when
reviewing a roof survey and specification is to ensure
that the selected flat roof system has passed the t4 test
and is therefore compliant to Broof(t4).

As an ISBL approved partner, Langley Waterproofing Systems Ltd will deliver
its online CPD seminar ‘Mitigating Fire Risk in Flat Roofing’ to ISBL members.
Further information about the webinar can be found at https://isbl.org.uk/
School-Business-Member-Services/School-Business-News-Detail.
aspx?ID=10969. To book, visit www.langley.co.uk/CPD-presentations

1 www.businesswatchgroup.co.uk/fire-safety-in-schools-astep-by-step-guide-for-2020
2 The British Board of Agrément is the UK’s leading
construction certification body, which sets the standard for
excellence in construction products and systems.

Info

3 LABC certification is a one-off certification process proving
compliance with building regulations and standards across
England, Wales and Scotland.
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School business professionals (SBPs) should
interrogate the information within any roof specification
to confirm that the proposed system complies with
building regulations. A key source of information are
the details published by the system supplier itself, and
these should be examined to confirm the system has
undergone independent testing verifying performance
data. For example, British Board of Agrément (BBA)2
certification independently assesses the system and will
confirm compliance with building regulations, outlining
all tests carried out as well as its fire classification such
as Broof(t4).
Other documentation can also provide details of
compliance such as Local Authority Building Control
(LABC)3 assured certification.

No substitutions
It is important to ensure the system being specified is
the same as that which was tested. A common issue is a
substitution of components for ones that have not been
tested as part of a system. This risks non-compliance
and potentially undermines the safety of the building in
the event of a fire.
For example, if the system has only been tested and
passed with a specific type and thickness of insulation,
it is dangerous and poses a risk to assume that it will
still perform as expected if this is changed. As well
as the safety concern, it may invalidate the guarantee
provided by independent insurers because it hasn’t
met the classification needed to meet the required
building regulations.

The importance of routine
maintenance
A correctly installed Broof(t4) compliant system will
give SBPs peace of mind that their flat roof asset has
the highest-rated fire classification, and scheduled
maintenance will ensure the integrity of the flat roof
estate is maintained and has longevity.
Another important factor in remedial maintenance
is cost. Repeated reactive fixes are less cost-effective
in the long run and could cause additional disruption to
the learning environment. As part of asset management,
SBPs can be provided with a costed maintenance
programme that is aligned to any projected budget.
This can also be aligned to Good Estate Management for
Schools, which consequently helps in the preparation
and support of funding bids.
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THE IMPORTANCE
OF CLEANING

New government guidance published in July provides
schools with advice on how they can return to 100 per cent
occupancy at the start of the new academic year. Justin Smith,
Managing Director of In House Safety, looks at one very
important element of this guidance -- enhanced cleaning.
The guidance, entitled Guidance for full opening: schools,1
requires all schools to risk-assess their setting and
determine what appropriate controls they require
to minimise the risks of transmitting coronavirus.
After minimising contact with people displaying
symptoms and ensuring good personal and respiratory
hygiene, schools are required to introduce enhanced
cleaning processes to help control the possible spread
of the virus and therefore reduce the overall risk of a
localised outbreak and possible lockdown.
Although direct transmission of the virus is seen as the
predominant cause of spread, indirect transmission still
has an important part to play within schools, especially
where cleaning is not effective or frequent enough.
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Effective cleaning can break transmission routes by
removing the virus from high-use surfaces and reducing
the overall viral loading of the premises. Every person
hopes that they can determine when something is clean
or dirty because we can see when dust is on a surface
or when there is mud on a floor. Unfortunately, just

Justin Smith

“Effective cleaning can break transmission routes
by removing the virus from high-use surfaces and
reducing the overall viral loading of the premises.”
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“The focus of any cleaning regime in schools is those surfaces that encounter staff and
pupils’ hands.”
because a surface appears to be visually clean does
not mean it is hygienically clean. Only effective cleaning
techniques can achieve this and remove the virus
particles from surfaces.

Effective cleaning is determined by
several factors:
1. How it is conducted
Cleaning is the process of removing contamination from
any surface. To undertake cleaning, three different types
of energy must be applied to the surface:
• kinetic energy – the act of wiping, scrubbing or
scraping a surface to remove contamination
• heat energy – usually in the form of warm water or
steam, it softens the grease particles that adhere to
the surface, allowing them to be easily removed, and
• chemical energy – provided by your usual cleaning
chemicals. Detergents and surfactants are chemicals
that break down the contamination, allowing it to be
easily removed from the surface.
For the cleaning of environmental surfaces in schools,
the guidance issued by the Government in its document
entitled COVID-19: cleaning in non-healthcare settings outside
the home 2 sets out a clear procedure for applying
a two-stage approach: cleaning to remove
the dirt from the surface using a detergent and
then using a disinfectant that has chlorine at a
level of 1,000ppm. This two-stage approach will
prevent some of the problems presented with
effectively cleaning these surfaces.
The focus of any cleaning regime
in schools is those surfaces that
encounter staff and pupils’ hands.
If it can be touched easily, then
it needs cleaning, but if the surface
cannot be touched without effort, then it
is not a critical area and does not require
cleaning as often.

2. The chemicals used
The government guidance does not
specify that the chemicals used for
cleaning should be of a certain type, apart from
that mentioned previously. Schools are expected to
continue using their normal cleaning solutions, but
some schools have reported a supply and demand issue.
Alternatives should be sourced for periods of short
1 www.gov.uk/government/publications/actions-forschools-during-the-coronavirus-outbreak/guidance-for-fullopening-schools

Info

2 www.gov.uk/government/publications/covid-19decontamination-in-non-healthcare-settings/covid-19decontamination-in-non-healthcare-settings
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supply, but the use of any new chemicals will need to
be risk-assessed under COSHH (Control of Substances
Hazardous to Health) Regulations.

3. Frequency of cleaning
This will be determined by several factors:
• the area to be cleaned
• the number of people using the area to be cleaned
• the likely level of contamination to be present
• who is undertaking the cleaning, and
• the availability of equipment, cleaning chemicals and
other resources.
High-risk areas include corridors, toilet facilities and
wash hand basins and may need cleaning hourly to
keep contamination under control. Low-risk areas are
those being used by a single ‘bubble’, for example an
individual classroom or office, and hand contact surfaces
such as desks may only require a clean twice a day
owing to the lower contamination levels.
Available cleaning resources will have a significant
impact on cleaning frequencies, so schools should
ensure that their chosen frequencies are achievable.
If there are not enough cleaning staff on site during the
day to undertake an hourly clean of high-risk areas, then
less frequent, enhanced deeper cleans using hot soapy
water and a disinfection stage may be better than more
frequent, lighter cleans using cloths and spray bottles.

4. Staff training
The competency of staff undertaking the cleaning is
just as important as the frequency. A competent cleaner
will use the correct chemicals and equipment as
well as allow sufficient time for cleaning to occur.
To ensure competence, all your cleaners will need to be
shown how to use the chemicals and how the cleaning
should be undertaken. If your school has contracted
out cleaning operations, then you must take steps to
review the service level agreement and determine
how the contractor is ensuring that the staff they use
are competent. All cleaners should also be informed
about the importance of their cleaning in preventing an
outbreak at the school.

5. Do I need to keep records?
All schools will be required to demonstrate that their
COVID-19 controls are in place. A sensible approach
would be to have a detailed cleaning schedule that
sets out your regime for all areas of the school, along
with ‘sign off’ sheets to be completed by the cleaners.
Any records should be checked by management to
ensure cleaning is not being missed.
In conclusion, the effective cleaning of your school is
an integral part of your COVID-19 controls. It is likely to
be the only control available to you in those high-use/
high-traffic areas, and all staff need to ensure their areas
are maintained in a clean condition.
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MARKETING IN A
NEW WORLD
The COVID-19 pandemic stopped us in our tracks, literally. As we grappled
with a new way of thinking and adopted working-from-home strategies, it
began to slowly dawn on us that this was unlikely to be a short-term bump
in the road. Justin Smith, Managing Director of Chameleon Training and
Consultancy, looks at how an effective digital communication strategy can
help schools keep in touch with students, parents and stakeholders.
Among the myriad of complex challenges facing us sits
the question of how we can effectively communicate
with stakeholders. Effective communication is at the
heart of a crisis management strategy, and there has
been no doubt that some schools have appeared better
equipped at dealing with this than others.
Websites are the primary source of information for
schools, but how agile and dynamic has yours been?
Was it up to the task of comforting anxious parents who
were desperate for home learning resources for their
children and wondering how the school was responding
to the latest government advice? In the absence
of lettings income, how digitised were your school
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fundraising campaigns? Can we still market ourselves to
prospective new job applicants using virtual tours and
online interviews?
The pandemic is unprecedented, but we can address
some of our shortcomings to ensure resilience against a
future crisis or a second/local spike in the current one.

Believing in your values and brand
Do you know what your school brand is and what it
represents? A brand is the promise you make as a
school, and your reputation is how well your parents and
stakeholders think you are living up to that promise.
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Justin Smith

MARKETING

“Effective communication is at the heart of a
crisis management strategy… some schools have
appeared better equipped at dealing with this
than others.”
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the key messages and determines who’s involved, and
storyboarding matches images to the script to deliver
your ‘story’. You can then upload the video to your
website and share on social media.
Finally, you need to manage fundraising remotely.
A ‘support us’ tab on your website detailing campaigns
and how to support them, downloadable key facts
and impact statements, and how to make online
donations can be supported by regular tweets and posts
encouraging engagement.

Successful brand identity will build loyalty, reputation,
awareness and empathy. This is so important, not only in
giving you an edge over others but also in offering a buffer,
some resilience when things don’t go according to plan.
Mission statements written in isolation lack credibility
and purpose. A brand cannot be a series of statements
just for others to learn and repeat because this makes
the school look robotic and insincere. Understand what
makes your school unique and ensure staff really know
how that applies to their role. You can do this remotely
via virtual department or team meetings, which can help
find and share stories that show the school brand being
lived in difficult times.

Telling the story

Agile communications

I’ve not come across a school that had a plan for the
pandemic, but the essential elements remain the same,
whatever the situation.
• Anticipate what could go wrong (especially policy
changes – could listening help resolve these earlier?).
• Have a clear chain of communication (especially
during holidays).
• Agree who will write and issue your statements.
• Ensure you can access communication tools (website,
social media, parents’ emails).
• Tell all staff what you will do (and what they should
and shouldn’t do).
• Give your ‘audience’, who could be anyone from staff to
parents and the wider community, an opportunity to
respond and ask questions (or they will talk to the press).
• Hold a crisis exercise – desktop and an actual drill.

Essentially, good marketing is all about being in control
and being on the front foot so you’re able to respond
quickly and efficiently. Having a website that enables
you to update content, introduce videos and provide
links with resources is critical. In light of the fact that
there may be another coronavirus lockdown as the
winter months approach, a dedicated landing page for
home learning materials and reassuring advice can make
such a difference.
Videos are a brilliant way to engage with people.
A school I work with was especially good at developing
resources to help anxious students prepare for their
return to school, assembling a series of bite-size
introductory videos for parents and students, virtual
tours of the site showing how social distancing will work,
mini ‘daily reflection’ videos from staff, virtual careers
events, and short guides on accessing online tutorials.
It is always important to script and storyboard a
video before you actually make it. Scripting creates
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Living up to your promise requires you to continue telling
the story. This means making sure your students and staff
are still visible, so if lockdown occurs again, share stories,
especially light-hearted ones, featuring staff and how
they’re coping. The children will love this, and it shines
a light on their teachers’ lives outside of the classroom.
Keeping connected shows you care and are still there.
You also need to tell prospective parents how you
managed through the crisis. Now, more than ever, it is
important to tell your school’s story.

Crisis management plan

Being clear on delegated responsibilities is also
important, so ensure you know who has access to
passwords to update the website and manage social
media feeds.
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Use SBC Online for your next procurement
and we’ll contribute 10% towards the cost
of your CIPS Award for School Business
Professionals training.
We have partnered with ISBL and
CIPS to take your procurement
knowledge and experience one step
further by contributing towards the
cost of your CIPS Award for School
Business Professionals.

The SBC Online procurement process
will ensure best value contracted
services for your school or Trust,
whilst also helping you prepare for
completing this qualification.

You will benefit from:
Contribution of
10% of the cost of
your training

Real life
case studies

Mentoring from a dedicated
procurement specialist
throughout the process

Demonstration on how high-quality
procurement can drive improvements
and efficiencies back into your school

SBC Online offers a compliant solution to run complex
tenders with remote support from procurement specialists.
It offers an easy to use online facility to procure new services
without compromising on achieving best value.

Get your procurement knowledge and skills accredited with SBC Online

Call 0845 257 7050
email contact@schoolsbuyingclub.com
or visit schoolsbuyingclub.com

Get your procurement knowledge
and skills accredited with

