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THANK YOU
“ Thank you to all School Business
Leaders, School Business Managers
and Educational Professionals.
We understand this is a difficult
time for everyone and we
appreciate your efforts and thank
you for everything you are doing.
As we try to work through new
challenges together, we want you to
know we are here to help. Whether
it’s a friendly chat on Twitter or
sorting out supplies for your school,
simply get in touch.”
Chris Mahady, Managing Director.
GLS Educational Supplies

Visit www.glsed.co.uk or
call 03451 203 213
WHERE
WHERE
SMARTER SBMS
SMARTER
SBMS
BUY SCHOOL
SCHOOL
BUY
SUPPLIES
SUPPLIES
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EDITOR’S LETTER

LETTER FROM
THE EDITOR
Bethan Cullen

As I write this editorial, I am learning like most to
adapt to working from home and manage all my usual
interactions via virtual platforms.
Whilst we attempt to navigate these uncharted waters,
it is reassuring that much of our careful contingency
planning is now paying dividends. Things will not
always go completely to plan, but, for the most part,
I believe we are all effectively transitioning and
adapting to our new normal. We are getting used to
increasing virtual interactions and business as usual
is permitted thanks, principally, to the technology
available to us.
The question of whether we can come together to
confront the crisis has undoubtedly been answered,
and there is plenty of early evidence of society pulling
together. As a nation and, indeed, a national institute,
we are greater than the sum of our individual parts.

“Things will not always go completely to plan, but,
for the most part, I believe we are all effectively
transitioning and adapting to our new normal.”
This is especially the case for school leaders, who
are at the frontline helping the nation to respond
by supporting key workers’ children and our most
vulnerable pupils. Here at ISBL, we recognise that
this is a particularly challenging period for school
business professionals, and the leadership being
exemplified in the effort to repurpose schools should
not be underestimated.
This pandemic will draw on all our resolve and
leadership skills as we navigate the crisis. It will
require courageous and decisive leadership, but also
compassion in supporting our most vulnerable and
anxious colleagues.
During this period of unprecedented challenge,
ISBL will be working closely with the Government
on your behalf to shape and develop relevant and
accessible guidance.
We are enormously grateful to all members who
have taken time to write blogs about their recent
experiences or share valuable insights from the front
line. This intelligence has already helped shape the
national delivery of free school meals vouchers and
is helping inform the extent to which school resource
management advisors may be deployed to provide
our education system with additional resilience.
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We have developed and will continue to manage
a dedicated COVID-19 help and advice page on
our website (https://bit.ly/COVID19ISBLUpdates).
This dedicated area contains up-to-date information
from the Department for Education, stakeholders and
our partners.
Additionally, we are working with our training
partners to ensure that as much continuing professional
development content as possible can be transferred
to a virtual learning environment. This way, we aim
to ensure that members can continue with important
professional development activity.
We also aim to host a series of weekly ‘TED talk’style broadcasts from the beginning of May. If there
are specific topics that you would like covered, then
please email training@isbl.org.uk
Please keep sharing your insights and experiences
so that we can work together to address this
enormous challenge. Let’s also make sure no
practitioner feels alone whilst trying to manage their
way through this horrible pandemic.
Together we will beat this.
Stay safe.
Best wishes
Bethan Cullen, Operations Director

COVID-19
Following the recent Government recommendations
to limit and restrict movement, we have taken the
decision to review both our training and conference
event dates due to take place over the summer
term. We are already anticipating that the majority
of these will be postponed until later in the year or
the early part of 2021.
As soon as any training or conference event is
confirmed as postponed, we will automatically
transfer existing bookings to the new dates. If you
have made a booking, we will email you with any
updates.
Please bear with us in these unprecedented times.
If you have specific queries, then please email either
conferences@isbl.org.uk or training@isbl.org.uk

isbl.org.uk

CHIEF EXECUTIVE COLUMN
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WORD FROM THE
CHIEF EXECUTIVE
Professional engagement is often overlooked as an
important element of professional development and
an activity that will help with professional growth, says
Stephen Morales, ISBL Chief Executive. An ‘engaged
practitioner’ is one who is fully absorbed by and
enthusiastic about their work and therefore takes positive
action to further the profession’s reputation and interests.

Aspects of professional development, including technical
mastery, the application of theory, and fundamental
knowledge updates, are important but less effective if
engagement is compromised. Engagement is a useful
measure of how invested a school business professional
(SBP) is in all aspects of their work.
Continuous self-improvement through professional
development is a dynamic process that takes many
factors into consideration, such as resistance to change,
the way information is presented, and the perceived

isbl.org.uk

Stephen Morales

professional value of any investment of time and money.
However, there are a number of barriers to engagement
as a valued form of professional development.
Personal impediments principally related to time and
competing external pressures such as family, friends,
civic duties or leisure pursuits may dilute an SBP’s
capacity to engage. Systemic influences can also be
barriers, such as relationships with other senior leaders,
relationships with other practitioners (regionally and
nationally), and the platforms available for meaningful
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“When we talk to each other, we learn; when we learn, we grow
professionally; when we grow professionally, we can better serve the
children in our schools.”

engagement. The final set of barriers are related to the
policy environment and influential forces that may make
open debate and dialogue uncomfortable for some.
To help SBPs successfully overcome these potential
barriers, we are offering the following suggestions.
• Give yourself permission to take time for engagement
activity. It won’t help you with your immediate to-do
list, but, longer term, it will help you prioritise more
effectively. It may change your approach or even
provide knowledge that leads to significant efficiencies.
• Don’t be afraid to ask others what they think or to
test your approach with colleagues. It’s likely everyone
will learn something.
• There’s no such thing as a stupid question. If you want
clarification or you lack deep technical knowledge in
a particular area, it’s fine, indeed it’s your duty, to ask
the question.
• Don’t be intimidated by policy and politics.
Have your own views. Don’t worry about the jargon –
if, instinctively, things don’t feel right, have your say.
The love of the SBP role versus the act of performing
often mundane necessary tasks is an important
distinction to consider when reflecting on the value of
professional engagement. The love of the profession is
the intrinsic satisfaction SBPs gain from supporting and
often transforming their schools, but the operational
activity of the process of directing, managing and
administering multiple strands of work with multiple
layers of responsibility and accountability can often be
overbearing. Sharing this burden and talking through
alternative approaches can be really helpful.
Professional engagement, further broken down into
enrichment, awareness and experimentation, can be
part of a skill-building experience, or it can stand alone
as a training activity. The key is determining where an
SBP is in their development journey and their appetite
for new learning and knowledge.
We need to create the conditions that foster growth,
not find quick-fix professional development solutions.
This supports the premise that professional engagement
may not be receiving the attention it deserves.
An important consideration is that for any professional
engagement activity to be effective, meaningful and
sustainable, it needs to be based, in part, on the
paradoxical theory of change. Therefore, you need an
awareness of what is broken (or not optimally effective)
before being convinced change is worthwhile. Often, we
resist change because we don’t accept that what we are
already doing is not optimal.
The most successful SBPs are ones who can scan their
environment, effectively interpret information and data,
and then successfully execute changes. They also look
towards their peers as a consistent barometer of the
most effective practice.
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How can I, as a school business
professional, actively engage?
• Build more peer-to-peer relationships.
• Become a member of your local group.
• Nominate a colleague for the National
Schools Awards.
• Participate in national and regional policy
consultations.
• Participate in the SBP social media debate
(Twitter: @ISBL_news).
• Participate in and listen to podcasts.
• Contribute to journals.
• Write an article for The Voice.
You can also find out more about the following
via www.isbl.org.uk:
• becoming a School Resource Management Adviser
• applying to become a Fellow of ISBL and start
engaging in new conversations with senior peers
• participating in round-table events
• attending regional events
• attending ISBL’s National Conference
• engaging in forum discussions
• writing a blog, and
• participating in research.
You can write to us at info@isbl.org.uk if you are
interested in any of the following:
• participating in committees: Advisory Panel,
Board of Trustees, Special Interest Groups
• putting yourself forward to speak or present
at events
• attending workshops, and
• sharing (your) best practice – let us know if
you are doing something new, innovative or of
particular distinction.
Professional engagement should be seen as a vehicle
for integrating theory and practice. What is learned in
classrooms should be tested in the field of practice and
triangulated with colleagues and peers.
We know schools lag behind other organisations when
it comes to valuing how senior administrator (SBP) needs
are balanced against those of the overall institution, and
our recent workforce survey findings highlighted this
problem. We therefore need the sector to quickly force a
paradigm shift, where SBP professional development is
taken more seriously.
When we talk to each other, we learn; when we learn,
we grow professionally; when we grow professionally,
we can better serve the children in our schools.

isbl.org.uk

Education Suite
for schools, academies and MATs
Our cloud software powers better decisions based on
accurate data, and cuts reporting time. We can help you
manage your budget, speed up your dinner queue and
make every school day better for pupils, staff and parents.
With school management taken care of, you can
dedicate more of your time to those who matter most:
your students.

•

Finance and budgeting

•

Cashless catering

•

Parent payments

•

Human resources

•

Payroll and pensions

Find out more:
educationsuite@civica.co.uk

www.civica.com/education

01923 897333
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PROFESSIONAL
DEVELOPMENT ADVICE:

I HAVE LOTS OF EXPERIENCE BUT STRUGGLE TO EVIDENCE IT
ON MY CV. DO I NEED TO TAKE ANOTHER QUALIFICATION?
One of the greatest benefits of the contemporary workplace is the
recognition that is given to prior learning and experience. Whether it
comes from a previous workplace or your current role, life experience
can help give you the edge at work.
As important as experience is, a formal qualification remains the
most effective way to advance your career. A formal qualification will
reaffirm and consolidate your industry knowledge and allow you to
take advantage of the hands-on experience that you have gained over
the years. It becomes the evidence that you can point to on your CV.
The good news is that we’ve got a short online module that allows
you to evidence and accredit that prior experience and demonstrate
that you can work at Level 7. Our ISBL Bridging Module, run with
the University of Chester, is a great way of formally evidencing your
experience whilst also achieving University of Chester certification,
stating that you have achieved 20 credits at Master’s Degree level.

You can view the latest cohort dates and find out more at
https://isbl.org.uk/Training.aspx

Do you have any training on marketing or
income generation?
Marketing is a necessary activity for a school and covers all areas
from communicating with existing parents to recruiting new students
and generating additional income. We want all SBPs to be equipped
with the knowledge and skills to help their school with this activity,
so, responding to feedback from ISBL members, we have just
launched a new one-day marketing training day.
To suit your requirements, this training day can be delivered to
your school, to a group of schools or for your local group. For more
information, visit www.isbl.org.uk

ON THE MOVE

All the latest details on colleague changes…
Linda Nudd has retired from her position as Senior Assistant
Head at Hollingwood Primary School in Bradford.
Mark Davies has retired from his position as Finance Director
at Aberdare Community School in Wales.
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Education
law
specialists
Knowledge. Understanding. Response. Turnaround.
This is what we have delivered to state schools for over 30 years.
We can provide you with specialist quality legal advice from people who
understand the education sector, delivered quickly and in plain English.

Contact us
Our team would love to hear from you so give us a call today.
01225 337599 | info@stoneking.co.uk | stoneking.co.uk
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BOOK REVIEWS

Two ISBL employees provide us with their thoughts
on books that have inspired them.

Career Distinction: Stand Out
by Building Your Brand
by William Arruda and Kirsten Dixson

Reviewed by Paul Robertson, ISBL Professional Development Manager

I am a big fan of self-awareness, and while I was initially
sceptical about the book, it won me over.
Like many people, I haven’t got a definite career
plan mapped out, but I wanted to know what me
as professional looked like. I wanted to
understand how I came across to others and how
to take control of that perception.
The book began by guiding me through the
process of figuring out what my personal brand
should be and then provided practical tips for
creating, communicating, and maintaining it.
The authors helped me see that creating and
managing a personal brand is vital for career

success in today’s highly competitive jobs market.
I found that the book provided me with sound,
easy-to-follow advice on how to build and
manage my personal brand so that it can have a
positive impact on my career.
It is a simple equation: How you look + how you
speak + how you act = your personal brand.
If you want to advance in your career, whether
in your current school or moving to a new one,
then I think that the advice in this book can help
you accomplish your goals.

Imperfect Leadership:
A book for leaders who know
they don’t know it all
by Steve Munby

Reviewed by Sarah Ray, ISBL Sector Development Contract Manager

Having worked at the National College for School Leadership (NCSL) between 2000
and 2015, I am an enormous Steve Munby fan. I’ve yet to meet someone who is
critical of Steve’s leadership, which is fairly impressive considering the huge changes
in the educational landscape that took place during his time at NCSL and also at the
Education Development Trust; this may be because in his book he states he is a
leader who admits he doesn’t know it all.
At the NCSL, we were encouraged to explore our
own leadership style. Munby described his style
as ‘consultative, meaning he consulted widely and
then took accountability and responsibility for
his final decision. This can be seen in his book,
which comprises 12 keynote speeches given over
12 years, most of which I listened to in person with
bated breath. All of them have so much that is still
worth considering, despite the political changes.
If you are interested in how the current
educational landscape evolved, there is no better
book; if you are interested in how a leader struggles
with difficult decisions, I would recommend this to

THE VOICE | ISSUE 24 | SUMMER 2020

you; and if you are a leader who wants to know
how to be the perfect leader, leave this book on
the bookshelf.

“If you are interested in how
the current educational
landscape evolved, there is
no better book.”
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The new generation of education
recruitment has arrived.
Only Eteach can provide complete multi-channel school recruitment for
schools and MATs, delivering increased staffing success, year-round
candidate flow and lower overall spend annually.

Job board

Applicant tracking
system

Ideal for school groups and complex education
organisations

School recruitment
marketing

Specialist
recruiters

Bespoke school branded career pages
Mobile vacancy search and application

Individual schools, secondary, primary, nursery,
SEND
Unlimited advertising year-round including
leadership roles

‘Fast-apply’ instant form completion
Multi-platform advert broadcasting
Transparent pricing

The industry’s only advanced ATS
Dedicated account manager
Proactive talent pooling technology

Eteach – driving change in education recruitment for over 20 years

Enquire today

0845 226 1906

info@eteach.com

eteach.com/recruit
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UNLEASHING OUR POTENTIAL
2020 has brought unprecedented challenges as we adapt to new ways
of working following the COVID-19 world pandemic. You will have
already released some of the potential within your organisations as you
and your teams adjust with agility and speed to the crisis.
The profile and acknowledgement of the contribution
that school business professionals (SBPs) make is
ever growing. You are front and centre of the delivery
of the repurposed school provision during this period.
And your profile has increased because the school
resource management programme has spotlighted the
knowledge of SBPs in the delivery of excellent school
resource management.
Our national conference will focus on how we can
further unleash the potential from within ourselves, our
colleagues and our organisations to allow for further
growth and development and, in turn, improve pupil
outcomes and progress.
There is no better time for self-reflection and growth
than after a period of crisis where both strengths and
opportunities will have been identified. With more than
16 workshops covering all areas of the ISBL Professional
Standards, there is something for every school business
professional. Topics include:
• Are you missing out on vital funding opportunities?
• Maximising your estate’s potential
• Marketing your school for recruitment, reputation and
revenue, and
• The six traits of effective school business teams.
More than a third of workshop sessions are practitionerled by ISBL Fellows who can offer first-hand practical

tools to allow SBP delegates to be the catalysts for change
in their own school, unleashing the potential across its
resources, including the succession development of new
and existing talent.
We are excited to announce our speaker line-up
includes Baroness Karren Brady CBE, who has first-hand
experience in unleashing potential through her own
career and her time on The Apprentice.
There is every reason to join us at this year’s national
conference, including the 14 hours of continued
professional development across the two full days,
networking, and the procurement fair within our
exhibitor space. It may well also be the first event
specifically dedicated to SBPs post the crisis – providing
time to regroup with colleagues and share experiences.

“There is no better time for self-reflection
and growth than after a period of crisis where
both strengths and opportunities will have
been identified.”

The 2020 National Conference is booked for Thursday 12–Friday 13 November 2020 at the Hilton
Birmingham Metropole, COVID-19 developments permitting.
Take the opportunity to invest in your personal development and growth and ensure your school is
ready to make the very best of its resources as we move forward post the pandemic.
The early bird offer is on now, and you can attend the full conference, including accommodation
on the Thursday evening, for just £325. This price has been extended until June 2020.
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HELPING
SCHOOLS STAY
HEALTHY

In the autumn 2019 issue, we reported on the roll-out of the School
Resource Management Adviser initiative. With the Department for
Education’s report on the pilot programme now published, we look
at the benefits and highlight the areas school business professionals
should be considering for improved resource management.
The status of the school business professional (SBP)
has been raised significantly over the last two years
following their inclusion into the Department for
Education’s (DfE) School Resource Management Adviser
(SRMA) programme. This programme provides tailored
support to schools and academy trusts on how to
effectively manage resources, and the DfE was keen for
SBPs, as specialists in financial management, to help.
At the time of the pilot, 40 independently accredited
SRMAs visited one or more trust(s) and identified more
than £35 million of opportunities for the reallocation of

isbl.org.uk

funds. Sally Williams-McGlone, School Business
Management Consultant at SWM Academy Consultancy,
visited several schools during the programme. “The
financial issues I encountered were centred around the
lack of cash flow, the inability to repay the Education and
Skills Funding Agency (ESFA) advances, and the impact
public finance initiative costs have on the school’s ability
to manage their budgets. There have also been issues
around governance, the lack of support and challenge,
and a lack of understanding of the responsibilities trust
boards have.”

Sally Williams-McGlone
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Stuart Hodgkinson, Proficio Education Director, was
also involved in the pilot programme and saw similar
issues to Sally. “Often, the underlying cause was to do
with falling student numbers and, therefore, falling
income, with the academies slow or inadequate to
respond to conditions on the ground. For example,
one of the schools I visited was trying to increase pupil
numbers, yet they planned to slash their marketing
budget. I explained this was not a good idea because
they needed to market to encourage students to the
school. And a University Technical College1 had made
the school business manager (SBM) redundant to save
money, which was certainly the wrong decision because
you can’t solve financial issues without the person
responsible for them.”

Top Tips:

Stuart and Sally offer the following advice to SBPs:

1

Ensure you keep up to date with the latest
information from the ESFA and the DfE:
www.gov.uk/government/collections/schoolsfinancial-health-and-efficiency

2
3

Scrutinise budget plans and spending and
produce variance reports every month.

4

Ensure funding streams are fully understood
and how a change in one factor may affect the
school’s funding.

5

Look at ICFP for multiple years, three times a
year. It takes 12–18 months to complete staff
restructures, so accurate forecasting will provide
sufficient time to make changes.

6

Network with other SBPs, discuss how they are
maintaining healthy finances, and learn from
their processes.

7

Get governors and leaders involved at every
stage of financial management. Do they
understand their responsibilities? Do they see
meaningful monthly management accounts
reflecting the actual position?

8

Attend any training opportunities, especially the
free ones from quality providers.

The importance of planning
A key part of identifying cost savings is achieved through
what is often called integrated curriculum financial
planning (ICFP). SRMAs undertake an ICFP review,
examining various metrics such as pupil-teacher ratio,
average teacher costs, average class size, and teacher
contact ratio against stated benchmarks. This helps
the SRMA indicate where savings can be achieved by
deploying staff efficiently and helps trusts plan future
recruitment needs.
Following the pilot, 94 per cent of trusts involved rated
their experience of working with an SRMA as good or very
good, and 100 per cent had confidence that the SRMA
understood the issues or challenges they were managing.
Furthermore, 53 per cent of trusts reported that the SRMA
made recommendations that they had not considered
before, and 65 per cent said they agreed with the SRMA’s
recommendations and would be implementing at least
some of them. The identification of new ways to reallocate
resources was positive considering the majority of trusts
involved in the pilot had already taken steps to improve
their financial health.2

Programme report and benefits
Following each visit, the SRMA provides a report for
the trustees and senior leadership team that details
the areas they focused on, their findings, and their
recommendations. “On occasions, training was
required to understand how to estimate future income
to improve financial forecasting,” explains Sally.
“Other recommendations included utilising the ICFP
metrics to estimate potential inefficiencies and identify
measures that could be considered to improve financial
efficiencies whilst retaining educational outcomes.”
There is no doubt that the financial benefits of the
SRMA programme are invaluable. The recommendations
from this supported review are not mandatory, but they
can be helpful for organisations to consider their
resource management. As schools tackle ever-increasing
costs and rising pupil numbers, any recommendations
that provide savings will be welcomed with open arms.
Trusts can then plan changes within their own timescales,
with any savings made reinvested back into teaching/
learning or used to reduce deficits or increase reserves.
However, the benefits are not all financial. SRMAs
also review processes, contracts and structures, helping
to raise the importance of efficient management and
governance. For example, following the SRMA visit, one
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Stuart Hodgkinson

Always run financial forecasts for the next three
years. Don’t just roll the current year forward, but
look at school development plans, accurate pupil
number forecasts and consider how national
funding may change. It is important there is
sufficient funding not just to meet the staff costs
but to spend on non-staff items as well.

AS OF NOVEMBER 2019,

136 SRMAs
HAVE BEEN INDUCTED AND
ACCREDITED ON TO THE PROGRAMME.

single-academy trust joined a multi-academy trust (MAT),
enabling them to achieve economies of scale and use the
MAT’s services to improve the educational experience
for their pupils. Other trusts have strengthened their
governance by undertaking a skills audit, increasing the
number of times accounts are subject to scrutiny, and
training governors.

Info

1 Many University Technical Colleges were reviewed
towards the end of the pilot programme, looking at their
cost effectiveness.
2 www.gov.uk/government/publications/school-resourcemanagement-adviser-srma-pilot-evaluation
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SURVIVAL
SKILLS FROM
US TO YOU...

“I often felt impostor syndrome,” says John A. Williams, Chief Financial
Officer at Uinta County School District No. 1 in Evanston, Wyoming,
United States, as he recalls his first job. Some 14 years later, he’s still there,
proving he’s no ‘impostor’ at all. John is keen to share his time-served
expertise to recommend some practices that new school business
managers should put into action.
For the last 14 years, I have worked as the Chief Financial
Officer of a small (by US standards: 2,700 students,
eight schools) public school district in Wyoming, United
States, my first job after graduating from school in New
York state and, therefore, my first in school business
management and leadership.

A baptism of fire
I took over from a school business manager who was
non-renewed (fired), which meant there were few
procedures and information left for me to know how to
do my job. I couldn’t call him up and ask how things were
done, so it really was a case of learning on the job with
a narrow margin for error.
Like many professionals who start a new role in school
business management and are the only executive in their
school, I often felt impostor syndrome. I would say to my
wife, “What if I can’t do the job?” and “I do not know if
I will survive.” However, John more than got through it.
He thrived with the support of the wider community and
by listening and learning. “So here are some survival

isbl.org.uk

skills – top tips – that I wish I had known during my first
year. I realise many school business professionals (SBPs)
may already be doing these, and more, but I feel that for
new SBPs, they still bear relevance today.
1. A neighbouring SBM counselled me to ‘watch cash’.
Cash-flow issues are one of the quickest ways to get into
difficulty, so I soon learned that there are three ways to
‘watch cash’.
First, use digital technology to its full advantage.
Look at the bank cash balances daily so you can monitor
the cash position. Second, reconcile the general ledger
to the bank statements at least monthly. The timely
practice of reconciliation of cash helps professionals to
see transactions that need to be addressed. Third, know

John A. Williams

“Cash-flow issues are one of the quickest ways
to get into difficulty.”
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Top Tips
Watch your cash flow.

Network and seek counsel
from mentors and experts.

Become fluent in Excel
and Power Query.

Use the annual financial audit
as a learning opportunity.

“By providing information in
advance, the auditors got the
data or calculations they needed,
everyone’s confidence in the
situation increased, and the audit
was much improved.”
the revenue funding streams and understand as quickly
as possible the outgoing expenditure patterns.
2. A second survival skill is to immediately engage
in networking and learn from mentors and experts.
Nearly every local state/region has individuals who
perform exceptionally well, so find them and learn
from them.
Rather than focusing on one mentor, I tried (and still
do) counsel with multiple experts. One SBP may have a
skill in one area such as accounting, while another may
have expertise in capital construction. Ask other SBPs for
assistance – most are willing to counsel and help new
SBPs. Additionally, there will come a time when you are
offering your expertise to others.
3. Another essential survival skill is knowledge of
Microsoft Excel, which will ensure success. Excel is the
current most-used financial tool, with many applications.
In December 2016, I enrolled in an eight-hour online
course on Excel and learned many tips and skills that
streamlined my current practice. New SBPs would do
well to learn cell naming, the functions SUMIFS and
XLOOKUP, tables in Excel, Power Pivot, conditional
formatting, goal seek and formula auditing.
Moreover, the advanced skill I learned was the use
of Power Query (sometimes called Get and Transform
in newer Excel versions). Our US district uses Power
Query to automate reports, cross-check differences in
billing invoices and accounting software, and create
summarised tables for audit. I wish I had taken the
Excel course in my first year in the role because it would
have saved me a lot of time and effort.
4. Lastly, the annual financial audit provides
ongoing opportunity to improve. Look at the audit
as an annual check to ascertain the health of your
organisation. I quickly realised that perfection in my
audit was unrealistic and resolved to build on each year’s
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audit by just one reconciliation, calculation, or data-pull
improvement. By writing down auditors’ information
requests and questions, I prepared for the next year’s audit
with those questions in mind. Over the years, by providing
information in advance, the auditors got the data or
calculations they needed, everyone’s confidence in the
situation increased, and the audit was much improved.
Fortunately, over time and through effort,
understanding came and my skills improved. The job
as a business manager got easier and made more
sense, and I even received the 2018 ASBO International
Pinnacle of Achievement Award for efforts in Power
Query. My message for new business managers is: you
are doing important work, so learn survival skills and
hang in there.
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NO GLASS CEILING

Who says you can’t move successfully from one type of
school to another? Cheryl Campbell, Business, Finance
and Operations Director at Thomas Tallis School in
London, dispels the myth that moving from a school
business professional role in a primary school to one
within a secondary school is impossible.
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Cheryl Campbell
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“If you prepare well and can demonstrate your confidence to your
interviewers, your determination will pay off.”

It was working in the finance and education departments
for her local authority for almost 14 years, and gaining
an interest in the role of a school business professional
(SBP) from her nine years as a governor of her local
primary school, that gave Cheryl an interest in becoming
an SBM. To ensure she was adequately qualified, Cheryl
took the Certificate in School Business Management
(CSBM), which gave her the confidence to apply for and
win a School Business Manager role at Beecroft Garden
Primary School, which she started in December 2015.
However, the CSBM could not prepare her for what
it involved. “Until you work as a school business
professional (SBP), you have no idea about the complexity
of the role, that you need fingers in all the pies,” explains
Cheryl. “In a primary school, if someone doesn’t know
the answer to something, you are the person they come
to. There aren’t large teams supporting you, so you need
to know everything that is going on and understand
everything about running a school.”
Fifteen months later, in March 2017, Cheryl moved to
Falconbrook Primary School in London, and spent two
and a half years as the SBM “responsible for leading
everything outside of teaching and learning.” Like the
role at Beecroft Garden Primary School, the role brought
with it a position on the senior leadership team (SLT),
but it initially involved attending only selected meetings.
Over time, Cheryl began attending all of them. “I pushed
my way forward and took on a bigger role on the SLT,”
says Cheryl. “It was important that I knew about every
proposal and was involved in all discussions so that I
could work out how to finance everything and plan how
to get things done.”
Cheryl’s move from the primary to secondary sector
wasn’t planned, as she recalls, “I wasn’t really looking
to go into the secondary sector. The job at Thomas Tallis
School happened to come up, and it suited my personal
commitments, having two small children. It was for a
community school, which I am passionate about, and it
was closer to home. It was just the right opportunity at
the right time.”
Cheryl sees her new role as Business, Finance and
Operations Director at Thomas Tallis School as generally
comparable to her primary role. “The job description
talked about financial management, HR, health and
safety, and, broadly, the role is the same, but everything
is magnified.
“After being offered the job, I enlisted the help of a
mentor from a school in Norfolk so that I could find out
everything I needed to know for the autumn term.
I match people up with mentors for support, so I used
that process to get one myself.
“When I started at the school last September (2019),
I was lucky that I had a one-month handover period,
which meant I could learn as much as possible in areas
specific to secondary schools. This is so important
because there are certainly things primary school SBPs
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You can do it

If you are thinking about making the move
from the primary to secondary sector,
Cheryl offers some solid advice.
“Knowing that I did not have secondary school
experience I could discuss in my interview, I
contacted other SBPs in the area and used SBL
Twitter to find out as much as I could about what
working in a secondary school would involve –
especially in a more executive position to the
primary role.
“When I saw the role advertised, I went through
the job description for the role and then did a
skills audit to note any gaps, filling them before I
applied so that I could offer everything required.
I felt that I went into that interview process
as the underdog because I was the only
candidate from a primary school, so I had
to sell myself and convince them I could
make the leap and do the job well. If
you prepare well and can demonstrate
your confidence to your interviewers,
your determination will pay off.”
don’t know about. One such area was around sixth-form
funding, which I would be dealing with in the first term,
so I went on a course1 to find out more. I also made sure
I understood everything about the school census, which
took place in the first term I was here, because if you get
that wrong then it affects funding.”
Cheryl admits that it was strange to get used to a
different way of working within the secondary school.
“I knew it would be about changing my mindset. In the
primary school setting, I did everything myself, but now
I have really great teams who undertake the operational
side of things. It is tricky switching from an operational
way of working to a strategic one, but because I had
a lot of hands-on experience from my primary school
roles, I understood the operational areas I was leading
well. I did think, ‘what am I going to be doing every day?’
because the teams do everything, but I soon realised
that there was plenty for me to do. As part of the SLT, my
role now is about looking at what to do long term and
putting strategic plans in place.

Info
1 https://oxfordanalytics.org/sixth-formfunding-master-classes
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A WORKFORCE FOR
THE FUTURE

The Spring 2020 issue of The Voice reported the results of
the school business leadership survey, with the full findings
published in January this year.1 We explored the results with
ISBL’s Chief Executive, Stephen Morales, and gained his
thoughts on some areas that need to change.
The survey reveals that 87 per cent of school business
professionals (SBPs) are female. Will you be looking at attracting
more men into this role?
I don’t think we need to be too concerned that it is a femaledominated profession. We are, however, concerned that the most
senior/executive-level jobs are often going to males who are also,
more often than not, more generously remunerated. We need to
tackle this as a sector and make a concerted effort to ensure more
equity of opportunity at all levels.
Continuing the diversity theme, the survey highlights that
96 per cent of SBPs are of white ethnicity. Our communities and
schools are very diverse in nature, so how can you ensure more
diversity within the role?
It is true that school leadership teams often don’t reflect the pupils
they are serving. We see schools with pupil populations made up of
a rich mix of diverse ethnic origins, yet the school leaders are all too
often exclusively of white British heritage.

isbl.org.uk

Stephen Morales

We need to be better at reaching out to those living within these
diverse communities, including pupils’ parents, and telling them
about the exciting profession they could be a part of.
A large percentage of SBPs are in the 45–64 age bracket.
What can be done to attract a younger age group into the sector?
There are three things I believe we should be doing, although the first
is already underway. We have introduced an Educational Business
Leadership module within the University of Manchester’s BA in
Management, Leadership and Leisure2 that will hopefully encourage
some undergraduates to consider the profession as a future career.
We also need to be more visible at employment/recruitment trade
shows. We need to talk to young apprentices and our members;
indeed, the wider school business professional (SBP) community
should be speaking to their pupils about the career opportunities as
a school business professional. Finally, we need to demystify the
role, demonstrate what an exciting and fulfilling profession this
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“I am having robust conversations with ministers, warning them
that if we don’t invest in the ongoing development of a strong SBP
community, it may put the success of education system reforms and
schools’ financial sustainability at risk.”
is and move people away from any stereotypical
perceptions that reduce the role to ‘stuffy’ admin or
‘boring’ compliance.

seek out opportunities to address head teachers and
governors and educate and inform them about the
SBP role.3

Participation of SBPs at a strategic level is mixed,
with 55 per cent partaking in all strategic meetings
and some having partial inclusion. However, many
are not included and therefore operate without the
insights a senior leadership role could afford them
and they could afford the SLT. What can be done to
educate school leaders about the benefits of having
SBPs on the senior leadership team?
A school culture paradigm shift is needed so that SBPs
are no longer seen as an operational bolt-on or a luxury
but as essential to the running of schools and, therefore,
vital members of the SLT. I have been speaking with
sector leaders including the General Secretaries/Chief
Executive Officers of NAHT, Association of School
and College Leaders, the Confederation of School
Trusts, and the National Governance Association to
try and enforce this. The leaders of each organisation
have assured me that including SBPs in the leadership
conversation is something they are encouraging
amongst their members. We must continue working
hard to demonstrate the value SBPs offer in strategic
decision-making.

The survey shows that the highest bespoke
qualification for more than a third of the sample
was the level 4 CSBM. How can ISBL support SBPs
to further their training and, therefore, progress in
their careers?
To understand the lack of qualifications, we need to go
back to the period 2003–2010. The National College
trained close to 10,000, the majority SBPs, up to NVQ
level 4 (Certificate in School Business Management).
This provided a large cohort of practitioners with a
generic business manager qualification working in an
environment where they were supported by their local
authority (LA) with any technical issues related to HR,
finance, procurement and premises. This development
programme worked very well.
Fast-forward to 2010, and the implementation of the
Academies Act coupled with diminishing LA capacity
meant that, suddenly, schools found themselves needing
access to individuals with deeper technical knowledge.
However, the last 10 years of austerity have meant
schools have struggled to identify the funds necessary
to invest in upskilling their incumbent SBPs. Therefore,
despite new demands being placed on the profession,
with no funds and a greater workload, it’s not surprising
that SBPs have found it difficult to add to their
qualifications portfolio.
SBPs will need to reflect on their own professional
position and potential vulnerability as the system
continues to evolve and change. There will be an
important ongoing role for the local generalist but not as
highly paid or influential as other versions of the school
business professional who are working across groups of
schools or with a specialist remit. If practitioners want to
secure the most senior roles, they will need a recognised
qualification at level 5 and above – ideally graduate
level or equivalent.
I am having robust conversations with ministers,
warning them that if we don’t invest in the ongoing
development of a strong SBP community, it may put
the success of education system reforms and schools’
financial sustainability at risk.

The survey shows that 73 per cent of respondents are
working more than 35 hours a week, of which more
than 45 per cent are working more than 45 hours a
week. Furthermore, many are earning considerably
less than others in the same role despite the long
hours. What can be done about this?
It’s difficult to stop individuals working long hours,
particularly among such a diligent and responsible
workforce. I have heard several practitioners say the
salary is not what drives them – they do the job because
they are passionate about the role. However, the lack
of professional recognition and appreciation for the
contribution they make is disheartening and makes
the long hours and unreasonably high workload more
difficult to bear. This, in turn, could have implications
for retention, career ambitions and any commitment
to ongoing CPD.
Looking at salaries, I feel it’s the legacy and the
historical value put on the role within individual schools
that may contribute to those in lower-than-average
remunerated positions. However, it is school leaders
and governors setting pay, not the Department for
Education. Salaries do vary greatly, often related to the
context but also the value the school hierarchy places
on the role. The salary judgment made by head teachers
or governing bodies is often done so without fully
understanding the SBP remit, the scope of the role and
potential impact the SBP will make. We continue to

THE VOICE | ISSUE 24 | SUMMER 2020

1 You can download the full report at: https://isbl.org.uk/
Resource/Sector-research.aspx

Info

2 www.manchester.ac.uk/study/undergraduate/courses/
2020/10063/ba-management-leadership-and-leisure
3 Employer guidance is available at:
http://bit.ly/ISBLEG2020
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PREVENTING
FINANCIAL FAILURE
Academy trusts’ financial circumstances are becoming
increasingly challenging, with a growing number in financial
distress. Ciara Campfield, Education Partner at Stone King,
discusses the importance of understanding the law and
seeking expert advice early on if you have concerns about
financial viability.
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Ciara Campfield
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Practical tips for trustees
1. Finances: monthly cash flow is as important as the year-end
position. Trustees should request this information from their
SLT – don’t forget to stress-test your budget.
2. Engage with the Education and Skills Funding Agency:
do this early on if your trust has financial concerns because
options may be reduced if they are approached too late in
the day.
3. Consider accessing the school resource management
self-assessment tool: this will show how the trust’s data
compares against a range of performance measures.
4. Employment: consider your staffing ratio and options to
reduce expenditure.
5. Procurement: are you getting value for money and are your
contracts proportionate to the risk? Can you collaborate with
other academy trusts to save time and money?
6. Income: are there any additional ways in which the trust can
bring an income stream?
7. Demographics and competition – knowledge is key to
financial planning.
8. Policy: keep abreast of policy developments, for example the
new trust capacity growth fund.
9. Training: provide ongoing governance and financial training
to the board – and don’t forget training for new trustees.

There has been a marked increase in the reported
number of academies running at a deficit, and it is more
important than ever that trustees are aware of the tipping
points, the implications of insolvency, and when to seek
appropriate professional advice. Academy trusts are, of
course, companies, and, as such, trustees are also directors
and therefore subject to duties and responsibilities under
both the Companies Act (CA) 2006 and in relation to
financial distress and insolvency regimes under the
Insolvency Act 1986.
With growing concerns about the tightening of the
public purse and an increase in costs, most notably
staffing, trustees should always be watchful of their
CA duties and the implications of insolvency law, which
applies to academy trusts. It is critical for trustees to
receive timely, well-presented financial information from
the senior leadership team, to provide the appropriate
level of challenge, and to be mindful of the risks
associated with relying on academy reserves to stay afloat.
It is clear that the Department for Education (DfE)
is growing increasingly concerned about the financial
health of the sector. Last year, it published a guide on
deficit recovery, and in January of this year, it published a
new guide entitled ‘Preventing financial failure in schools
and academies’. It is providing more information on how
to prevent financial distress, but with a stark warning:
“…in academy trusts, where there is no LA acting as
‘banker of last resort’, no ability to borrow and where
budgets acutely reflect financial and operational viability,
successive deficits will consume cash, and ultimately
could lead to insolvency.”
Insolvency law applies to academy trusts, and, given
the collective responsibility of the board of trustees, it is
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10. Keep accurate financial records: it is important that
decisions and challenges are recorded because they may be
called upon later.
11. Board assurance: make sure the risk register is up to
date and that risk is being measured and monitored and
appropriate controls are in place.
12. Estate: develop an estates’ strategy over 5 to 10 years.
Plan and budget for future needs and the ‘what-ifs’.
13. Call in the experts: engage a professional adviser to gain
their advice and support at the earliest possible stage if there
are concerns about financial viability.

“It is clear that the Department for Education
(DfE) is growing increasingly concerned about
the financial health of the sector.”
important that all trustees are aware of the insolvency
regime and what it means for them. The Insolvency Act
1986 defines the circumstances in which an academy trust
will be deemed insolvent. Broadly, an academy trust
shall be deemed insolvent if it is unable to pay its debts
as they fall due (Cash Flow Test) or where the value of
the academy trust’s assets is less than its liabilities
(Balance Sheet Test). Both tests, along with other similar
indicators, should be kept under review by the trustees.
The board should also have sufficient governance and
financial training to enable them to provide appropriate
challenge to the school leadership team (SLT) and to be
aware of the warning signs.
Trustees should also be aware of their duties under
company, insolvency and charity law. Although rare
owing to their unpaid role and commitment, a trustee
could be at risk of a claim for wrongful trading and
potential director disqualification if, prior to the academy
trust’s insolvency, a trustee knew or ought to have realised
that there was no reasonable prospect of avoiding the
insolvency and continued to trade. This highlights the
importance of seeking expert advice early on and asking
for timely, well-presented financial information from the
SLT and providing the appropriate level of challenge.
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HELPING PREVENT
YOUTH VIOLENCE AND
GANG INVOLVEMENT
In 2019, The Office of the Children’s Commissioner estimated that
27,000 young people were involved in gangs, many of them groomed
by older gang members and trapped into a cycle of criminality that is
hard to escape from. Increasing knife crime statistics are also of great
concern and, with a duty of care to protect their students from these
worrying trends, schools need a proactive approach to safeguarding
against youth violence and gang culture.

isbl.org.uk
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70%
INCREASE IN
KNIFE POSSESSION
OFFENCES
committed by
10- TO 17-YEAR-OLDS
since 2014

Inspiring Schools is a free service developed by school
leaders that aims to support schools to proactively
safeguard their students from criminal exploitation and
gang involvement. In this article, we tell the story about
how the service evolved, the support that is available
to schools and the vital role that school business
professionals can play in ensuring that schools are
offering cost-effective interventions for their students.
The statistics leave us in little doubt that young people
are at risk. The Home Office recently reported 1 that an
estimated 17,500 14-year-old boys carry knives, which
equates to 3 per cent of the population (Millennium
Cohort Study 2). Since 2014, the number of knife
possession offences committed by 10- to 17-year-olds
has increased by 70 per cent.
Schools are a front-line service with a duty of care
to protect their students, but school leaders also have
workload and resource pressures to consider. Therefore,
it is essential that we identify easy-to-implement and
cost-effective strategies to keep our youngsters safe.

The start of the journey
The Inspiring Schools journey started when Linda Guest,
head teacher of an alternative provision school, was
searching for ways to safeguard her students from
involvement in gangs and criminality. At the time, there
was much negative press about Pupil Referral Units
and Alternative Provision Schools being a hotbed of
recruitment for gangs, but this picture did not echo the

reality of the work going on in Linda’s school. Effective
safeguarding practices meant that any students who
showed signs of being drawn into criminality received
quick support, but Linda was concerned that there
was a lack of advice for school leaders about how to
be proactive in their approach rather than responding
to problems after the event. Schools appeared to be
using a wide range of interventions, but there was little
research about which of these, if any, had an impact.
Linda’s concerns were echoed by the chair of her
management committee, Phil Pavey, a senior leader in
a mainstream secondary school. Although students in
mainstream schools often do not present with the same
level of need, they are still exposed to risks within the
community. Phil recognised that work was required to
support mainstream practitioners to spot the early signs
of criminal exploitation and introduce interventions to
prevent gang involvement and to make students aware of
issues surrounding criminal exploitation. The pair began
to talk to practitioners in other schools and found that
many were unaware of the extent of the problem and
felt poorly equipped to deal with it confidently. With this
realisation in mind, they made a commitment to develop
a range of tools that could be shared with other schools.
The work attracted interest from the Children’s
Commissioner for England and her team, and, as a
result, Linda and Phil have been invited to meetings at
the Home Office, Cabinet Office and Downing Street to
discuss the support that is needed for schools to keep
their students safe.

“Schools are a front-line service with a duty of care to protect their
students, but school leaders also have workload and resource
pressures to consider.”
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Could this be you?
Linda and Phil are now seeking to share their
work by encouraging all schools to access the
free resources via the Inspiring Schools website.
They want schools who feel that they have
examples of good practice to come forward
so that they can create a bank of case studies
on the website for others to learn from.
The aim is to develop a network of like-minded
practitioners who will develop and share
best practice and act as a supportive online
community for others.
In addition, the organisation is looking for
an initial cohort of schools who feel that they
have exemplary practice in their area to pilot
the Inspiring Schools Quality Mark. This will be
free of charge to all schools in the pilot group.
If your school is interested in accessing
the materials or being part of a pilot group,
please contact linda@inspiringschools.org.uk
(quoting ISBL) or visit the website at
www.inspiringschools.org.uk to find out more.

The commitment to a free service
Linda and Phil firmly believe that safeguarding students
should not come at a cost. Many schools are eager to
address the problem of youth violence and gang culture
but are investing in expensive interventions that
research shows have limited, or even a negative, impact.
There are stories of schools spending hundreds of
pounds on inviting inspirational speakers to deliver
school assemblies, with the impact of such talks being
short term. Some research even indicates that such
interventions could have a negative impact, glorifying
gang involvement by shining a spotlight on it.
More worryingly, there are reports that some of the
‘ex-gang members’ who are delivering such talks could
still be involved in criminality. How does a school
quality-assure such an intervention and ensure that the
long-term impact represents the most effective return
on investment?

Your involvement
Inspiring Schools is now appealing to School
Business Professionals to play an important role in
identifying appropriate, cost-effective strategies to
support their students.
The Inspiring Schools website3 and online tool aims
to offer initial support and guidance to schools, free of
charge, so that all young people can be safeguarded from
gang involvement and criminal exploitation, regardless
of the financial health of the school they attend.
The website offers a ‘Gangs and Criminality Resilience
Strategy’ template.4 This approach supports school
leaders to think about key considerations when seeking
to safeguard their students from gangs and criminal
exploitation. And the framework is supported by an
online tool, which enables practitioners to capture their

THE VOICE | ISSUE 24 | SUMMER 2020

practice, identify next steps, and access key resources
to support them with their work.
The Inspiring Schools website:
• provides links to key documents and research from
a variety of organisations
• provides practitioner-created resources to support
schools with their safeguarding work, such as template
risk assessment documents
• publishes articles to encourage schools to reflect on
their practice, and
• spotlights good practice for schools to consider and
adapt for their own settings.
An article in The Guardian on 13 April (www.theguardian.com/uk-news/2020/
apr/13/gangs-still-forcing-children-into-county-lines-drug-trafficking-policecovid-19-lockdown) highlighted that despite the coronavirus lockdown, children
are still being forced by gangs to travel from cities to towns and villages as
part of county lines drug trafficking. The lockdown was expected to hit
county lines gangs’ chosen method of distributing drugs across the country –
that of using public transport – but despite the reduction in transport services,
the British Transport Police (BTP) is still identifying runners on the rail network.
During the three weeks of initial lockdown (up to 17 April), the BTP made
10 county lines arrests, demonstrating that it has never been more important
to help victims of exploitation in such initiatives as Inspiring Schools.

1 www.bbc.co.uk/news/uk-49091214

Info

2 The Millennium Cohort Study can be downloaded from:
https://cls.ucl.ac.uk/cls-studies/millennium-cohort-study/
mcs-age-14-sweep
3 For further information about Inspiring Schools, please visit the
website at www.inspiringschools.org.uk
4 The Inspiring Schools Gangs and Criminality Resilience
Strategy can be accessed from the Inspiring Schools website.
Schools can sign up for a free account to access it.
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GETTING PUPILS
BACK ON TRACK

As the number of students being excluded from
school rises, we look at the reasons why and what
is being done to help them get back on track.

An article in the Evening Standard 1 (online) in early
January this year reported on the 70 per cent rise in
permanent exclusions from school in England since
2012/13. This is being inextricably linked to the soaring
numbers recruited into the county lines drug-dealing
network, with the article stating that the analysis of 100
teenage boys caught up in county lines had all been
permanently excluded from mainstream school or
spent time in a pupil referral unit (PRU). Furthermore,
nine out of ten boys in young offender institutions have
been excluded from school, making exclusion the most
common factor among locked-up male youth.
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“ PRUs are working with the children to get
them back into a mainstream school as soon
as possible.”
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Not all children referred to a PRU are excluded for
behaviour reasons, however. They might also be: 2
• experiencing emotional or behavioural difficulties,
including problems with anger, mental health issues,
and school phobia/refusal
• experiencing severe bullying
• diagnosed with special educational needs (SEND), or
in the process of getting a diagnosis, and
• suffering from a short- or long-term illness that makes
mainstream school unsuitable.

The local authority (LA) has a duty to provide full-time
education for every child, and so if children are struggling
in, or excluded from, mainstream school, a PRU is seen
as the way forward. Brought into operation in 1993, there
are just under 400 PRUs in England and Wales 3 that are
staffed with highly qualified and experienced teachers
who have expertise in dealing with SEND, emotional and
behavioural difficulties and who are working with the
children to get them back into a mainstream school,
where possible, as soon as possible.

Case study
Claire Brand is Assistant Head for Business and Finance at South Somerset Partnership School,
a PRU in Yeovil, Somerset. It is one of four PRUs that cover the county, all of which hold a
‘Good’ Ofsted rating. She explains the importance of the unit’s work.
“South Somerset Partnership School is an
LA-commissioned service that provides education
for children aged 4–16 who are unable to attend a
mainstream school owing to illness or exclusion.
The children may have also moved to the county from
elsewhere and are considered ‘hard to place’ within
the mainstream sector.
“We are a relatively large multi-site provision that
includes a classroom in Yeovil Hospital for children
who are inpatients, plus a medical mental health unit.
A significant proportion of our pupils have SEND, with
many of those children also having communication
needs. The school also provides specialist-level
provision for children with education and healthcare
plans (EHCPs).
“As a PRU, we work in partnership with 57 local
mainstream schools who value our service. Our
fortnightly Partnership Board gives schools a chance
to come and discuss their vulnerable pupils and seek
solutions that keep them in school. Where intervention
is required, the PRU can offer part-time places and
other types of outreach support to these vulnerable
pupils. However, the availability of intervention is
always dependent on our capacity, and statutory work
(permanently excluded and medically unfit pupils)
takes precedence.
“Yeovil is an area of high deprivation and low
social mobility, and the effect of universal credit
has been noticeable on families. Recently, children
in South Somerset have been vulnerable to
exploitation through county-lines drug dealing and
related activities. Like any other PRU, we work hard
to increase the self-esteem and confidence of our
pupils, with the aim of making them less vulnerable
to exploitation and less likely to become involved in
anti-social behaviour and drugs. Where we believe our

pupils are engaged in risky behaviour or vulnerable to
exploitation, we act swiftly, working with colleagues
in the Youth Offending Service and the Police to share
intelligence and put in place timely and targeted
interventions to prevent harm to the children.
“We also provide health services, including drug
and alcohol support, and CAMHS (Children and
Adolescent Mental Health Services), and social care
staff visit us regularly to agree collaborative plans for
our pupils and their families. Our strength as a school
comes from our joint working and local knowledge,
resulting in most of our younger pupils returning to
mainstream schools following exclusion.
“We do understand that not all of our pupils will
achieve their academic potential, so the key focus for us
is to provide stability and ensure pupils are prepared
for their transition to post-16 provision. As a result, our
NEET (not in education, employment or training) figures
are outstanding, and all pupils secure appropriate
post-16 destinations, allowing them to be successful.
“The vision of our PRU remains strong. In the words
of the poet Maya Angelou, ‘My vision is not that you
survive, but that you thrive with passion, compassion,
humour and style’.”

“Our fortnightly Partnership
Board gives schools a chance to
come and discuss their vulnerable
pupils and seek solutions that
keep them in school.”

1 www.standard.co.uk/news/education/bring-the-excluded-in-from-the-cold-rise-in-school-exclusionslinked-to-rise-in-recruitment-by-a4327276.html

Info

2 https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/
file/268940/alternative_provision_statutory_guidance_pdf_version.pdf
3 www.independent.co.uk/news/education/schools/pupil-referral-units-the-children-beyondmainstream-education-and-the-schools-that-turn-their-lives-a6713976.html
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ASSESSING FUTURE
SCHOOL BUSINESS
PROFESSIONALS

We are pleased to announce that ISBL has been successful in registering
as an end-point assessment organisation for the level 4 School Business
Professional Apprenticeship, and we will be delivering end-point assessments
with immediate effect.
As part of any apprenticeship standard, there is a
requirement by the Institute for Apprenticeships &
Technical Education (IfATE) that all candidates undertaking
the standard are assessed by an independent end-point
assessment organisation (EPAO) to confirm that the
apprentice has met all of the skills, knowledge and
behaviours as set out by the apprentice standard and can
be awarded their completion certificate.
Following a call from the IfATE asking for more EPAOs to
register and offer the end-point assessment (EPA) so that
national coverage and employer choice was available, we
felt it was essential that ISBL became an EPAO.

End-point assessment success for ISBL
Following the introduction of the Apprenticeship Levy
in 2017, ISBL worked with several trailblazer groups
to develop appropriate apprentice routes for school
business professionals (SBPs), including the level 4
School Business Professional Apprenticeship (SBPA),
which is being successfully delivered by many learning
providers across the country and seeing growing
participant numbers every year.

We are best placed to assess these apprentices,
having set out the professional standards for SBPs, and
working in partnership with SERCO Education provides
the essential administration of our EPA programme and
the development and training of our assessors.
We have been delighted with the response from
members registering as assessors for this programme
because it is essential that the EPA tasks that are
developed represent those that qualified practitioners
will undertake in their day-to-day role. It also ensures
that those passing this apprenticeship route fully meet
the skills, knowledge and behaviours required by the
standard set.

“ We have been delighted with the response
from members registering as assessors for this
programme.”

If you are an employer looking for an EPAO to assess your apprentices on the SBPA, then please consider ISBL. As the professional body
for school business professionals, we have the skills, knowledge and behaviours required for the role. And we are using our most senior
member colleagues to carry out the assessment, giving you the assurance you need as an employer.
Contact us at epa@isbl.org.uk for more details on how to register your apprentice for their EPA.
NOTE: ISBL is following the IfATE advice relating to COVID-19 to ensure that individuals are protected and disruption is minimised to
apprentices. More information on the IfATE guidance is available at: www.instituteforapprenticeships.org/response-to-covid-19
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EDUCATING IN THE
BREXIT LANDSCAPE
So, it finally happened. We have left the European Union.
The Browne Jacobson team provides an overview of key
post-Brexit implications for the education sector and
considers how schools can prepare over the next 12 months.

isbl.org.uk
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We left the European Union (EU) on 31 January 2020, and
a transition period (currently) applies until the end of
this year, meaning free movement, as well as the current
rules on trade and business for the UK and EU, continues
during this time. Whilst the UK and EU negotiate
additional arrangements, schools have time to prepare
for the impact, with new rules and a new points-based
immigration system taking effect on 1 January 2021.

EU Settlement Scheme
The rights and status of European Economic Area (EEA)
and Swiss citizens living in the UK will remain the same
until 30 June 2021.1 The key implication for your current
EEA and Swiss employees, pupils, parents and carers is
that they are required to apply for a status under the EU
Settlement Scheme to continue living and working in the
UK after this date (with the exception of Irish Nationals
because their rights are protected separately).
It is recommended that you actively promote the
scheme to those affected, as well as considering what
support you can offer.

Admissions
Whether new pupils from the EEA will be entitled to
state education will depend on any agreements
made within the EU and the UK’s immigration policy.
Until 30 June 2021, the current position remains the
same, with pupils from EEA states (and Switzerland)
entitled to state education. Those who have settled
or pre-settled status under the EU Settlement
Scheme will continue to be eligible for state
education after this point.
However, even if pupils from the EEA who do not
have pre-settled or settled status are not entitled to
state education after 30 June 2021, schools should
not refuse a place or remove a current pupil from
the roll on the basis of nationality or immigration
status. Where a school has concerns about the pupil’s
eligibility to state education, the Home Office
should be contacted through the school referrals
email address.

Data protection
During the transition period, the GDPR (General
Data Protection Regulation) will continue to apply,
and you should continue to follow existing guidance.
The Data Protection Act 2018 will also continue to
apply, and it is intended that the GDPR is incorporated
into our data protection law from the end of the
transition period. There will be some minor tweaks
to the law to make it all fit together, but you won’t
notice them – in other words, there is likely to be little
or no change on your day-to-day GDPR compliance.
If you follow the existing guidance and keep
evidencing your compliance, then you will be fine.
The only area to think about at the end of the
transition period is the transfer of data from the UK
to the EEA and vice versa. It is likely that sending
data from the UK to the EEA will not be restricted
after the transition period, but GDPR transfer rules
will apply to data coming into the UK. We expect
there to be more information on this nearer the time
to clarify the position.
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Staffing
• There will be no changes to the right-to-work
checks until 1 January 2021. Until then, you do not
need to differentiate between individuals who
arrived before the UK left the EU and those who
arrived after; continue to check an EEA/Swiss
citizen applicant’s right to work in the same way
as you do now.
• You cannot make an offer of employment
or continued employment dependent on an
individual having made an application for status
under the EU Settlement Scheme, and you
cannot require individuals to show you their
status until after 30 June 2021. You will not be
required to undertake retrospective checks on
existing EEA or Swiss employees.
• A points-based immigration system will apply to
all migrants arriving on or after 1 January 2021,
regardless of nationality.

Esme Dickinson

Dai Durbridge

• In terms of safer recruitment, schools should
continue to use the existing system to check for
information about any teacher sanction or
restriction that an EEA professional regulating
authority has imposed. There is nothing to
suggest that the mechanism for conducting these
checks will be more difficult after 31 December
2020, but we await the outcome of the
transitional arrangements.
• In terms of preparation, you should consider
how vulnerable you are to dropping levels of
migrant workers and seek to retain your current
EEA workforce (particularly given increased
recruitment costs including visa fees, immigration
skills charges, and health surcharges that will
apply to new migrants after 31 December 2020).
By auditing and assessing which roles and what
numbers of staff are likely to be affected by
changes to the immigration rules, you can
consider contingencies on a workforce level
and support the workers identified to try and
retain them.
• Anticipate your requirements after 31 December
2020 and consider how recruitment to these
positions might be affected by the new
immigration scheme. If you rely on migrant
workers, you are advised to apply for a Sponsor
Licence early so that you are better placed to
recruit without delay. However, you should
carefully consider if you are in a position to
comply with the strict sponsorship requirements
before doing so.

1 Key dates:

Info

• 31 December 2020 – cut-off date for residency in the UK
enabling people to make an application under the scheme.
• 30 June 2021 – final deadline for applications.
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GETTING VALUE
FOR MONEY

The Department for Education’s schools’ buying strategy
provides an outline to initiatives to help improve how
schools buy goods and services. Buying from a framework
is one way of ensuring every pound is used efficiently, so
are you using frameworks or do you find them something
to be feared? And do you know about the new frameworks
on offer? David Allen, Schools Engagement Manager for
the Department for Education’s Schools Commercial Team,
explains the benefits.
Procuring a wide range of goods and services in what
can be a complex marketplace means schools can face
higher costs than they need to, losing money that could
be spent on improving teaching and achieving better
educational outcomes for students.
So says the Department for Education (DfE) in its
schools’ buying strategy document, which sets out the
challenges across the sector with regard to buying.
“The DfE’s objective is to help schools improve pupil
outcomes and social mobility by getting the best value
from their resources,” says David. “The key principles are
about trying to help schools save time when it comes to

isbl.org.uk

David Allen

buying, help them identify what they need, help them
save money, and try to make it easy for schools to access
deals and resources they require.”
The framework agreements provided by the Schools
Commercial Team fit the brief in providing those
opportunities for schools, and David explains how
they work.
“In simple terms, a framework is just a list of
pre-approved suppliers for specific goods and services.
We work with a number of public sector buying
organisations (PSBOs) such as Crown Commercial
Services, Fusion 21, Yorkshire Purchasing Organisation
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“The key principles are about trying to help
schools save time when it comes to buying,
help them identify what they need, and help
them save money.”
The latest frameworks

Procurement specialists working with the PSBOs regularly liaise with
school business professionals with regard to any new services required.
This enables the Schools Commercial Team to review and add to the
list of recommended frameworks available to schools. The latest
frameworks available are:

Heating systems and renewable technology1

Lot 10 of this framework has been developed by Fusion21 and supported by
the DfE specifically to support the education sector. It offers:
• services from consultancy to design
• servicing, maintenance and installation
• selection of renewable technology applications
• regional coverage, and
• specification tailored for individual requirements.

Education Technology Framework1
and Eastern Shires Purchasing Organisation, who
all have experience of working with, and buying on
behalf of, education providers. Their expertise enables
them to draw up specifications that meet schools’
requirements in categories such as catering, ICT and
HR. They then undertake a tender process within the
marketplace, populating the relevant frameworks with
those companies who not only provide the best goods or
service at competitive rates but also comply with OJEU
legislation and public sector contracting regulations.
“Each framework agreement has details of the
available suppliers, products and services, the agreed
pricing structure, the terms and conditions, and guidance
on how to buy from the supplier. This makes purchasing
quicker and easier for schools than getting bids or
quotes themselves.”

Call-off or competition
There are two ways a school can appoint a supplier
from a framework. The first is through a call-off, which is
where a school selects a supplier from a framework and
awards a contract to provide goods or a service.

Schools’ Buying Hubs
The Regional Schools’ Buying Hubs North West2
and South West3 is a free scheme funded by the
DfE, offering all schools in these two regions
advice and guidance on buying. Operating since
September 2017, the Hubs are the schools’ direct
contact on a day-to-day basis, providing end-toend category expertise and specialist advice to
help deliver better value and add particular value
for goods and services that can be effectively
bought on a regional basis.
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Developed by the Crown Commercial Service and supported by the DfE,
this framework offers:
• ICT solutions – an ICT refresh or a complete new-build solution
• the design and installation of broadband fibre infrastructure
• new broadband or upgrades on the existing service, support and
maintenance, internet filtering and more
• hardware – laptops, desktops, tablets, servers, printers, and
• planning and installation of sound and/or visual equipment.

Supply teachers and agency workers2

This Crown Commercial Service framework, supported by the DfE, allows
schools to get value for money when recruiting temporary staff and
non-teaching staff. It is available until August 2020 with an option to extend
for another two years. The benefits include:
• audited and accredited suppliers
• free temporary to permanent transfer (after 12 weeks, with 1-month notice)
• pre-negotiated terms & conditions
• transparency of costs
• nominated worker facility
• background screening and safeguarding, and
• managed service option.
The second way is to run a further competition, often
initiated when purchasing a service or goods with greater
value or complexity, for example a catering contract.
Once a school has selected the framework that meets their
requirements, they can ask the PSBO for that framework
to run a further competition with various suppliers on
the framework, requesting them to bid for the contract.
This creates a thorough, open and fair method to find
the best price for complex requirements.

Info

1 www.gov.uk/guidance/buying-for-schools
2 www.2buy2.com/schoolsbuyinghubnorthwest/ and
3 www.schoolsbuyingclub.com/schoolsbuyinghubsouthwest
Information about all the frameworks is available at:
https://find-dfe-approved-framework.service.gov.uk/list
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THINKING SUSTAINABLY

Sustainability in procurement is an emerging branch of
discussion within the public procurement sector.
Claire Delaney, Managing Director of the Schools’ Buying
Club, discusses how school business professionals should
navigate any changes and why sustainability is important.

isbl.org.uk
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There are three areas that need to be explored to fully
operate sustainably. These follow the Public Services
(Social Value) Act 2012 and require you to consider how
procurement could improve the social, economic and
environmental wellbeing of the relevant area.
Firstly, there is economic sustainability. This is
probably the most focused on and covers everything
from procuring through framework agreements to
aggregating spend with other schools to result in
financial gain.
Secondly, and most widely spoken about, is
environmental sustainability. This ensures we adopt
eco-friendly processes such as limiting single-use
materials and having better recycling disciplines or
water usage management.
Finally, there is the newly emerging strand of social
sustainability. This relates to our behaviours and how
we use our roles and service contracts to ensure we
get the best return on investment and reward for the
communities we work, educate and live in.
Incorporating and substantiating social return requires
us to address our behaviours towards procurement.
By adopting a more strategic approach to procurement,
all strands of sustainability can be positively impacted.

What to focus on and where to start?
Let’s start by acknowledging that when it comes to
sustainability, there are no silver bullets or quick fixes;
there is often a large element of people management
and changing of behaviours to achieve desired goals.
So, start by allowing extra time for a pre-procurement
stage in your contract lifecycle, which will give you the
chance to look at sustainability in your current service
provisions and identify key areas for improvement.
It will give you time to rectify potential issues where you
might have insufficient data and a chance to engage with
the supply chain to understand what social value and
sustainability processes they are currently implementing.
This will also give you time and insight to build
sustainability award criteria into your tenders.
Also, why not get to know the other school business
professionals (SBPs) in your area and discuss the benefits
of collective buying? Not only will this provide you
with a better-value deal, but it will help support local
smaller suppliers (small and medium-sized enterprises,
SMEs). Ultimately, this will financially benefit your
community, save your school and others money, and
help SMEs implement sustainability initiatives, which
is harder for them at single-site contracts owing to
potential upfront investments.

Maximising processes
Now we have built in a sustainable approach to
procurement, here are some examples of how to
maximise your sustainability processes.
1. Encourage your supplier to utilise a local supply
chain, which will create economic, environmental and
social improvements for your school and community.
Recruiting local employees will not only cut down
on travel time and costs – creating an eco-friendlier
commute and economic benefits for employees –
but it has operational benefits because local
employees are likely to have fewer absence issues
owing to ease of commute.
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“By adopting a more strategic approach to
procurement, all strands of sustainability can be
positively impacted.”
2. Create a joint sustainability plan with your supplier
during the mobilisation period. Review your current
sustainability initiatives and identify new ways to
create a sustainable environment – for example,
using eco-friendly cleaning products or providing
more local and/or organic produce in school meals.
3. Identify and build your sustainability key performance
indicators into your quarterly or yearly reviews.
It’s important to set reasonable goals based on your
school’s current baseline – for example, your water
usage or recycling data – and then to keep tracking
your progress against these targets.

Claire Delaney

Throughout the contract cycle, continue to work in
partnership with your suppliers to get the greatest
rewards from your contracts.

Why is becoming sustainable important
-- are there educational benefits?
Yes. You can enhance the education of your students by
including them in the sustainability discourse. It’s clear
that young people are at the heart of the sustainability
movement; pupil-led initiatives often resonate better
within schools, which means the overall sustainability
goal needs to sync with teaching curriculums.
1. Look for opportunities to partner with your suppliers
on events such as Fairtrade Week, where you can host
workshops or assemblies to educate your students on
sustainable practices, or sponsor sustainability events
such as Plastic Free July.
2. This can also be an opportunity to teach students
about researching and putting together business cases
on the topics that resonate most with them, and then
build these initiatives into your new tender specification
– for example, introducing more water fountains to
support reusable bottles. Perhaps you could set up a
Dragons’ Den-style competition for the best
sustainability proposal.
3. For older students, why not consider work experience
opportunities with your suppliers? These can range
from helping school-based staff to office roles and even
apprenticeships. Older students can easily support the
current OJEU (Official Journal of the European Union)
process, engaging with bidders, outlining the vision of
the school and contributing to, and being clear about,
the school’s requirements.

What about you?
Education through social sustainability initiatives has to start
somewhere, and it naturally fits within the SBP role. Therefore, by
changing behaviours towards procurement, you can take a step
forward in enriching your school’s procurement function and your own
individual business knowledge.
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HOW TO IMPROVE
THE MENTAL HEALTH
& WELLBEING OF STAFF
By Paul Matthias, National Director of Hays Education

Mental health and wellbeing is becoming an increasing
priority for schools, and now more than ever staff workload
and wellbeing must be prioritised and reported upon by
school leaders.
With funding a major challenge, I wanted to share with you some simple actions
your school can take to enhance mental wellbeing for school staff.

1. Encourage staff to share their stories

Whether it’s through an informal staff room chat or an agenda point on a staff meeting,
provide the means for your staff to share their stories. It will help an individual to not
feel isolated and most importantly allow others to understand that other people have
had similar experiences, be it a work-related or personal challenge they are facing.

2. Consider wellbeing training

Wellbeing training can really help to make sure staff wellbeing is at the heart of
every school. Wellbeing First, our free service available for school staff across the UK,
provides a selection of free courses to help staff manage their stress levels, reduce their
anxiety and discover how to foster positive mental health.

3. Communication is key

Some schools have taken steps such as designed posters with ‘Top Tips for Wellbeing’
or with signposts to get help if needed, such as Employee Assistance Programmes,
to drive awareness and help. Think about how often you talk about it with staff,
school leadership teams or in Governors’ meetings – could this be improved?

“Wellbeing training
can really help to
make sure staff
wellbeing is at the
heart of every school.”

4. Promote mindfulness

There are lots of ways you can promote mindfulness within your school, starting with
simple options such as introducing mindfulness books into the staff room. You can also
promote free apps to download to encourage mindfulness or take up our mindfulness
module as part of our Wellbeing First training.

5. A staff charter

Do you have a staff charter? Staff charters encourage a positive work-life balance
and help towards taking steps to address some of the underlying reasons teachers
feel stressed. Some of the actions include sticking to an agreed finishing time for
meetings and a minimum of one evening per week where staff don’t take work home.

CONTACT US
For more information on Hays Education Training’s free Wellbeing First
training package visit educationtraining.hays.co.uk/wellbeing-first
Hays Education is an
approved partner of ISBL

© Copyright Hays plc 2020. HAYS, the Corporate and Sector H devices, Recruiting experts worldwide, the HAYS Recruiting experts worldwide logo and Powering the world of work
are trademarks of Hays plc. The Corporate and Sector H devices are original designs protected by registration in many countries. All rights are reserved.

WELLBEING FIRST
HELP YOUR STAFF
TO THRIVE
Wellbeing First is the first free staff wellbeing training
available to schools, designed to help support your staff
and place wellbeing at the heart of your school.
Our 10 free wellbeing courses are designed to help your staff to manage their
workload, cope with stress, improve their mental health and fall back in love
with working in education.
Courses include: Life balance | Mindset | Mindfulness | Prioritisation

Go to Hays Education Training to subscribe now.

educationtraining.hays.co.uk/wellbeing-first
#WellbeingFirst

© Copyright Hays plc 2020.

PROCUREMENT

48

MAKING ATTENDANCE
ADMIN WORK FOR YOU
The challenges of the last few months have seen attendance management
come to the forefront of school leaders’ minds. Richard Harley,
Chief Executive Officer of ScholarPack, explores how -- once schools have
returned to normal -- they can use their Management Information System
in the most effective way to support attendance tracking and management.

Richard Harley

All schools, except for boarding-only schools, are
required to have an attendance register and, under
normal circumstances, every pupil must be registered
twice per day. We know this process is key for
maintaining child safety and good attendance has
been proven to help students with their attainment and
progress in school.
Despite its importance, the processes traditionally
used for collecting attendance data can often be
time-consuming and laborious for staff, adding to an
already busy workload. To give you an example, we
know there are a significant number of primary schools
that still rely on paper registers. While using paper
documents may have quickly fallen out of favour in
people’s personal lives, this doesn’t always translate
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to the workplace. School leaders have so much to deal
with that they often struggle to find the time required to
look into digitising processes or adopting new systems,
despite the benefits it could bring.

“The MIS can play a critical role in helping schools
spot trends in attendance and, if necessary, help
identify areas where interventions should be put
in place to support pupils.”
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When it comes to recording pupil attendance in your
school, using an online register that is connected directly
to the school’s management information system (MIS)
is a much more efficient method and can significantly
reduce administrative workload. It not only allows for
quicker processing of absences, with real-time updates,
but also allows for two-way communication between
the classroom and the office. For example, when office
staff take an absence call from a parent, that information
can be fed directly into the teacher’s electronic register
before registration has even taken place. Similarly, once
registration marks are recorded in the classroom, office
staff can instantly communicate with parents as required
to make sure absences are followed up.
In some older versions of MIS, these processes are
often complex and time consuming – sometimes taking
more than an hour in a larger school. However, most
modern systems have a dedicated registration module
included, and the entire process can be completed in
under five minutes, including an SMS message home to
parents, keeping them in the loop.
Your MIS can also help with common processes
such as first-day calling by showing you at a glance all
the students not in school on that day. Moreover, with
multiple data sets all living in one place, it means
that other key information such as meals, after-school
clubs and bus lists can all pull the updated absence
data into their modules as well, updating all the
relevant lists simultaneously. Therefore, with office
staff no longer having to manually update the
MIS system with attendance data or physically visiting
classrooms to pass messages on, they have more time
to get on with other tasks.

Historically, attendance data analysis has been
complicated and relied on office staff collating various
spreadsheets together and trying to match them up.
However, your MIS should be doing the hard work
for you, making reporting on attendance much quicker
and simpler. In fact, many modern systems have
ready-made reports built in that can be exported within
just a few clicks.
Your MIS should be able to take into account multiple
data sets, from attendance to assessment and behaviour,
creating a complete picture of the pupil’s needs and
development areas. This will enable you to spot trends in
data more easily or gather important insights on factors
that might be contributing towards poor attendance.
Crucially, this allows staff to identify appropriate and
personalised interventions for pupils to help boost their
attendance and to monitor their effectiveness.
This approach to managing data means that any
member of staff, regardless of their data expertise, is able
to access pupil-level information and create reports when
they need them, without visiting the office for help.
With multiple users accessing the MIS across the school,
MAT or governing board, everyone can see what’s really
going on and can work together to drive improvements.
Schools (whether maintained or academy) have the autonomy to choose
the MIS provider that is right for their school. There are many options that
provide time-saving new technologies, rich features and more efficient
ways of working. Reviewing the capabilities of your current system and
investigating other options will help you ensure your system is relieving your
workload, not adding to it, and saving you valuable time and money in the
long run. Talking to other schools in your area or schools with a similar profile
can be a good starting point for recommendations.

More than a register
But the role of the MIS goes far beyond simply recording
attendance data. It can play a critical role in helping
schools spot trends in attendance and, if necessary, put
interventions in place to support pupils.
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There are other MIS providers in the market.
ISBL recommends you research the options fully
before committing to any change.
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Introducing STRIDA

STRIDA

A free
app to help schools record
SCHOOL TRANSPORT RECORD &
INSPECTION DASHBOARD & APP
and
manage minibus checks from
CASTLE MINIBUS

FREE APP

& SIMPLE TO USE
TRANSPORT MANAGERS:

DRIVERS:

A 40-point weekly minibus checklist and a
dashboard to manage all drivers and checks

A 12-point daily minibus checklist with the option
of adding images and comments

GET STARTED IN

4 EASY STEPS

1.

School transport managers visit
safety.castleminibus.co.uk
and register their school

2.

They invite their drivers
via the dashboard

3.

Drivers receive an email and
register a password

4.

Drivers and transport managers
download the app and GET STARTED

FOR MORE INFORMATION GO TO
www.castleminibus.co.uk
compliance@castleminibus.co.uk

01869 253744

STRIDA
SCHOOL TRANSPORT RECORD &
INSPECTION DASHBOARD & APP
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HOW SAFE IS YOUR
SCHOOL TRANSPORT?
Too many schools are unaware of their minibus compliance
obligations with regard to safety, even though they are
responsible for transporting families’ most ‘special cargo’.
Chris Maynard, Managing Director of Castle Minibus,
discusses how to create a comprehensive safety system for
your school’s minibuses.

I am passionate about educating schools on minibus
safety and compliance because so many schools
have little or no comprehension of what’s required by
the law. It’s just not considered beyond the practical
aspects despite our ROSPA inspector saying, “the most
dangerous thing a school can do is take children out on
the public highway.” Will it take another M40 disaster
to shake up schools and government thinking to ensure
that the role of a school transport manager is as vital
and understood as that of the head of safeguarding?
Minibus safety has parallels with flying. Passengers
make assumptions that pilots are correctly licensed and
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Chris Maynard

“The most dangerous thing a school can do is
take children out on the public highway.”
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for Education
Complex Financial Requirements for your Academy?
With financial management becoming increasingly complex for schools and academies, you need
a solution that will help you manage things with ease. Sage for Education is an online accounting
application tailored specifically for the education sector, supported by the UK’s leading accounting
software provider. It helps you manage your school’s income and expenditure, track budgets and
produce reports for your stakeholders.
Want to find out why over 2000 schools trust Sage to manage their schools finances?
If you’d like a face-to-face demonstration of our solution, please call our team on 0800 694 0563 or
email sageforeducation@sage.com and we’ll arrange this for a time and day to suit you. Alternatively, if
you’re too busy for a visit, we can also arrange to complete your demo remotely.

Twitter: twitter.com/sageforedu
Web page: www.sage.com/en-gb/products/sage-for-education
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experienced, that the planes are checked before every
flight, and that there are procedures in place to avoid
emergencies and deal with them should they happen;
this parallel for domestic vehicle checks was even used
in a Highways Agency TV advert in 2018.1 Although you’re
not 30,000 feet in the air in a minibus, you are still carrying
precious cargo in a vehicle vulnerable to mechanical
breakdowns, accidents and emergency stops.
What is crucial is that schools fully understand their
obligations and any risks they face with minibus
management and take steps to put in place, and have
evidence of, a complete minibus safety system to help
avoid any incidents and to be prepared and protected
should the worst happen.

The six pillars of compliance
Compliance and safety are not mutually exclusive, and
there are six pillars of compliance that will form most of
your minibus safety system.
1. Responsibility and documentation
It is imperative that someone is responsible for the
management of your vehicles, drivers and passenger
safety. That person, or persons, should be trained
accordingly to organise and document your minibus
safety system.
2. Permits
Not-for-profit schools or those with charitable status
can operate their minibuses under a Section 19 Permit
instead of an operator’s licence.2 Schools must ensure
that they are not profiting from minibus provision. In
February 2019, Deputy Traffic Commissioner John Baker
refused to return four impounded minibuses to a school
when it was discovered they were being used for hire
and reward without an Operator’s Licence.3
3. Vehicle weights
If minibuses are being driven by staff on a standard car
licence, schools need to be very clear on the weights of
these vehicles.
The Section 19 Permit guidelines are very clear that
vehicles with a MAM (maximum authorised mass) of
3,500kg or less can be driven with a car licence – although
other conditions do apply (see below). An additional
weight of 750kg is allowed for specialist equipment only –
namely lifting equipment, not including ramps.4
None of the vehicle manufacturers makes a 17-seat
minibus that leaves the factory with a MAM of 3,500kg.
So-called ‘lightweight’ minibuses leave the factory as
panel vans with windows and are then converted by
coachwork companies. These vehicles are marketed
as the ‘minibus you can drive without a D1 licence’, but
there are potential risks to be aware of, including the
possibilities of a lack of safety features, such as side
impact protection, overloading, and using the additional
weight allowance incorrectly. Risks are further increased
by the car drivers who drive them without having been
professionally assessed, without any additional training
or having a medical or eyesight test.
4. Licences
Regular checks on staff licences, ideally termly, enables
you to know if they have any new penalty points or
outstanding issues. Most 17-seat minibuses require a D1
entitlement to drive. Licences that were issued before

THE VOICE | ISSUE 24 | SUMMER 2020

“What is crucial is that schools
fully understand their obligations
and any risks they face with
minibus management.”
1 January 1997 have a D1 (101) entitlement, but those
who received their licence after this date need to take
the D1 test.
As mentioned above, under a Section 19 Permit, a
standard B car licence holder can drive a minibus up to
3,500kg under certain conditions, including for social
purposes and for no reward or other consideration.
There has never been a test case, so the definition of
‘voluntary basis, other consideration and social purposes’
remains open to interpretation. However, several councils
and schools have sought specialist legal advice on this
matter with the same definitive response; if you’re driving
on behalf of your employer, even if you ‘volunteer’ to do
so, you’re being rewarded.
These conditions apply to anyone driving on a car
licence, regardless of the weight of the vehicle.
5. Walk-around checks
Feedback from the 450+ schools that have attended a
Minibus Compliance Course is that staff don’t have the
time to complete minibus checks before every journey
and don’t understand the necessity. It is the school’s
responsibility to maintain its vehicles under the Section 19
Permit, but drivers need to understand the personal risks
if they are pulled over in a defective vehicle. A driver
could be fined up to £2,500 and given three points per
tyre if they are below the legal limit. Daily vehicle checks
and thorough weekly checks will dramatically reduce the
risk of drivers facing fines, points or prosecution and
having an unsafe vehicle on the road. Using a free app
like STRIDA enables schools to easily complete, record
and manage these checks.
6. Safety inspections
The final pillar is safety inspections. Under a
Section 19 Permit, schools are required to have
their minibuses checked by a qualified engineer
every 10 weeks regardless of mileage or
usage (every six weeks for vehicles 12 years
and older).5

Info
1 Highways England Advert: www.youtube.com/watch?v=IWS1e3QFeAk
2 www.gov.uk/government/publications/section-19-and-22-permits-not-forprofit-passenger-transport/section-19-and-22-permits-not-for-profit-passengertransport#section-19-permits
3 route-one.net/articles/news/DTC_refuses_to_return_four_impounded_minibuses
4 www.gov.uk/driving-a-minibus
5 www.gov.uk/government/publications/section-19-and-22-permits-not-forprofit-passenger-transport/section-19-and-22-permits-not-for-profit-passengertransport#annex-2—recommended-maintenance-arrangements

isbl.org.uk

H&S

54

GLOBAL WARMING:
A SCHOOL’S
RESPONSIBILITY

Global warming is the increase in the earth’s average temperature owing
to the release of greenhouse gases into the atmosphere by humans.
Terry Williams from In House Safety explains how schools can help reduce
their environmental impact.
The largest known contribution to global warming
comes from the burning of fossil fuels, which releases
carbon dioxide (CO2) into the atmosphere. Seventy two
per cent of the totally emitted greenhouse gases is CO2.
In June 2019, the UK became the first major economy
in the world to pass laws to end its contribution to
global warming by 2050. The target will require the UK
to bring all greenhouse gas emissions to net zero by
2050 1. This target is one of the most ambitious in the
world and was recommended by the Committee on
Climate Change, the UK’s independent climate advisory
body. Net zero means any emissions would be balanced
by schemes to offset an equivalent amount of greenhouse
gases from the atmosphere, such as planting trees or
using technology such as carbon capture and storage.
Educating people from an early age about how our
actions influence the environment is a vital element in
promoting responsible behaviour, and schools can raise
awareness of low-carbon practices and technologies
with pupils, the wider community of parents and carers,
community groups and businesses. However, there is
more schools need to accomplish than educating people
because the school buildings and estate themselves are a
major contributor to the production of greenhouse gases.
The main sources of carbon emissions from schools
are from the use of energy in school buildings, pupil
and staff travel, and school transport. In addition, there
are the supply chain activities of companies producing
the goods and services procured by schools, plus
waste management. The Sustainable Development
Commission’s (SDC) carbon footprint for English schools
estate estimates that the sector emits the equivalent of
9.4 million tonnes of CO2 each year. Energy use is only
one part of sustainability, but the energy targets for
primary schools are predicted to be even tighter than
for secondary schools.2
The SDC’s recommendations include energy reduction
in carbon emissions and improving the existing stock
of school buildings and establishing higher energy
performance standards for schools both in the
refurbishment and capital programmes. The SDC also
advises schools to have a more extensive renewable
energy retrofit programme for school buildings and
more efficient ICT equipment. In addition, schools should
have more effective energy efficiency behaviours.2
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In relation to travel and transport, the SDC suggests:
• greater encouragement of staff and pupils to walk
and cycle to and from school
• to use public transport
• that schools use more fuel-efficient buses, and
• that educational trips use lower-carbon transport.2

Sustainable behaviours
The SDC recommends that schools put a greater
effort into increasing their uptake of ‘low-carbon food’
and reduce their use of paper, reuse it and procure
recycled versions.
The SDC also suggests the reduction of emissions
from construction procurement through an increased use
of recycled materials and energy-efficiency site measures.
Emission reductions could also be gained through the
procurement of lower-impact cleaning, accommodation,
ICT and freight services, and lower-impact products.2
The Government published the Good estate
management for schools (GEMS)3 guidance in April 2018
after extensive consultation with schools and building
professionals. The guidance sets out the policies,
processes and documents that schools, academies and
multi-academy trusts need to consider when managing
their estates. This includes a section on ‘Energy and
water management’, with tips on reducing energy and
water use in schools. Schools in the main have good
waste systems in place but further reduction in total
waste generated and further increase in recycling and
composting is always possible.

There are things schools can consider as
educational ideas for pupils, including
signing on to gain environmental awards
such as the Woodlands Trust ‘Green Trees
Award for Schools’4 or the eco-schools5
‘Green Flag’ awards. Schools can also sign up
to ‘Less CO2’, who work with schools to lower
CO2 emissions6.
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Top Tips for schools:

1

Educate pupils about all aspects of global
warming and the requirements to reduce the
human impact on the environment.

2

Work towards lowering carbon emissions from
the buildings and estate under the main
headings of energy consumption, procurement,
travel, and waste management.

3

School leaders need to be involved in new
school builds and refurbishments to influence
the need to construct eco-friendly structures.

“The main sources of carbon
emissions from schools are
from the use of energy in school
buildings, pupil and staff travel,
and school transport.”

Info

1 www.gov.uk/government/news/pm-commits-to-greeneraid-spending-and-sets-out-bid-to-host-international-climatesummit-in-2020
2 Towards a Schools Carbon Management Plan: Evidence
and assumptions informing consultation on a schools carbon
management plan June 2009/Sustainable Development
Commission/www.sthc.co.uk/Documents/SDC_Towards_
A_School_Carbon_Management_Plan.pdf
3 www.gov.uk/guidance/good-estate-management-for-schools
4 www.woodlandtrust.org.uk
5 www.eco-schools.org.uk
6 www.lessco2.org.uk
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MARKETING -- THE
GROWING CHALLENGE
FOR SCHOOLS
It is no surprise to school business professionals that all schools are
facing an increasing range of external and internal challenges including
recruiting pupils, recruiting and retaining staff, generating income,
and creating and maintaining a positive reputation in a world now
dominated by social media. Many of these used to be the responsibility
of local authorities, but schools and trusts now need to consider them
as vital issues for their own future.
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>70%

62%

53%

INCOME GENERATION

SOCIAL MEDIA USE

SCHOOL BRAND

want access to training in

Justin Smith

want training in

These challenges are all marketing ones, defined by
the Chartered Institute of Marketing as ‘the process of
understanding and meeting the needs of stakeholders
to enable an organisation to meet its objectives.’
Justin Smith, Managing Director of Chameleon Training
and Consultancy, and Simon Hepburn, Director of
Marketing Advice for Schools, who are trainers on ISBL’s
new marketing training and help schools understand
the key role that marketing plays within their business
plans, offer the following advice to school business
professionals (SBPs).

“The content was spot on and
the trainers knowledgeable
and engaging.”
Simon Hepburn

ISBL has rightly identified marketing as one of five
key areas in its Professional Standards, and last year
it surveyed its members to find out the scale of the
marketing challenge facing our schools and determine
how best to support them in response. Key findings from
the survey include:
• only a third of schools have a plan for maximising
income by filling gaps in year groups, and only
41 per cent have an income generation plan
• 40 per cent do not share content regularly on social
media, and 35 per cent do not have a plan for
managing communications in a crisis
• more than 70 per cent wanted access to training
in income generation, 62 per cent wanted training
in social media use, and 53 per cent wanted
training in creating and managing a school brand.
Other areas of need included external communication
techniques, pupil and teacher recruitment, and
crisis communications, and
• 75 per cent of respondents expressed a preference
for face-to-face training in these areas over other
methods of training.

Your turn to benefit

ISBL is now able to offer the workshop to any school, trust or group of
business leaders or schools. If you can provide a suitable venue, we
will arrange a date with Simon and Justin to deliver the course. As well
as the core areas listed, there will be time to complete personal
marketing plans and an optional session on crisis communication.
The cost of the workshop will be £770 for an individual
school/trust or £979 for a local group or MAT. Please email
training@isbl.org.uk for further information or to make a booking.
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want training in creating a

Marketing workshop
As a result of these statistics, we’ve been working with
ISBL to create a flexible marketing workshop that meets
the needs of business leaders and their schools. Our focus
from the start was on practical guidance, backed up with
up-to-date and relevant examples and case studies based
on our extensive experience working with state schools.
We have worked to ensure that the programme
addressed the themes highlighted in the survey, together
with the key fundamentals underpinning income
generation, recruitment, and reputation management in
our schools. As such, content, materials and resources
have been developed to cover the following areas:
• listening to parents and other stakeholders
• creating a vision, branding and messages
• utilising external communication channels
• creating a content and marketing plan
• the essentials of income generation, and
• crisis communications and media management.

“Lots of practical ideas that can
be put into place now.”
The course is as interactive and practical as possible, with
reflection and discussion time built in, allowing delegates
the opportunity to share experiences and discuss
solutions to problems with one another. At the end of the
day, there is time set aside to create a personal marketing
plan for each school, and all resources in the workshop
are available online to share with colleagues who will be
involved in implementing the plan.
The pilot programme ran in February at the Forest
Learning Alliance at Uplands Primary School in
Sandhurst (many thanks to the team there for their
support). Twenty business leaders and school leaders
from 14 schools spent the day learning and working on
marketing and communication plans for their schools.

“Very thought-provoking, lots of
useful information and ideas.”
Findings included:
1. that it was highly valuable to have both business
leaders and senior leadership team members present
because some delegates admitted it was difficult to
find time to discuss these issues in school, and
2. that the provision of planning templates, a SWOT
analysis, and a marketing calendar was incredibly
useful because it enabled delegates to think about
next steps and actions.

THE VOICE | ISSUE 24 | SUMMER 2020

Introducing
SBC Online - your new
procurement service
SBC Online is a new service offering
a compliant solution for schools
and Trusts to run complex tenders
with remote support from qualified
procurement specialists.

The easy to use, online facility
is designed for school business
professionals to procure new services
without compromising on achieving
best value or quality.

You will benefit from:
Easy to use, passwordsecured online
tendering facility

A faster and easier
route to market with
pre-qualified suppliers

Tools, templates and
guidance to achieve
best value

An online repository
so you can use your
documents to re-run
tenders in the future

Remote support
from qualified school
procurement specialists

To find out more information about SBC Online, contact us now!

Call 0845 257 7050,
email contact@schoolsbuyingclub.com
or visit schoolsbuyingclub.com

