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EDITOR’S LETTER

LETTER FROM
THE EDITOR
Bethan Cullen

This term, we have been reminded that we are commencing
a new decade, which feels as if it presents a greater
opportunity for self-reflection and planning. What have
we achieved as both individuals and a profession over
the last 10 years and where will be in the next 10?
The end of 2019 provided many opportunities for
us to stop and consider the growth and impact of
the school business profession since its inception
in the 1990s. In just 30 years, we have grown from
bursars and administrators in schools to a fullyfledged profession that is nationally applauded for
our impact through school resource and financial
operational leadership and management.
We took time to pause and reflect on this impact
at both the dedicated celebration dinner hosted
by Howard Jackson in September 2019 and the
panel debate that took place as part of the ISBL
National Conference in November 2019. If you
were unable to attend either of these events, then
please see the articles on page 25 and 33, which
provide the highlights.
The focus on the integral part that the school
business professional (SBP) plays in the delivery
of educational excellence did not stop there, with
ISBL partnering with the Schools and Academies
Show for the first time to deliver a joint awards
event – The National Schools Awards. The winners
from across the country demonstrated the positive
impact of joined-up leadership in our schools.
Further details, including how to register your
interest for this year’s awards, are available on
page 34.
This activity all helps to continue raising the
profile of SBPs amongst, and with, other
educational leaders. It is through this collective
work amongst our members and key stakeholders

“Start off 2020 by investing in yourself and
ensuring you have access to valuable CPD and
networking opportunities.”
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that we have developed recognised roles and
clear career pathways for SBPs, underpinned by
our professional standards.
When reading this edition of the magazine,
please consider other areas of practice or training
you would like to see covered because we want
to respond to your needs. Please send these
suggestions to us at info@isbl.org.uk.
Finally, I would encourage you all to book your
free place at one of the regional conferences,
which are focused on ‘Empowered Leaders
Empower Leadership’. Start off 2020 by investing
in yourself and ensuring you have access to
valuable CPD and networking opportunities.
Best wishes
Bethan Cullen, Operations Director

Key events for
your diary
13 February 2020
ISBL Regional Conference

London

19 March 2020
ISBL Regional Conference

Newcastle

29–30 April 2020
Schools & Academies Show

London

13 May 2020
ISBL Regional Conference

Birmingham

11 June 2020
ISBL Regional Conference

Taunton

25 June 2020
ISBL Regional Conference

Sheffield

9 July 2020
ISBL Regional Conference

Portsmouth

12–13 November 2020
ISBL National Conference

Birmingham

18–19 November 2020
Schools & Academies Show

Birmingham

isbl.org.uk
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WORD FROM THE
CHIEF EXECUTIVE
Cogs driving the education machine. Stephen Morales
discusses the future of school business leadership in the
English and Welsh system.
I think we should try to avoid looking at the future of
school business leadership through the prism of legacy
experiences or purely using an isolated context.
There are many moving parts in our education system
and, depending on the political backdrop, those moving
parts will change, more may be introduced, and some
will be taken out.
We should perhaps start with a clear vision and
ambition for our education system. Our political masters
have yet to articulate such a vision and, as a consequence,
we find ourselves in a hybrid system. It is interesting
(at the time of writing) to be having this conversation in

isbl.org.uk

Stephen Morales

the lead-up to a general election, with the various parties
setting out their high-level commitments to the education
sector. However, beyond reversing the academies
programme or accelerating it, we know little about how
that translates into any real and substantive vision.
Extreme versions of education policy include Labour’s
general election manifesto commitment to put an end
to free schools and academies and to end Ofsted
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inspections, and the Conservatives promise to do exactly
the opposite by further accelerating their reform agenda.
The Labour Party would clearly prefer for there to be a
bigger role for the local authority (LA), with more local
scrutiny and oversight, and they have promised to
inject 33 per cent more into education funding than the
Conservatives have pledged. The Conservatives have
a different view, one where schools will continue to be
encouraged to work in formal groups with high levels
of autonomy and minimal prescription over operational
strategy and decision-making. They see a very modest
role for the LA. However, heavy scrutiny over the use
of public money is likely to continue, that being the
concession they expect from the sector if schools are to
enjoy their promise of an additional £7bn. The sector’s
response to these two distinct policy environments will
require quite different organisational and management
structures. Depending on the policy emphasis, the skills
and talent needed to service the respective education
reform agendas will be different.
If the education policy environment continues as the
status quo, where the effects of austerity are still being
felt, where schools are encouraged to operate as part
of formal groups, and where centralisation becomes the
order of the day, then the role of the school business
professional (SBP) will continue to change. Local support
functions will look very different to the emerging
specialist and executive roles. The more senior positions
will require highly qualified individuals who will
command more generous remuneration and, whilst the
local generalist will still be critical to our system, the
levels of responsibility, accountability and the need for
technical mastery will be lower.
In that environment, the question for SBP practitioners
is whether to gravitate towards a local generalist function
with less direct accountability, less responsibility and
requiring less technical knowledge but inevitably
offering less-generous remuneration, or to seek to be
one of the fewer individuals pursuing a specialist or
senior leadership role where salaries will be more
competitive, where accountability levels will be higher,
where strategic thinking will be an implicit part of the
role, but where the stakes will be that much greater.
I go back to the start of this paper – we are all cogs
in the machine. The Institute’s job is to make sure that
whatever the size of cog, it is well oiled, robust, fit for
purpose and will help power the engine [our education
system] so that it can deliver the best possible outcomes
for the children we serve. The size, number and shape
of the cogs depends on the political backdrop that we
find ourselves operating against. We are not, as an
Institute, advocating for one system over another, and
whilst we regularly talk to officials and ministers about
the unintended consequences of a particular political
direction, often alongside colleagues from the unions
and other associations, in the end, policy decisions are
made by ministers and elected MPs. We then need to
operate within the system constraints that our political
masters have imposed on us.
The unions, in their own way, will continue to work to
ensure that members of the SBP community are treated
fairly, not exploited and not overworked, and that
terms and conditions are equitable. However, I find it
personally frustrating that I see no political appetite
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“We are all cogs in the machine. The Institute’s
job is to make sure that whatever the size of cog,
it is well oiled, robust, fit for purpose and will
help power our education system.”
or enthusiasm to add SBPs to the leadership pay scales.
On the upside, deregulation means there is no upper
limit to what an SBP can be paid.
Where I think the Institute can help unions make the
case is not so much at a policy level but at a local school
leadership level. It is entirely possible to pull together
a broad range of salary expectations by mapping
accountability, qualifications and experience to job roles
and then, in turn, arriving at a salary range. I hope to
encourage those unions with SBP interests – NAHT,
ASCL and Unison – to insist that head teachers and
governing bodies use this guidance as a reference point
for recruitment, performance management, retention
and succession.
Stakeholder’s coalescing around this live issue would
demonstrate a joined-up, sector-led approach to dealing
with something that is affecting many SBPs across our
system. We can do this despite the political backdrop.
However, if we want to be even-handed about this
argument, we need to be honest and transparent about
levels of experience and qualifications. Where a SBP can
demonstrate that they are just as highly qualified, just as
experienced and just as accountable as their pedagogical
leadership colleagues, then there should be pay parity.
On the flip side, where this isn’t the case, we shouldn’t
be surprised if there is a salary differential.
Finally, as a profession, the more we concede, roll over,
put up with, and tolerate inequity, the more likely it is to
continue. If, as a practitioner, you feel disenfranchised,
unappreciated, professionally marginalised, unfairly
treated, poorly paid, and overworked, then don’t change
careers but change your setting.
As I keep saying, the SBP profession is now recognised
as critical to our system. Opportunities are in abundance,
there is a supply crisis in terms of high-functioning,
high-quality school business leaders, and the community
is actually growing in size, not shrinking. I recognise that
this is a national picture rather than a reflection of
individual regions, and there will be pockets where there
is more opportunity than in others, but there really is so
much to be optimistic about, so much to be excited
about and so much we can still do.
Don’t lose faith. Keep a sense of perspective and look
to the Institute if you need help navigating the choppy seas
on your way to fulfilling your professional potential.

Since the writing of this article, the Conservative
Party was elected with the biggest majority since
1987. We have yet to hear from the Secretary of
State, but given the scale of the victory, I think it’s
fair to assume that the Conservatives’ approach
to education reforms will now continue at pace.
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MEMBER INFORMATION

PROFESSIONAL
DEVELOPMENT ADVICE:
HOW CAN I DEVELOP MY TEAM?

Professional development is important at all levels. Developing your
team helps you actively support those you manage as well as benefiting
your school. It is also a great way to start succession planning so that
your school will be well placed in the future.
School Business Professionals (SBPs) have told us that
they are using the apprenticeship levy to develop their
teams, with the main apprenticeships being:
• Level 2 Accounts/Finance Assistant
• Level 3 Assistant Accountant, and
• Level 3 Business Administrator.
These apprenticeships, which are offered nationally,
allow you to develop foundational skills in your teams,
whether it is a grounding in the finance side or more
generalist skills. You can find out more about the
standards and local training providers on the Institute
for Apprenticeships and Technical Education website
(www.instituteforapprenticeships.org). There may be
some differences in how each training provider offers the
apprenticeships, so it is important to find one that works
for your school and the individual apprentice.
Once these apprenticeships are completed, staff
within your teams can progress to the Level 4 School
Business Professional Apprenticeship (SBPA).

What training is available to
my local group?
There is plenty of training to choose from, with
organisations either offering training at their venues
or who are happy to attend local groups. As ISBL is an
institute, you can be assured of the quality of our training
and trainers. We offer a variety of training that can be
adapted for local groups: for example, we recently ran
a one-day Integrated Curriculum Financial Planning
workshop for a local group in the south west, and
training opportunities include:
• Integrated Curriculum Financial Planning (1 day)
• Marketing (brand new for 2020) (1 day)
• General Estates Management (two ½ day workshops)
• IOSH Health and Safety (2 days)

There’s no ‘I’ in team..
We are happy to discuss what ISBL offers and how it
can be adapted to meet the needs of your group. If
you can get 10–12 people together, we can come to
your workplace and deliver the training in-house, on
a day that works for you. This is a great way to avoid
travelling too far, to learn with friends and enjoy
high-quality training. Email training@isbl.org.uk for
more information.

“There may be some differences in how each training provider offers
the apprenticeships, so it is important to find one that works for your
school and the individual apprentice.”
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BOOK REVIEWS

Two school business professionals and ISBL Fellows
provide us with their thoughts on books that have
inspired them.

The Silent Guides
by Professor Steve Peters

Reviewed by Andrew Blench, School Business Consultant and Coach
schoolbusinesspartner.co.uk

If, like me, you read and enjoyed Professor Peters’ previous
book, The Chimp Paradox, then you will love this follow-on book.
The central premise is that we all develop beliefs
about ourselves and strategies to cope, which are
usually developed in our childhood and are largely
unconscious – hence the title ‘Silent Guides’.
These beliefs and strategies can be positive, but
sometimes they can be harmful to our wellbeing
and mental health. This is a book that offers hope in
the form of practical ways in which we can develop
good beliefs and habits and change bad ones.
As well as covering some basic neuroscience,
the book discusses ten positive habits that we
can all develop to give us a better time at work
and improve our personal lives. My favourite ones
are ‘asking for help’, ‘trying new things’ and

‘understanding and managing mishaps’, which
are all areas that school business professionals
can struggle with from time to time. It is written
in an accessible style with great cartoons and can
be used by adults with children or in an adult-toadult situation.

“The book discusses ten positive
habits that we can all develop to
give us a better time at work.”

10% Braver: Inspiring Women
to Lead Education

by Vivienne Porritt and Keziah Featherstone
Reviewed by Abigail Evans, Chief Operating Officer,
Learning without Limits Academy Trust, Leicester

At a time when I needed to dig deep and find some inner
strength to push my career to the next level, I came across the
#WomenEd community on Twitter, which looks at why views and situations need to
change for female leaders in education with regard to addressing sexism, the gender
pay gap and glass ceilings in the workplace.
The overwhelming vision, however, is finding
whatever you need, whoever you are, to give you
the strength and belief to be 10% braver, and this
book helps you do just that. Each chapter is written
by an experienced leader with references to
further reading and research. The book explores

“I realised it was me that was
holding me back. 10% braver
goes a long way.”
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the key aspects of leadership in education,
centred around the #WomenEd core values of
Clarity, Communication, Connection, Confidence,
Collaboration, Community, Challenge and Change.
As school business professionals, we bring
diversity to the education table and can learn
from, and contribute to, this incredible pool of
knowledge. We just need courage.
The uplifting experience of the #WomenEd
events and the amazing and inspiring support on
Twitter was exactly what I needed to switch my
focus from professional development to personal
development. I realised it was me that was
holding me back. 10% braver goes a long way.

isbl.org.uk
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ROLL OF HONOUR

The following members have all become ISBL Fellows:
David Bond, Chief Financial Controller,
Lion Academy Trust and Lion Education
Trust, London.

Matthew Deere, Chief Operating
Officer, Peterborough Keys Academies
Trust, Peterborough.

Nigel Brunning, Finance and Operations
Director, South East Essex Academy
Trust, Westcliff-on-Sea.

Paul Edmond, Chief Financial Officer,
Heart Academies Trust, Bedford.

Mark Burnett, Chief Operating Officer,
Southwark Diocesan Board of Education
Multi-Academy Trust, London.

Amanda Kaye, Business Manager, Aston
University Engineering Academy, Birmingham.
Rachel Younger, Business Manager,
St Nicholas C of E Primary School, Blackpool.

The following members have successfully passed the
IOSH approved Health and Safety for School Business
Professionals course:
Karen Baldwin, Sutton
At Hone C of E Primary
School, Dartford
Sarah Bridge, Langford
Village Community Primary
School, Bicester

Kerry Day, Mayville
Primary School, London

Sue Mellor, St Nicholas
School, Croydon

Barbara Fincham,
Ickburgh School, London

David Roome, George
Green’s Secondary, London

Valerie Harffey,
Ryvers School, Slough

Louise Rushforth,
Abbey School, Chester

Tina Button, The Wyvern
School, Ashford

Lorraine Klein, Mayville
Primary School, London

Ryan Carter, Kingsdown
School, Swindon

Linda Mason, Red Hill
Primary School, Chislehurst

CEO Awards 2019
The following individuals were highlighted by Stephen
Morales for their contributions to system leadership this
year at the ISBL annual national conference and were
awarded the CEO Award for Exceptional Contribution to
School Business Leadership.

Karl Wilcox
Grahame Colclough
Rosemary Cotton
Liz Wood
Debbie Beazer

ON THE MOVE
All the latest details on colleague changes…

Deirdre Wilde has retired as the Business Manager
at St Augustine of Canterbury Catholic High
School, St Helens, Merseyside.
Mark Davies has retired from Aberdare
Community School in Aberdare as School
Business Manager.
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THE SECTOR WELCOMES
EXTRA FUNDING -- BUT IS
IT ENOUGH?
The day after winning the Conservative Leadership election in Summer
2019, Boris Johnson pledged much-needed extra funding for schools
and academies. Since then, political parties of all colours have sought to
outdo each other with their generosity. However, a decade of austerity
means that even the most extravagant commitments will only take us
back to the pre-recession position.

isbl.org.uk
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“The Institute of Fiscal Studies suggests that the extra funding being
pledged is only enough to reverse cuts and claims that it would take
significantly more to equate to a real-terms increase.1”
The Institute of Fiscal Studies suggests that the extra
funding being pledged is only enough to reverse cuts
and claims that it would take significantly more to
equate to a real-terms increase.1
The incumbent Secretary of State for Education (at the
time of writing) has promised per-pupil funding that will
rise at least in line with inflation, with £7.1 billion extra
invested between 2020 and 2023 and phased as follows:
• £2.6 billion in 2020/21 (which includes £700 million
for pupils with special educational needs and
disabilities (SEND))
• £2.2 billion in 2021/22, and
• £2.3 billion in 2022/23.
This translates into a £5,000 per pupil guarantee for all
secondary schools and a phased minimum guarantee
for primary schools, rising to £4,000 per pupil by 2023
(note: the soft nature of the current formula still gives
local authorities some latitude to reallocate according
to their priorities.)
This commitment to extra funding has broadly been
welcomed across the sector. However, there remain
concerns from some quarters that this promise does
not go far enough to address current and historical
cost pressures.
Commenting on the funding announcement, Stephen
Morales, ISBL Chief Executive, said, “The education

sector found itself in the rare but welcome position of
being the beneficiary of a game of one-upmanship as
the political parties tried to outdo each other with their
funding pledges in the lead-up to the general election in
December 2019. However, whatever the final settlement
is, we should avoid complacency at all cost. Resources
are precious and will still need to be deployed optimally.
Making the case for more funding is made so much
easier when we can demonstrate a robust approach to
resource management.”

FUNDING BETWEEN 2020 AND 2023

£7.1

BILLION EXTRA

Info

YR1 £2.6bN
YR2 £2.2bN
YR3 £2.3bN

1 https://schoolsweek.co.uk/no-extrafunding-for-schools-next-year-underspending-pledge
For more help on resource management
guidance and the use of ICFP, visit
https://isbl.org.uk/Training/ICFP.aspx

So what do practitioners think about the announcement? Susanna Taylor, Business & Finance
Director for The Rivers C of E Academy Trust, a multi-academy trust comprising 11 primary and
preschools within Worcestershire, provides us with her views on the economic situation and
new funding announcement.

“As with all schools, previous funding cuts have affected the recruitment of teachers and meant a reduction
in teaching assistants and the level of SEND support offered. We ensure our pupils get a good education in the
standard curriculum, but the lack of money is having an impact on the IT curriculum. We haven’t got the money
to invest in that area, which means pupils are not getting exposure to subjects that you want them to have an
aspiration for in this digital age.
“The new funding will be a two-stage increase for primary academies, with a part increase in 2020/21 and
the rest in 2021/22. Our three- and five-year planning scenarios show us as ‘standing still’, maybe no worse off,
but there aren’t any pots of gold coming our way or to any other school. We are living in a digital age, and the
Government needs to invest in the children’s futures, but there isn’t going to be enough to cover increasing costs,
so we won’t be able to offer anything extra on top of what we are already doing.
“The big area that is suffering is the school estate, with some areas declining for current and future needs, and
we don’t have the money to invest in carbon-neutral or sustainability schemes. It’s difficult to put a value on how
much we really need to invest in estates and IT. I’d love to say I’d like double or triple what we are getting, but
that is not realistic.”

“The big area that is suffering is the school estate, with some areas
declining for current and future needs.”
Susanna Taylor, Business & Finance Director for The Rivers C of E Academy Trust
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THE EMPEROR’S
NEW CLOTHES OR
THE REAL DEAL?
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Paul Robertson

“Integrated Curriculum Financial Planning (ICFP) is a fairly complex
approach, which very few people (perhaps who are looking for the
magic number of 78) fully understand. This is possibly the ‘emperor’s
new clothes’ scenario because many people hail the approach but
with little real understanding.”

isbl.org.uk
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This is what one ISBL member said in response
to a survey undertaken in summer 2019 during
the development of ISBL’s ICFP tool and training
workshops. However, having listened to our members
and demystified the ICFP process, plus recognised the
expertise our SRMAs and members had around this
area, the needs crystalised, and we were successful in
tendering for the delivery of introductory ICFP training
to whole school leadership teams on behalf of the
Department for Education (DfE).

The benefits of ISBL’s ICFP training
Paul Robertson, Professional Development Manager
at ISBL, explains how the necessary materials for the
ICFP training and I-SOT (ISBL School Optimisation Tool 1 )
were developed with the help of ISBL SRMAs Andrew
Hamilton, Sheryl Cardwell and Alexis Widdowson.
The free DfE-funded training for head teachers, school
business professionals (SBPs), governance volunteers,
local authority finance officers and other relevant
colleagues launched in November 2019.
The training is helping to demystify ICFP, offering a
broad view and reflecting on the different ways to apply
ICFP, whilst also signposting to the DfE’s guidance. It
provides the essential building blocks for all delegates
to develop further ICFP knowledge. After completing the
training, one delegate told us, “Thank you for the course
today, it was without a doubt one of the most valuable
courses I have been on in quite a long time. The delivery
was excellent, the course information relevant and I left
feeling very enthusiastic about the process.”

The impact of using ICFP
When ICFP is implemented fully and most effectively, a
narrow range of metrics is used to provide diagnostic
measures as evidence of what is happening within
the school’s budget/resource use and identify any
issues. The interpretation of this evidence enables the
school to analyse the causes, and quantify the size and
significance, of their issues. This enables the school
leadership team to develop strategic plans that begin
to address these issues and improve their resource
optimisation, strategic planning and decision-making.
ISBL’s ICFP expert trainers know that understanding
ICFP can promote joined-up leadership in school and
support informed and collaborative decision-making.

THE VOICE | ISSUE 23 | SPRING 2020

Bringing together the curriculum vision and financial
planning of the school means you can optimise your
resources and meet your school’s and trust’s aims. If any
of your school’s leadership team doesn’t understand the
key principles of ICFP, then make sure all of them take
the opportunity to develop their knowledge whilst this
DfE-funded training is available.
Sheryl Cardwell, qualified SRMA and ICFP Trainer,
concludes, “ICFP is important because it allows us to
seek to maximise efficiencies through effective resource
management. Using numerical data and thresholds, we
can analyse an organisation’s expenditure to ensure we
get the balance right to have the greatest impact. For
example, if we are spending approximately 90 per cent
of our budget on staffing, then only a small amount
will remain to resource the curriculum and maintain the
day-to-day running costs of our organisation.”
Alexis Widdowson, qualified SRMA and ICFP Trainer,
concurs and adds, “Used well, ICFP can help leadership
involve the whole school in financial management
because the metrics are easy to share. The more people
there are looking for ways to bring a metric in line
with expectation, the greater the chance of success.
ICFP also helps governors focus on areas of concern
and the clarity of the metrics ensures everybody in the
organisation is on the same page.”

Sheryl Cardwell

Alexis Widdowson

DfE Training
Available until 31 March 2020, this series of one-hour webinars and
half-day workshops available to ISBL members and non-members is
delivered across a range of times and locations to make sure as many of
you and your colleagues can attend as possible.
We recognise that our education system is made up of individuals from a
range of backgrounds, school settings, personal knowledge and, indeed,
exposure to ICFP, so our training sessions will be short, easily digestible and
suitable for ICFP beginners. Book your free place at https://isbl.org.uk/
Training.aspx

Info

1 ISOT helps you reliably calculate the key metrics you need
for your school. It then RAG (red, amber, green) rates the
metrics against national benchmarks to show where there
may be possible areas of concern. Training is available to
ISBL members for just £149 +VAT. More details are available
at www.isbl.org.uk/Training/ICFP.aspx

isbl.org.uk
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FINDING
FELLOWSHIP
“I am very proud to have been
a Fellow of ISBL for some two
years now, but what does it
really mean? What do I get out
of it and would I recommend
that other school business
professionals work towards
achieving fellowship?”
School Resource Management
Adviser and Finance Director
Emma Gray shares her thoughts
on fellowship synergy.
Support for the school business professional (SBP) is
currently the best it has ever been. Our local and regional
networks provide regular face-to-face contact opportunities,
and we have active social media platforms with generous
contributors, plus supportive consulting groups, service
providers, unions and suppliers willing to offer training
and conference opportunities. And, sitting at the top of all
of this, we have our very own professional organisation,
the Institute of School Business Leadership (ISBL).
ISBL represents and promotes SBPs within the public
sector, within industry, within the education sector and
in government policymaking. It sets our professional
standards and offers training opportunities for career
growth. A less formal description might be that ISBL
provides us with a friendly association, a place where
we can pursue a shared interest in school business
leadership, work together, share ideas and feel part of
something bigger.

Confidence
As an SBP, I must have confidence in my day-to-day
work. Ours is not an easy job, and it can be an isolated
role. My confidence stems from knowing that I am part
of a wider profession and that someone is in my corner.
My Fellowship declares that I have reached the highest
standard of school business leadership and am willing
to give back to my profession. It communicates my
experience and standards to other senior leadership
colleagues who then, in turn, feel confident in me.

“Being a Fellow has undoubtedly
opened doors for me.”

Dedication to the SBL
It’s important to me that ISBL is dedicated to the school
business leader (incorporating the many titles the role
has) and that the organisation is there for me. Being a
Fellow declares that I am part of this Institute, that I
want the best for it and from it, and that I will defend it,
support it, and promote it – as I will my profession.

Impact
Being a Fellow has undoubtedly opened doors for me.
I have been approached to support other SBPs, speak
at conferences and write articles on my role in education.
I’ve met other Fellows and feel part of a network of
like-minded school business professionals who have
an outward-facing and collaborative attitude towards
others in every sector of education.
Overall, my fellowship is about being the very best I
can be. It’s about reaching as high as I can to achieve,
and it’s about supporting other SBPs along the way,
which is what we always advise our pupils to aspire to.

Emma Gray, a school business professional of more than 18 years, is the Finance Director for Cotswold
Beacon Academy Trust in Gloucestershire. She is passionate about collaboration and supporting the SBP
profession and blogs on the highs and lows of being an SBP at www.workingsbm.com
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DEVELOPING THOUGHT
LEADERSHIP

ISBL’s new round-table events are centred on discussions related
to professional development, career progression and the broader
education sector skills deficit within our evolving system.

As an institute, it is essential that we develop thought
leadership, supported by our most senior practitioners
and then shared with the whole sector to support
professional development and inspire future professionals.
The first of our new round-table events around this
area was held in London on Friday 13 September 2019.
Hosted by Stephen Morales, ISBL Chief Executive Officer

(CEO), and Matthew Clements-Wheeler, ISBL Chair of
Trustees, more than 30 delegates including practitioners
and academics attended.
The discussion, summarised here, focused on
professional development routes that exist for the sector.
Colleagues appeared to be unanimous in their view
that the school business professional (SBP) community

“Colleagues appeared to be unanimous in their view that the school
business professional community remains diverse in terms of remit,
skills and experience.”

isbl.org.uk
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“The solution presented by the group focused on developing clearer
cradle-to-grave career pathways.”
remains diverse in terms of remit, skills and experience,
and there was recognition that small standalone schools
offered limited scope for progression and development.
When offered the three scenarios – a fully maintained
sector, a fully academised sector or a mixed economy of
schools – opinion appeared to favour an environment
where schools work closely together, enjoying economies
of scales, the benefits of aggregation and the ability to
offer greater opportunity and professional growth.
The group recognised that the development of executive
leaders remains a challenge for our system. A strong
view was expressed that SBP skills were, perhaps, more
transferable to executive positions than those of their
pedagogical colleagues, with a number in the room
already deputising for their CEO and, perhaps, being
groomed to assume this most senior rule in the future.
However, according to delegates in the room, there
remains confusion over what represents a high-performing
SBP. There appears to be a perception across the system
that senior SBPs, particularly chief financial officers and
chief operating officers, must be qualified accountants
with little appreciation for the broader experience and
skills demanded from the role. Those responsible for
SBP recruitment and their performance management
clearly need more support and guidance. Whilst ISBL’s
Professional Standards for School Business Leadership
are a very helpful reference point, they are still not
widely embedded in head teacher and governor practice.
The group recognised that improving practice at the
lower end of the profession remains a problem, with a lack
of investment in continuous professional development
(CPD), apathy within leadership teams and an ageing
workforce all contributory factors.
The solution presented by the group focused on
developing clearer cradle-to-grave career pathways,
the suggestion being that the journey from entry to the
profession through to senior executive posts is well
understood and underpinned by both professional
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standards and relevant qualifications. Practitioners should
be able to navigate this career pathway and choose
a pace and level that suits their needs and aspirations,
and those operating in trusts felt this approach would
fit neatly into their structures and provide an important
succession pipeline.

Do you want to take part?
ISBL plans to run a termly round-table event
during 2020 and wants to ensure that there is
representation at these discussions from both our
Fellows and the wider membership, therefore
ensuring that the discussions and thought leadership
developed represent the full workforce profile.
The events will be supported by our commercial
and strategic partners, which will enable us to hold
and host these events across the country, ensuring
that we take account of any regional bias and that
practitioners from across the country can engage.
The first event is due to take place during March
2020, and then one event will take place during each
of the following terms.
If you have ideas for future round-table
discussions and/or would like to be considered
to attend round tables during 2020, please email
helen.wesson@isbl.org.uk to express your interest
and share your theme idea.

HAVE YOUR SAY
We would be interested in our members’ views
about the existing pathways and career routes
that exist in the sector, so please contact us
with your thoughts on the above discussion or
additional considerations that ISBL should be
aware of relating to career development for SBPs.
Send your views to info@isbl.org.uk

isbl.org.uk
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ILLUMINATING OUR
PRACTICE INTO 2020

It was almost tangible. Throughout the conference,
delegates, speakers and exhibitors mentioned the positive
energy emanating from all in attendance.
The 2019 national conference presented an opportunity
for school business professionals (SBPs) to step away
from the day-to-day leadership and management of
their school and be absorbed by mesmerising speakers,
thought-provoking panels and insightful workshops. There
was also a procurement-focused exhibition fully tailored
to decision makers and a wide range of school business
colleagues from across the country to network with.

The highlights
• Emma Knights, Chief Executive Officer at the
National Governance Association, spoke about ethical
leadership and encouraged all schools to engage in
the new framework and pathfinders supported by key
sector stakeholders, including ISBL. She also advised
downloading the new literature, ‘What governing
boards and school leaders should expect from each
other (2019)’, from www.isbl.org.uk
• Jenny Garrett, Coach, Speaker and Trainer, encouraged
delegates to have humility and recognise that no leader
has all the answers. She said that it is important that, as
leaders and managers, we are humble and encourage
others to be fearless in their approach without concern
for reproach, encouraging inclusive leadership.
• Our international panel, including Tom Wohlleber,
President, and David Lewis, Executive Director, from
ASBO International, answered delegates’ questions
about the similarities of the profession, ways to learn
from our counterparts in the US and what opportunities
exist for global engagement. Delegates were invited
to join the global network, which is open to all
members as a free benefit of ISBL’s affiliation with
ASBO International (details have been shared via the
member bulletin).

Can I access presentations if
I wasn’t at the event?
We want to encourage all practitioners to attend
but recognise that access can be difficult for some.
Therefore, the presentations can be downloaded from
https://isbl.org.uk/National-Conference. Hopefully, the
rich content available will encourage more members
to join us next year.

Next year’s annual conference will once again
be in Birmingham from 12–13 November 2020.
The early bird is open now, so book your place by
Monday 6 April 2020 for just £325. This includes
two full conference days plus accommodation
and the gala dinner on Thursday evening.
Visit: https://isbl.org.uk/National-Conference

What your colleagues said
“Great conference… my first ISBL national conference.
Fantastic speakers and workshops. Thank you for the
warm welcome and such a well-organised event.”
Angela Ogden, Director of Business Services
“I am proud to be a member of ISBL and would like to
thank the staff, trustees and everyone associated with
ISBL for your efforts to raise my profile as a school
business professional and for your tireless work in the
background and at the forefront of education, which,
in turn, helps me carry out my role more effectively.”
Noel Conreen, Chaigeley Educational Foundation
Plus mass Twitter activity!

You don’t need to wait until November 2020 for National Conference for ISBL-led learning. Our free-to-attend
regional conferences are running throughout 2020. See the dates and venues on the editorial page of this
edition, or visit www.isbl.org.uk/regionalconferences

THE VOICE | ISSUE 23 | SPRING 2020

isbl.org.uk

LEADING SUPPORT SERVICES

26

DRIVING PUPIL
OUTCOMES
In April 2019, the Department for Education introduced
changes to the Schools Financial Standards Value for maintained
schools, but are you aware what these changes entail?
The Schools Financial Standards Value (SFVS), which
is submitted by 31 March every year, helps to provide
a school with assurance that it is meeting the basic
standards necessary to achieve a good level of financial
health and resource management.1
The previous version of the SFVS required schools
to answer 25 questions to assess their financial health.
The revised standard now asks 29 questions (the
checklist), which produce the data that highlight a school’s
rating compared to similar schools (the dashboard).
Together, the checklist and dashboard identify any areas
that require change, ensuring resources are being used
to support high-quality teaching and the best education
outcomes for pupils.

isbl.org.uk

Jo Marchant

The 29 questions of the new checklist are divided
into six areas of resource management, as follows:
• Governance
• School strategy
• Setting the annual budget
• Staffing
• Value for money, and
• Protecting public money.
Twenty-two of these questions remain the same from
the previous SFVS. Of the seven new questions, there are
two on Setting the Annual Budget, looking at whether
the process provides enough time for the governing
body to scrutinise and challenge the budget and whether
pupil number projections are realistic, and two on
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“The checklist and dashboard identify any areas that require change,
ensuring resources are being used to support high-quality teaching and
the best education outcomes for pupils.”

Completing the SFVS
Getting all your evidence together to complete
the SFVS can be a time-consuming job, but Jo has
devised a system that makes the process a lot
easier, as she explains. “At the start of each
financial year, I start considering what evidence is
required for the SFVS, so I am mindful during the
year what I need to collate. My ‘bundle of evidence’
folder has 29 dividers in it relating to each of the
questions on the checklist, so I can file any
paper evidence under the appropriate number
throughout the year, meaning I have all my
evidence to hand for completing the SFVS and
for showing to the auditors.
“I also have an electronic folder where I file
minutes of governors’ meetings, again helping me
complete that section of the SFVS with more ease.
It’s a simple system but one that really helps.”
Value for Money, looking at whether the governors
have the opportunity to challenge the school’s plans for
replacing contracts about to expire and whether the
Department for Education’s (DfE) national deals are
used to benchmark existing non-staff expenditure.2
“I think the revisions to the SFVS are a really positive
move by the DfE,” says Jo Marchant, who provides
educational consultancy services and is also an ISBL
Fellow and Trustee. “There is greater emphasis on
the school’s financial integrity rather than operational
matters, greater emphasis on pupil number projections
and the school’s ability to change its projection strategy,
and greater accountability on the head teacher for
financial responsibility.”
To ensure better financial management, a school
must now report to the governing body six times a year,
rather than the previous three, which, Jo says, “puts more
emphasis on intervention by the governors, enabling
them to regularly consider financial information and
make changes if they think it is appropriate.” This could
potentially be an issue for some smaller schools whose
governors may only meet once a term, but the DfE has
made it clear that the monitoring report can go to the
finance committee as well. Therefore, if the governors
meet three times a year and the finance committee does
the same, you can report the required six times a year.2

The dashboard RAG (Red, Amber, Green) rates the
data to indicate how its spend and characteristics
compare to similar schools of the same education phase,
the number of pupils, and the percentage of pupils
eligible for free school meals.
• A red rating shows the school’s data is significantly
out of line with schools with similar characteristics or
recognised standards – it does not mean that there
is definitely a problem but that there may be scope
for change.
• An amber rating shows that the school’s data is
considerably out of line with the majority of similar
schools or recognised standards.
• A light green rating shows that the school’s data is in
line with the majority of other schools or recognised
standards, but it does not necessarily mean that there
is no scope for change.
• A dark green rating shows that the school’s data is
close to the middle of similar schools or better than
recognised standards. Note that not all indicators
will generate a dark green rating.1
Schools should then carefully consider why the rating
against the threshold is as it is, what the scope for
follow-up actions is, and the scope for using the school’s
financial benchmarking service or school performance
service to identify similar schools and learn from them.

The dashboard
The data obtained from answering the questions on
the checklist is then shown on the dashboard, which
demonstrates how the school’s data compares to
thresholds on a range of statistics predetermined by
the DfE as indicators for good resource management.
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1 www.gov.uk/government/publications/schools-financialvalue-standard-sfvs/2019-to-2020-dashboard-guidance

Info

2 www.schoolschoice.org/?q=SFVS-2019/20-has-changed%E2%80%93-don%E2%80%99t-get-caught-out%21
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ISBL WORKFORCE
SURVEY

During September/October 2019, the Institute conducted the most
significant school business leadership survey since the early days of the
national college over a decade ago. Research-informed decision-making
is reflective of the Institute’s evolution over the last few years and was,
indeed, a driver for making the transition from Association to Institute
status two years ago.
Our survey of more than 900 school business professionals
(SBPs) has confirmed many of our assumptions but also
revealed new, important information about the profile of
the SBP community. The full findings will be published as
a formal report during January 2020, but this article
outlines some of the headlines.
It will perhaps come as no surprise that this remains
a predominantly female profession at circa 87 per cent.
In relation to the broader society conversations around
gender imbalance in senior leadership and the gender
pay gap across the general workforce, our survey
suggests that the SBP community is doing very well in
terms of the proportion of women in senior roles.

isbl.org.uk

“It will perhaps come as no
surprise that this remains a
predominantly female
profession at circa 87 per cent.”
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However, there are nuances that suggest we need to
look more closely at imbalances in areas of strategic
participation and pay. In terms of ethnic diversity, we are
not doing as well, with 96 per cent of the practitioners
surveyed identifying as white. We are aware of this lack
of diversity within the sector, and are working to develop
a much broader appeal to the diverse nature of the
communities we serve because the practitioner community
needs to better reflect the make-up of our schools.
We also have an ageing workforce profile (77 per cent
of the sample were aged 45–54 (50 per cent) or 55–64
(27 per cent), and as a sector we must begin to think
strategically about succession planning. We need to
make the profession more attractive to undergraduates
and young people contemplating apprenticeships.
As practitioners, we should be identifying talent in our
own institutions and local networks and supporting
their career progression.
Involvement in Continuing Professional Development
(CPD) activity and workload are intrinsically linked.
It should, therefore, come as no surprise that in an
environment where budgets are tight and where local
authority services have been reduced but high-stakes
accountability has increased, there remains limited
capacity to invest emotionally or financially in professional
development. Structural reforms have certainly had a
significant impact on members of the school workforce
deployed to the business leadership function.
We need to find a better way to ensure that SBPs are
given the time and space to develop as managers and
leaders and to ensure that the demands being placed on
them are reasonable, proportionate and sustainable.
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Sadly, the data shows significant and unreasonable
differences between contracted hours and actual
hours worked.
However, those that are carving out the time to ensure
they invest in their own development are progressing
their careers at pace. The data shows an important
correlation between those who have negotiated the time
and funding to engage in ongoing CPD and the positive
career advancement they have enjoyed as a result.
The full potential of our professional community
could, perhaps, be more quickly realised if we could get
more practitioners further up the qualification ladder.
Only 38 per cent currently possess a Level 5 or above
qualification and only 9 per cent are professionally
qualified (at Level 7) in a specialist discipline.
And whilst we should never lose sight of the value
of experience over qualifications, we perhaps need to
accept that if we want to achieve professional parity with
our pedagogical colleagues, we will need to be able to
demonstrate that our credentials are as robust as theirs.
We acknowledge the tension between workload pressures and the push
for CPD, and we also recognise that our system already asks a lot of our
business leaders, but the Institute is genuinely here and ready to help.
We will continue to lobby government for greater investment in SBP CPD.
To conclude, this survey has provided us with a much clearer picture of
the challenges and opportunities facing our professional community and
better equips the Institute to develop a positive response.
It is our job to help the SBP community access learning opportunities,
to guide members through their career journey and advise on the
training and development options available.
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CELEBRATING 30 YEARS
OF THE SCHOOL BUSINESS
PROFESSIONAL
A momentous event was organised by Howard Jackson, founder of
Hub4leaders, to recognise and celebrate the role of school business
professionals over the past 30 years.

Held at the Hyatt Regency, Birmingham in September 2019,
the 30th anniversary meal celebrated the development
and achievements of school business professionals over
the past three decades. “It only seemed right to stop and
reflect on what had been achieved by school business
professionals (SBPs) at such a significant landmark,” said
Howard. “I was pleased to sponsor the event and provide
such critical professionals with a platform for them to be
recognised for their significant impact across the education
sector in helping to professionalise schools. It would be
interesting to see where schools would be today without
school business professionals.”
ISBL was delighted to co-sponsor the event and
ensure that leading professionals from across the last
three decades were invited to reminisce, network and
acknowledge the significance of the profession. With the
focus of the event being to acknowledge where the
profession began, it was key that local groups were front
and centre of the celebrations because without the
development of these small gatherings of professionals
in the 1990s, the National Bursars Association would
not have been born in 1997 – with our most recent
development to institute status in 2017 as the Institute
of School Business Leadership.
The event celebrated the impact and achievements
of SBPs, from the emergence as predominantly an
administration role, sponsored by the Department for
Education, to supporting the workload review of head
teachers and then to a professional business practitioner
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role. Today, there is a clear career pathway, with roles
from administration through to executive level.
Stephen Morales, Chief Executive of ISBL, was
delighted to address the 200 attendees, who included
practitioners, sector stakeholders and business
sponsors, and without whom the event would not have
been possible. “We are here today only because early
school business leader pioneers including Howard
Jackson and Mike Jameson identified very quickly the
power of peer-to-peer support and knowledge sharing.
“From informal gatherings some 30 years ago, our
profession has evolved and matured to the extent that it
now boasts professional institute status. And whilst ISBL
is the custodian of this status, it is the SBP community
that has earned it.”
The SBP role has grown into a fully fledged
profession with a variety of roles at every level
and with a clear professional blueprint, standards
and career development roadmap. This is
testament to the professionals who have worked
and continue to work in the profession today and
who have championed this development through
their professional body.
It is key that we take time to stop and reflect
on our achievements. Let’s start 2020 and the new
decade reflecting on where we started our career,
what we have achieved and our future plans.

isbl.org.uk

LEADING SUPPORT SERVICES

AND THE
WINNERS ARE...

34

NATIONAL
SCHOOLS
AWARDS 2019

The inaugural National Schools Awards took place at the NEC
in Birmingham on 13 November and brought together more
than 200 education pioneers and leaders from across the UK to
celebrate the great work being undertaken across the sector.

The National Schools Awards were introduced to recognise
and reward both practitioners and organisations within
the education sector for their dedication and hard work
in providing positive outcomes for pupils and staff.
The event was brought to the sector by the Schools
& Academies Show and the Institute of School Business
Leadership (ISBL) and received vital support from key
organisations including EduCare, Eduprise, Schools’
Buying Club and The Education Broker.
Stephen Morales, Chief Executive of ISBL, was
delighted that the Institute was able to support the
reintroduction of national awards, which included the
celebration of school business professionals (SBPs),
saying, “With such important contributions being made
by practitioners across our system, it is difficult to single
out individuals or schools, but these practitioners have
gone above and beyond in helping transform the life
chances of the children they serve. As such, it was a
delight to see the winners collect their awards and be
congratulated by a room full of their peers.”
The atmosphere at the event was one of solidarity,
and the individuals who won the awards were part of
leadership teams that embodied inclusivity, shared
ownership and vision for fully engaging and embracing
all of their stakeholders to ensure the very best
education delivery for their pupils.

isbl.org.uk

Categories and judges
There was a high calibre of finalists shortlisted for the
awards, with more than 70 nominations received across
the award categories of:
• School Business Leader of the Year
• Leadership Team of the Year
• School Infrastructure Innovation of the Year
• Income Innovator of the Year
• Multi-Academy Trust of the Year, and
• School of the Year.
The judging panel was impressed by the huge range of
projects and innovations present from the nominated
schools, which included representatives from the following
organisations: Marjory Kinnon School, Wellspring
Academy Trust, Haydon School, Regent High School,
All Saints Catholic College, the Reach Free School,
St Edward’s RC & CofE School, Glengormley High School,
The William Henry Smith School, Sidney Stringer
Multi-Academy Trust, Bradford Academy, Oasis Academy
Hobmoor, Mark Rutherford Academy, LIFE Education
Trust, STEP Academy Trust and C.I.T Academies.
ISBL would like to congratulate everyone who was
nominated for an award this year and for the phenomenal
work that so many schools are undertaking across the
country. It was evident from the applications that
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School Business Leader of the Year –
Angela Ogden, St Damian’s Roman Catholic Science College

Leadership Team of the Year – Joseph Cash Primary School

Income Innovator of the Year – Simon Arnold, Oak Meadow Primary School

School of the Year – Manor School, BSAT

schools continue to go the extra mile to provide
additional services, including cafés and banks for their
pupils, and are effectively managing their resources to
achieve this.

The winners
The winners were:
• School Business Leader of the Year –
Angela Ogden, St Damian’s Roman Catholic
Science College
• Leadership Team of the Year – Joseph Cash
Primary School
• School Infrastructure Innovation of the Year –
Stephen Hoult-Allen, St Luke’s School
• Income Innovator of the Year – Simon Arnold,
Oak Meadow Primary School
• MAT of the Year – Star Academies, and
• School of the Year – Manor School, BSAT.
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MAT of the Year – Star Academies

School Infrastructure Innovation of the Year – Stephen Hoult-Allen, St Luke’s School

We will be working with the Schools & Academies Show
to develop case studies and future workshops from
the winners of this year’s awards, which will feature in
the events we develop during 2020. It is essential that
we all continue to share the good practice that is taking
place in our schools because what we may think is
commonplace may be revolutionary and assist other
members of our school’s community to innovate and
develop their setting.
ISBL is pleased to announce that it will be
supporting these awards in the future and wants
to ensure that it meet the demands of the sector
in raising the profile of practitioners and best
practice being delivered across the country.
If you have ideas for other award categories that you
would like to see developed and introduced, or you
would like to be made aware when the awards open
again for 2020, then please email info@isbl.org.uk
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OFSTED -- A FORCE FOR
IMPROVEMENT
Ofsted published the final version of its new education
inspection last September following a consultation period
in early 2019 about proposed changes to school inspections.
But what does this mean for Ofsted and schools?

The new education inspection framework (EIF) 1 has
changed the way Ofsted wishes to be perceived and
how it perceives itself. Using the strapline ‘A force for
improvement,’ Ofsted states that it “exists to be a force
for improvement… the primary purpose of inspection
under this framework is to bring about improvement in
education provision.’2
To do so, Ofsted has introduced four new judgement
categories that will go towards a school’s overall
grading. Despite talks that the grades of ‘outstanding’,
‘good’, ‘requires improvement’ and ‘inadequate’ were to
be scrapped, Ofsted felt this was valuable information
for parents, and so they remain.
The four new categories are:
1. Quality of Education
The new EIF places far more emphasis on the curriculum
and less on data collecting. Inspectors will take a
rounded view of the quality of education that a school
provides to its pupils, including the most disadvantaged
students and those with special educational needs and
disabilities (SEND).3
Using a ‘deep dive’ method to examine the curriculum,
inspectors will focus on a sample of four to six subjects,
visiting those subject lessons four to six times across a
variety of year groups within the inspection. This will
enable them to consider the extent to which the school’s
curriculum sets out the knowledge and skills pupils
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gain (the ‘intent’). They will also consider the way the
curriculum is taught and assessed in order to support
pupils with building their knowledge and skills (the
‘implementation’). Finally, inspectors will consider the
outcomes pupils achieve from their education (the
‘impact’).3 The new framework also states that the
curriculum should allow pupils to go on to careers that
meet their interests and aspirations, highlighting that
Ofsted recognises there are more ways of defining
success than just academic success.
Matthew Purves, Deputy Director for Schools for Ofsted,
said this quality of education inspection judgement, with
its focus on the curriculum, is a “loud message” coming
from Ofsted. “Schools should expect all inspections to
start with a discussion about the curriculum, where leaders
will be asked what pupils are being taught, which then
flows into looking at how they are being taught in the
classroom. And pupils will be asked questions about
what they have learnt.”4

“The new education inspection framework
places far more emphasis on the curriculum
and less on data collecting.”
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2. Behaviour and Attitudes
This category considers how leaders and staff create a
safe, calm, orderly and positive environment and how
this impacts on the behaviour and attitudes of pupils.2
It also looks at whether pupils are committed to their
learning and know how to study effectively, are resilient
to setbacks, and take pride in their achievements.
3. Personal Development
Inspectors will look at the range, quality and take-up
of extra-curricular activities, the spiritual, moral, social
and cultural education of pupils, the development of
pupils’ characters, the quality of debate and discussions
that pupils have, and the pupils’ understanding of how
equality and diversity are promoted and celebrated.2
4. Leadership and Management
Finally, inspectors will assess how leaders, managers
and those responsible for governance ensure that the
education the school provides has a positive impact on
all its pupils.

Inspection timings and length
It will no doubt be an enormous relief for school
business professionals (SBPs) to learn that Ofsted has
made a U-turn with regard to its proposed on-site
preparation meeting, which would have been held with
just two hours’ notice the day before the main inspection.
This meeting had been suggested to create better
dialogue between school leaders and the inspectors, but
three quarters of respondents to the consultation rejected
this proposal. Consequently, respecting the views of
the sector, Ofsted now proposes a 90-minute phone call
between inspectors and school leaders the day before
the inspection that will “provide the opportunity to start
building that vital positive working relationship between
inspector and school, for professional dialogue to begin

Regular inspections for all
For those SBPs who work in an ‘outstanding’ school,
it is possible the inspectors have not visited for many
years, a result of the Government’s highly criticised
decision to stop routine inspections of top-rated
schools in an attempt to focus on the worst-performing
ones. However, Ofsted has called for this to end amid
concerns about falling standards, with the latest data
showing that only 16 per cent of outstanding primary
and secondary schools inspected in the 2018/19
academic year retained their rating.6
In response, Ofsted Chief Inspector Amanda
Spielman said, “These figures are not particularly
surprising, but they should still set alarm bells
ringing. The fact that outstanding schools are largely
exempt from inspection leaves us with real gaps in
our knowledge about the quality of education and
safeguarding in these schools. Some of them have
not been inspected for over a decade, and when our
inspectors go back in, they sometimes find standards
have significantly declined. For the outstanding
grade to be meaningful and a genuine beacon of
excellence, the exemption should be lifted and
Ofsted resourced to routinely inspect these schools.”6
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“The fact that outstanding schools are largely
exempt from inspection leaves us with real gaps
in our knowledge about the quality of education
and safeguarding in these schools.”
about the education provided by the school, and to
discuss logistical arrangements and the timetable for
the inspection.”5
And in a further turnaround, Ofsted now states that
‘good’ or ‘non-exempt’ schools with 150 pupils or fewer
will continue to receive a one-day inspection rather than
the two days mooted in early 2019, which would have
increased the workload for staff at smaller schools.

Top Tips for inspection:

1

Take some time to read the EIF 1 and relevant
handbooks so that you know what to expect,
particularly if you are in the process of
curriculum design.

2

Know how you are designing the curriculum for
your school and why, so that you are ready to
discuss its intent, implementation and impact.

3

Explain to key stakeholders, particularly
governors, how your school is meeting the
required standards and/or what may need to
be implemented.

Did you know...
• Mike Sheridan, Regional Director London for
Ofsted, has a blog on YouTube, which explains
how schools should deal with, and respond to,
inspection. Visit: ow.ly/oQ1930pGSud
• If you have any questions about the new inspection,
you can @AskOfsted on Twitter.

Info
1 www.gov.uk/government/collections/education-inspectionframework#handbooks-and-framework
2 https://thirdspacelearning.com/blog/new-ofsted-framework-2019-inspectionchanges/#1
3 The new School Inspection Handbook is available to download from
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/
attachment_data/file/828469/School_inspection_handbook_-_section_5.pdf
4 https://hub4leaders.co.uk/learning-hub/resources/ofsteds-new-inspectionframework-what-it-means-for-schools-and-faqs/ofsted-s-new-inspectionframework-what-it-means-for-schools-and-faqs
5 https://schoolsweek.co.uk/ofsted-scraps-plan-for-inspectors-to-arrive-2-5-hoursbefore-inspection
6 www.gov.uk/government/news/ofsted-chief-inspector-repeats-call-foroutstanding-school-exemption-to-be-lifted-as-more-schools-lose-top-ofsted-grade
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DEALING WITH DATA
Data protection is a hot topic. Whilst the GDPR and the
Data Protection Act 2018 have been in force for more than a
year, the steady flow of Information Commissioner’s Office
enforcement action and court cases has been keeping
everyone on their toes. Andrew Gallie, Partner in the data
protection team at leading education law firm VWV, looks at
recent developments and examples of best practice.
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As ever, information security and data breaches remain
the areas of greatest risk, so the hours following a
data breach are often the most important. The first
step should be to identify and address the vulnerability
that caused the breach – for example, if your school’s
network has been hacked, then a first step may be to
safeguard the data or shut down the affected systems
to prevent any further leak.
The school should also look carefully at the types of
personal data that have been compromised. For example,
if staff payroll data was accessed, then the school
should consider whether there is a risk of identity theft
and whether it would be appropriate to immediately
warn those staff affected. If the breach concerns
safeguarding-related information or would otherwise
put pupils at risk, then the school will likely need to
involve Children’s Services.
The school should also be thinking about who else
to notify – for example insurers, the Information
Commissioner’s Office (ICO), the Education and Skills
Funding Agency (ESFA: in the case of an academy trust),
and the police (if an offence has been committed). Further
notification requirements will depend on the circumstances.

“A key change under data protection law is that it
is not enough to be compliant; your school must
be able to demonstrate that compliance as well.”

Breach management
A school should have statements prepared to cover
questions from members of the school community as
well as others, such as the press. Whether or not to
proactively provide a statement, and to whom, requires
careful judgement, but in some cases there is a legal
obligation to inform affected data subjects. Statements
should be worded carefully to minimise the risk that
they are seen as an admission of liability.
Whilst assurances from the school’s in-house or
supplier’s IT team that a vulnerability has been fixed may
be helpful, a further review by external IT experts may give
the school additional reassurance and will also help
demonstrate to the ICO that the school is taking the matter
seriously. We often suggest that a school should send a
follow-up report to the ICO highlighting the steps that have
been taken to prevent a reoccurrence because the ICO
may be less likely to take enforcement action if they can
see that the school has already learnt from the incident.

Claims from data subjects
In a recent decision (October 2019), the Court of Appeal
found that it was enough to show ‘loss of control’ of
personal data in order to bring a claim for a data breach
even if there was no financial loss or distress suffered.
We are already seeing claims being made that reference
loss of control, so schools should be aware that even a
minor breach could serve as a trigger to a claim.

Documentation
A key change under data protection law is that it is not
enough to be compliant; your school must be able to
demonstrate that compliance as well.
In addition to the general obligation to ‘demonstrate’
compliance, there are some specific documentation and
accountability obligations, for example the requirement
to have a recording of processing (otherwise known as
the Article 30 Record).
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Many schools have written policies and procedures
in place to cover key risks, such as guidance for staff
on the essential data protection ‘dos and don’ts’ and
information security, but don’t yet have less well-known
documents in place; as an example, hidden away in the
first schedule of the Data Protection Act is a requirement
to have an ‘appropriate policy document’ (APD) in
place, which must contain certain information about the
school’s practices regarding some uses of more sensitive
types of personal data.
We consider that it is unlikely that the ICO would take
formal enforcement action against a school that hasn’t
put its APD in place yet, but the position may change, and
we have been approached by several schools who have
received a freedom of information request for a copy of
the APD in circumstances where it had not been drafted.
We therefore suggest that you should check that your
school has all the documentation needed for compliance.

Data sharing and contracts
Schools will often share personal data with contractors
acting as ‘data processors’ to the school, such as a payroll
provider and a provider of a hosted pupil information
management system. The GDPR contains detailed
mandatory provisions that must be included in a contract
with a processor, but when reviewing schools’ contracts,
we are finding that in most cases the mandatory wording
is either missing or incomplete.
Schools are also required to carry out due diligence
on the processor to determine, for example, whether
the school’s data is encrypted during transit and at
rest or whether the provider is certified to a recognised
information security standard such as ISO 27001.
We therefore suggest that schools should check their
contracts for compliance, both in terms of what is
contained in the contract itself and that the school has
carried out and documented the due diligence exercise.
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HALTING OUR BRAIN DRAIN
Recruitment and retention of staff are long-standing problems for
school leaders. To solve them and to make sure we find and keep the
right people for the long term, we need to look more closely at how
we approach workforce planning. Denise Inwood, MD of BlueSky
Education, explains in more detail.

Recruiting staff is one of the most expensive and
time-consuming overheads. The cost of recruiting one
member is equivalent to 100 to 300 per cent 1 cost of
their annual salary, once leaders’ time, advertising,
reference checks and other administration are taken into
account. Yet, despite the care taken, research suggests
that almost one in five teachers expects to leave the
profession within two years.
The latest OECD survey 2 sheds light on why this is
the case: more than half of secondary school teachers
in the UK said their jobs were unmanageable, citing
workload pressures as a key problem.
No business could afford to invest money and
other precious resources in a recruitment process that
produced such short-term results if it wanted to survive.
Any chief executive officer knows that if the process
isn’t delivering results, it has to change.
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Why do people teach?
According to the British Educational Research Journal,3
people who enter teaching are attracted by elements
such as the process of teaching itself, subject passion,
and wanting to make a difference; they may understand
that the financial rewards are small and demands
are high.
Those who stay may retain those motivations, but
research from the National Foundation of Educational
Research (NFER) 4 also points to ‘protective’ factors
influencing teachers’ desire to stay in the profession,
job satisfaction and being proud to work at the school.
Teacher engagement is also key: according to NFER,
90 per cent of engaged teachers are not considering
leaving, compared to 26 per cent of disengaged teachers,
with engagement measured in terms of reward,

Denise Inwood
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recognition, resources, school culture and ethos, and
their own professional development.
It’s worth considering these elements when you begin
the next recruitment round. Recruitment can be so
difficult that sometimes we’re just glad to find a keen,
well-qualified candidate to fill a classroom vacancy.
However, unless we look deeper and consider how we
can meet their aspirations and hopes for development,
as well as how they might fit into the longer-term plans
for the school’s development, then the investment in
them will show a poor return.

Induction process
To retain the right people for our needs, and also
to meet their needs, means thinking deeply about
workforce planning, starting with the induction process.
This is much more than an introduction to the school’s
systems and processes. It entails a range of support
and monitoring that can last well into the school year.
If new staff feel unsupported, it can demotivate them
and crush morale, so there are various things you
should consider.
• What mechanisms are in place to support new staff?
In a school, the cultural nuances of an organisation
are critical, but these are not written up in manuals
and policies.
• How early do you review their performance?
How do you identify and support concerns?
• Do you provide a coach to support new staff
in the early months?
• How do you champion their achievements
and successes?

Performance management –
is it fit for purpose?
When was the last time you reviewed your staff
performance management system? Do you know if
your systems are fit for their purpose today? Are they
fair, consistent and transparent? Do they reflect just
the statutory needs of the 2012 regulations or are they
authentically embedded in your school’s culture?
The key is having a clear set of expectations; a rubric
that sets out criteria and standards of excellence, with
examples of what ‘excellent’ looks like in reality and
which everyone recognises and can assess against their
own practice. The rubric needs to be based on evidence
and be as explicit as possible. Exemplification is key –
it removes the emotion.
This rubric can act as the framework for performance
management, quality assurance, staff conversations,
appraisals, continuous professional development
planning or, indeed, early induction.

“Recruiting staff is one of the most expensive
and time-consuming overheads.”

Top Tips:

1

Review your performance management
systems regularly – are they fit for purpose?
Do they help you achieve key goals or are they
box-ticking exercises?

2

Good workforce development starts with
induction – see it as an ongoing process, not
a one-off training day.

3

Put talent management on the agenda at
every management meeting, including
executive level.

emerging talent, for example, those who are showing
early leadership potential? If there is no immediate
promotional opportunity for the talent you have spotted,
what development opportunities – such as coaching,
training, succession planning, leadership development
or secondment – could be offered?

Conclusion
It’s worth noting that recruitment and retention are
problems that many other organisations face. Sixty-one
per cent of CEOs5 said retention of skills and talent was
a key priority over the next five years, and there’s some
recognition how that challenge of attracting and keeping
the right people is not one that can be solved by salary
inducements or even promotion opportunities alone.
Flexible working, personal development plans, and
internal recognition for contributions could be considered
part of workforce planning. Similarly, whether the school
has a properly inclusive culture and is not just paying
lip service to diversity and equal opportunity can be a
powerfully attractive element to a generation of teachers
who have grown up in an era when these issues have
risen to the top of the social and political agenda.

To chat about how BlueSky can help you, visit them at the Bett Show
(22–25 January) on stand NN57 or call 01483 880004. However, there are
other organisations providing similar services, so please research the
market thoroughly before committing.

Leadership level
It’s important that discussion about staff performance
is embedded at every formal level, namely:
• individual one-to-one dialogues
• team meetings
• leadership meetings, and
• executive leadership.
Think, too, about how this is relayed up the chain of
command. How and to whom are you highlighting
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Info

1 https://raconteur.uberflip.com/i/1125589-employeeengagement-benefits-2019
2 www.theguardian.com/education/2019/jun/19/teachers-inengland-have-unmanageable-job-global-survey
3 https://onlinelibrary.wiley.com/doi/10.1002/berj.3302
4 www.nfer.ac.uk/engaging-teachers-nfer-analysis-ofteacher-retention
5 www.pwc.com/gx/en/ceo-survey/2015/assets/pwc-18thannual-global-ceo-survey-jan-2015.pdf
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STOPPING ONLINE BULLIES
The increasing availability of social media apps means cyberbullying is
a serious issue. So what should pupils and staff do if they are targeted,
and how can schools help manage such a situation?

The vast array of platforms for our digital devices
may have revolutionised the way we go about our
daily activities, but social media apps are creating a
generation of children addicted to a digital life. More
worryingly, they have become a means for many to bully.
A June 2019 report from the Organisation for Economic
Co-operation and Development (OECD) think tank, the
Teaching and Learning International Survey 1, reported
that head teachers in England are more likely to face
problems with pupils bullying online and misusing social
media than in any other developed country. Of the heads
surveyed, 14 per cent faced problems each week owing
to ‘hurtful’ material posted about pupils, compared with
an international average of two per cent. Twenty seven
per cent of heads faced problems each week caused by
pupils receiving ‘unwanted contact’ online, in the form of
cyberbullying, compared with an international average
of three per cent.
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According to the NSPCC 2, cyberbullying includes:
• excluding a child from online games, activities or
friendship groups
• sending threatening, upsetting or abusive messages
• creating or sharing embarrassing or malicious
images or videos
• setting up hate sites or groups about a person
• encouraging people to self-harm
• creating fake accounts, hijacking or stealing online
identities to embarrass a person, or cause trouble
using their name, and
• ‘trolling’ – sending menacing or upsetting messages
on social networks, chat rooms or online games
voting for or against someone in an abusive poll.
Margaret Arsenault, co-founder and chief executive
officer of Face2FaceYouth Group Inc., describes trolling
as “the granddaddy of all cyberbullying techniques.
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“Within school, pupils should be educated in understanding how
they can take steps to prevent online bullying from happening.”
Trolling is the deliberate act of provoking a response
through the use of inflammatory statements – such as
insults or bad language – in an online forum. There are
many reasons that students may engage in these
behaviours, including boredom, revenge, anger and to
provoke reactions from victims. The anonymous nature
of the internet makes it easier for people to cyberbully
others, especially if they are social outcasts themselves
who would not have the courage to bully in person.”4
Cyberbullying can affect anyone within the school
community but, according to Childnet International,
some members are more disproportionately affected,
namely: girls, learners with special educational needs
and disabilities, and those identifying as lesbian, gay,
bisexual or transgender (LGBT). However, cyberbullying
may also relate to race, ethnicity, religion and faith.5

Reporting cyberbullying
Whatever the reason, it can be particularly frightening
for a child, but reporting cyberbullying can be just as
scary. Childnet states that children fear it may reveal
something about their online activities that they do not
want to share and increase their fear that the trolls will
target them further for reporting the incident. As adults,
we may simply switch our phones off or not reply to the
bully, but telling a child to switch their phone off, delete
an account or stay off the internet can be interpreted
as disrupting their technology-based social life and
perceived as a punishment. For this reason, they may
not report it.5
Unreported, bullying can make children sad, depressed
or anxious, become socially isolated, do self-harm or
have suicidal tendencies, and their performance and
attendance at school may also suffer.2 A child exhibiting
any of these signs should make teachers aware that
something is wrong. So how can they help?
All school staff, parents and pupils have rights and
responsibilities in relation to cyberbullying and should
work together to create an environment conducive to
learning and developing. Schools can offer support to
parents on how to help their children engage safely
and responsibly with social media, perhaps through a
parents’ evening, advice in a newsletter or signposting
to other sources of support and advice. This includes
understanding the basics of keeping safe online,
including privacy settings, reporting and getting
material taken down.
Within school, pupils should be educated in
understanding how they can take steps to prevent
online bullying from happening, for example by blocking
contacts or leaving a chat room if they feel unsafe. It is
also important they understand not to retaliate online or
reply to any bullying messages, that the consequences
for cyberbullying are clear and that there are processes
and policies in place in relation to searching pupils,
confiscating devices and deleting materials.5
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Supporting school staff
According to the GOV.UK website, one in five
teachers have reported having derogatory
comments posted about them on social media –
often from parents.3 Unfounded and malicious
claims can have a significant impact on their
home and work life, and career progression may
be affected; there have been cases where the
person bullied has chosen to leave the sector.5
School business professional Amanda knows
what impact cyberbullying can have, having been
the victim of a lengthy and malicious campaign by
one of the governors in an attempt to discredit her
as a means of covering up his own wrongdoing.
His email and Facebook messages accused Amanda
of financial irregularities, nepotism and infidelity,
none of which were true. “I spent so much time
trying to justify myself when I had done nothing
wrong,” says Amanda. “The cyberbullies don’t realise
the impact it can have on your feelings, and it turned
my life upside down, but now, several years later,
with the support from colleagues and friends, my
career is back on track.”
Amanda’s story may not be unique, but it is
important that schools protect their staff as much
as possible. This is best done within a prevention
framework, with whole-school policies and practices
designed to combat cyberbullying.5 Encourage
concerns to be raised in an appropriate manner,
and make it clear that it is not acceptable for pupils,
parents or colleagues to bully staff via social media,
in the same way that it is unacceptable to do so face
to face. Importantly, staff must never retaliate but
should keep evidence and report any incident that
relates to their role as a school employee to the
appropriate member of staff.
“When people post on social media sites, it’s
there for an eternity,” concludes Amanda. “I am still
haunted by what was posted about me five years
after it came to a close.”

15
in

TEACHERS HAVE
reported having
DEROGATORY
comments posted
about them on
SOCIAL MEDIA

1 www.bbc.co.uk/news/education-48692953 (Scotland, Wales
and Northern Ireland did not participate in the survey).
2 https://learning.nspcc.org.uk/child-abuse-and-neglect/bullying

Info

3 www.gov.uk/government/publications/preventing-andtackling-bullying
4 www.accreditedschoolsonline.org/resources/cyberbullyingprevention-and-support
5 Cyberbullying: Understand, Prevent and Respond.
Guidance for Schools. This has information and links to help
pupils and staff stay safe.
www.childnet.com/resources/cyberbullying-guidance-for-schools
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WHY BUILDINGS MATTER
“We shape our buildings; thereafter they shape us.”
With these few words, Winston Churchill shared his
perspective on the built environment in his 1944 speech
regarding the rebuilding of the House of Commons.
The Winston Churchill sentiment ‘you get out of it what
you put into it’ applies to all our buildings, so Chris Allen,
Property Consultant at CIPFA Property, explores how
good estate management shapes our education service.

The education sector faces two significant challenges:
a spending decrease of eight per cent in real terms
over the past 10 years and, closely linked, the challenge
schools now face in their ability to deal with the
increasing maintenance backlog problem. In February
2017, the National Audit Office released its report Capital
Funding for Schools in which it stated that ‘a property
data survey conducted by the Department (for Education)
estimated it would cost £6.7 billion to return all school
buildings to a satisfactory condition’.
This situation has a significant impact on all schools,
including academies and free schools, which educate more
than half of all pupils who are in state-funded education in
England. Furthermore, since the Academies Act 2010, local
authorities (LAs) have been scaling back their services,
further impacting academies, with residual relationships
for council property services now diminishing.
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Christopher Allen

While academies may benefit from their autonomy
from the LA network to pursue education objectives, the
Trust governing bodies take responsibility regarding
premises management and statutory building compliance,
with all the related health and safety requirements.
As education objectives are pursued, such as improving
the national trend of non-returning pupils to the sixth

“As education objectives are
pursued, it is possible that priority
for premises management slips
imperceptibly on a daily basis.”
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form, it is possible that priority for premises management
slips imperceptibly on a daily basis. Before you know it,
the quality of an asset management implementation plan
is potentially compromised.
What Winston Churchill’s words leave out is the
operational necessity to shape our buildings on a daily
basis. To enable our school buildings to be safe and
compelling environments in which students can learn,
those with property duties must continue management
efforts and drive operations to meet organisational
objectives and a standard of building condition, plus
achieve statutory health and safety.

A little gem
The government document ‘Good Estate Management
for Schools’ (GEMS) published in April 2018 is helpful
in bringing together an overarching view of the wide
range of activities involved with premises management.
However, GEMS is only the start and should be used as
a gateway to access more detailed support material for
practical activities, where available.
While senior leadership team members assume
overarching duty holder responsibility for the estate,
the practical implementation of day-to-day premises
management is often delegated to the business
manager, who may have some understanding of the
workings of building management, but may not be
fully versed and requires support.
Fortunately, there is help. The GEMS website1 is
structured with a hierarchy of hyperlinked references to
offer more guidance. Beyond this, there is supplementary
guidance, consulting and training from industry bodies
such as the Chartered Institute of Public Finance and
Accountancy (CIPFA), the Royal Institution of Chartered
Surveyors (RICS) and the Institute of Asset Management
(IAM). Following direction for statutory compliance,
condition survey and good asset management
practices will help academy trusts save money and
stay out of trouble.

Talking practicalities -the strategy and planning cycle
The practical side of premises management begins
with developing a robust process for policy, strategy
and planning. Good practice springs from these three
elements and is the first step toward investing effort
on a daily basis into the built environment. Guidance on
the policy, strategy and planning cycle can be found
from CIPFA, RICS and IAM.
One activity that is recommended to be done early
is to use an asset management self-assessment tool
to understand and match organisation resources’
strengths and weakness as they align to the ranges
of management and operational duties. This key
process helps inform what proportion of activity can
be supported by either in-house resources or from
outsourcing. Resource matching should be diagnosed
in the strategy phase and prescribed in the planning
phase, which will help indicate where in-house resources
can be improved and supported with training. Various
forms of competence frameworks can be accessed,
helping to calibrate training requirements by indexing
knowledge and skills to roles and responsibilities.
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“Good practice points to the
need for regular inspections
of property to ascertain the
condition of the buildings and
need for maintenance.”
Statutory health and safety and building maintenance
are two of the most significant elements of successful
operational estates management and go hand in hand.
Successful statutory compliance is positively correlated
with maintaining building condition. Organisations that
effectively maintain their properties are in an advantageous
position to achieve statutory compliance. And to echo
the Winston Churchill sentiment ‘you get out of it what
you put into it’, if an organisation can be kind to their
buildings, the buildings will be kind in return. If building
condition is ignored, there could be increased risk of
conditions becoming hazardous and repair costs rising.
Equally with Health and Safety processes, if they are
ignored, someone could get seriously harmed.
Statutory health and safety resources are available.
For example, ‘Compliance Monitoring for Schools
Premises Management’, produced by CIPFA2, is freely
available and it has been circulated to academies.
This practical guide provides an index of operational
compliance activities, including frequency of tests
and inspections, and supports governing bodies in
fulfilling their duty holder responsibilities by informing
implementation planning. Insight is also provided on
risk assessment as well as keeping record of hazardous
materials such as asbestos.
Condition targets should be set as a matter of policy
by the governing body. Building maintenance can easily
get away from an organisation without a proactive
management approach. Building conditions are fluid:
over time, building components degrade with wear
and tear. Good practice points to the need for regular
inspections of property (20 per cent of the estate per
annum) to ascertain the condition of the buildings
and need for maintenance. If this maintenance is not
carried out at the right time, the backlog can swell to a
seemingly insurmountable scale. If building components
are left unrepaired beyond their useful life, they will
increase their risk of forming a hazard to users.
The buildings we live and work in have an impact on
us, and Churchill’s words serve as a reminder to keep
up the effort with our buildings so they can support us
in our activities. With resource optimisation, academies
can bridge resource gaps and achieve standards for
condition and statutory health and safety and, ultimately,
provide an environment that supports the learning
exchange between educators and pupils.

Info

£6.7
BILLION
is required to return
ALL SCHOOL
BUILDINGS TO A

satisfactory condition

1 www.gov.uk/guidance/good-estate-management-for-schools
2 www.cipfa.org/policy-and-guidance/reports/compliance_
monitoring_for_school_premises
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ASBESTOS: IS YOUR
SCHOOL MANAGING
THE RISK?

52

Tony Luff

Poor asbestos management could endanger lives, yet nearly
a quarter of schools in England (23 per cent) have failed even
to tell the Government how much asbestos they have in
their buildings.1,2 Tony Luff, Partner at Synergy Construction
and Property Consultants LLP, provides an insight on the key
areas to consider in respect of asbestos management.

isbl.org.uk
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“If managed correctly, the presence of asbestos does not pose a risk,
but disturbed or damaged asbestos can pose a serious health risk to
pupils, staff and visitors.”
Asbestos was widely used in England from the 1950s
through to the mid-1980s as a building material for a
variety of purposes – typically fireproofing and insulation.
Its use in England was banned in 1999, meaning that any
school buildings built before 2000 may contain asbestos.
If managed correctly, the presence of asbestos does
not pose a risk, but disturbed or damaged asbestos can
pose a serious health risk to pupils, staff and visitors.
According to the National Education Union, more than
200 teachers have died since 2001 from mesothelioma,
a form of cancer associated with asbestos (the real
numbers are likely to be much higher because these
figures do not include anyone over the age of 75).1
The ‘duty holder’ has the legal responsibility for the
safe management of asbestos. The duty holder can vary
according to the type of school and can be dependent
on who the employer is (i.e. local authority or the school
governors, trust or proprietor, etc.).3
So what should the duty holder/school be doing?

Risks and management
Asbestos in your school can put staff, pupils and visitors
at risk; therefore, an asbestos management survey is
essential to identify ACMs (asbestos containing materials)
that may be disturbed as a result of routine maintenance
or everyday activities. This needs to be carried out for
all school buildings constructed before 2000, including
new buildings with components of pre-2000 buildings.
The survey must be all-inclusive, establishing the
location, type and condition of ACMs. It will look in all
accessible places, including above the ceilings and
in-floor ducting, and information from the survey will
compile an asbestos register that records the location
and condition of the asbestos.
Once the management survey is complete, the risk
associated with each identified occurrence must be
identified. When reviewing the likelihood of disturbance,
it is crucial to fully consider the use of the location and
the people who may be present. For example, children
playing energetic unsupervised football in an area with
asbestos ceiling tiles are more likely to disturb ACMs
than teachers and visitors.
Once the location and the associated risk of the ACMs
has been established, an Asbestos Management Plan
(AMP) must be put in place on how to manage these and
how relevant staff are trained. This robust plan should be
communicated amongst staff so everyone knows what
precautions are required in areas with ACMs (i.e. school
work being pinned to walls) and a clear understanding
of the importance of reporting damage or deterioration
to school fixtures or fittings that could lead to the release

Top Tips:

1

An asbestos management survey
MUST be carried out on all school
buildings built before 2000.

2
3

The AMP SHOULD be reviewed at least annually
and updated.
Even with an AMP in place, your school MUST
still carry out a refurbishment and demolition
survey with any building or maintenance work
that encroaches on the fabric of the building.

of asbestos fibres. The AMP should be regularly reviewed
(at least annually) and updated with any new relevant
information received.
In addition, if a school carries out any building or
maintenance work that encroaches on the fabric of the
building, then a refurbishment and demolition survey
should be carried out on the area of the work. This will
apply to both smaller projects carried out by the school’s
own maintenance staff right through to larger projects
contracted out. It is unacceptable to rely on a school’s
asbestos management survey because when this took
place it only covered readily accessible areas. A fully
intrusive survey is required, and this should be
implemented under controlled conditions, but it is not
appropriate for areas in ‘live’ occupation. The findings of
this survey should be reported to those carrying out the
works so that appropriate measures can be put in place.

KEY RESOURCES:
www.hse.gov.uk/asbestos
Mesothelioma: This isn’t just an old man’s story.
An informative video from the patient and doctor
perspective. www.hse.gov.uk/asbestos/campaign/
video.htm
Where is asbestos found in schools?
www.hse.gov.uk/services/education/asbestos-faqs.htm

Info

1 www.teachers.org.uk/edufacts/asbestos
2 http://bit.ly/2DvIIWE
3 For more information about duty
holders and their responsibility, visit
Education & Skills Funding Agency –
Managing Asbestos in Schools:
http://bit.ly/2FU3Nvw

Synergy Construction and Property Consultants LLP can provide advice or support in relation to the
management of asbestos in your school. However, there are other providers in the market, so please
research thoroughly before committing to any changes.
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MANAGING ALLERGIES
IN SCHOOLS
In June 2017, Karanbir Singh Cheema suffered a serious
allergic reaction to some cheese that a fellow pupil ‘flicked’
in his face. Despite initial efforts from staff at the school and
the paramedics, Karan died 10 days later. So what do schools
need to know and do to help pupils with food allergies and
prevent such an incident occurring again?
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“The law states that children with medical conditions, such as
an allergy, must get the care they need at school to avoid being
excluded from any area of school life.”
According to Allergy UK, 50 per cent of children in the
UK now have some form of allergic condition – with
food allergies becoming an increasing problem – and
adolescents are at most risk of fatal reactions.1 At the
inquest into Karanbir’s death, the coroner highlighted the
‘vital need for schools to create better awareness and
understanding of allergies among staff and pupils.’

CASE STUDY

Working with parents and caterers

A school’s responsibilities
The law states that children with medical conditions,
such as an allergy, must get the care they need at school
to avoid being excluded from any area of school life.2
Therefore, all school employees should be familiar with
the foods that cause allergies, the signs and symptoms
of allergic reactions and the management of such.
Governing bodies must ensure that there is a policy
in place for supporting children with food allergies, with
an Individual Healthcare Plan (IHP) agreed between the
child, parents, healthcare professionals and the school
that sets out the child’s individual needs including signs
and symptoms, medication and the person who will
provide support. This is particularly important where an
adrenaline auto-injector (AAI) has been prescribed for
use in emergencies.2
The governors must also ensure that appropriate
training is given to staff caring for children with
allergies and to those responsible for looking after, and
administering, AAIs, and that these staff members are
protected legally should an allegation of negligence
be made. The school’s allergy management policy 3,4
should set out the school’s insurance arrangements,
and it should be audited on a regular basis – another
responsibility of the governors.
Educating staff and pupils is vitally important, so
arranging an informative session with the school nurse
or from the parent of an allergic child to teach the school
community about allergy, allergic reactions and what
the consequences could be if a child comes into contact
with something they shouldn’t is an easy way of creating
awareness. It is also imperative to make pupils aware
that should they purposely harm a child with an allergen,
it will be classed as a dangerous and serious incident.

Did you know...
…that under the Human Medicines (Amendment)
Regulations 2017, schools can purchase spare
adrenaline auto-injectors (AAIs) from a
pharmaceutical supplier, without prescription?
The ‘Spare’ AAIs can be used on any pupil known
to be at risk of anaphylaxis, as long as the school
has medical approval for the ‘spare’ AAI to be used
on a specific pupil and the child’s parent/guardian
has provided written authorisation.5

isbl.org.uk

An incident at Robin Hood Multi-Academy Trust in Birmingham last June
led to lessons being learnt and policies being reviewed in order to avoid an
incident occurring again.
During the lunch service, a six-year-old pupil with a milk allergy was
served food that contained milk by a server who was unaware of the child’s
condition – despite the pupil having been identified as having the allergy
at the point of service. Fortunately, the child was self-aware enough to
realise there was a problem, take their medication and make themselves
sick. The catering contract was terminated.
“We had an allergy management policy, but we reviewed all of the
processes as part of this case,” explains John McDermott, the MAT’s Finance
Director. “Whilst the error lay with the caterer, the school wanted to ensure
that its own processes were as robust as possible. Wristbands identifying
an allergy were replaced with lanyards the following day to ensure higher
visibility. Other processes were improved and rolled out again to staff on the
September INSET day, including a revision of induction policies and medical
forms, liaising with the caterers on a regular basis, strengthened checks
with the school nurse and day-to-day operational checks. These processes
are now included as part of our regular health and safety compliance audits
to ensure ongoing adherence.”
The parents play a key role in the management of their child’s allergy
as well, as John explains. “When a child is identified as having an allergy
either through their medical information form, which is a compulsory

“Whilst the error lay with the caterer,
the school wanted to ensure that its own
processes were as robust as possible.”
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document to complete in their induction pack, or it
comes to light during their school life cycle, a school
IHP must be completed. The parent must come in to
complete the form with school staff. The form is then
referred to the school nurse for an official care plan to
be formulated and shared with all relevant parties –
class teacher, office staff, first-aiders, lunchtime staff
and the catering company. This is then reviewed with
the parent on a periodic basis to ensure all information
held is still accurate.
“With regard to informing all other parents, we
communicate regularly with them via newsletters
explaining any decisions that have been taken and
maintain an open dialogue with those who would like
further information. At parents’ evening, the catering
supplier is present and will speak to all parents.
We also have allergies as a rolling item on our parents’
forum, where our parent representatives play a key
role in providing a community voice/challenge.”
So what advice can John give to other school
business professionals?
“Allergy management should be a key feature of
the catering tender process. Whilst things can always
improve on the school side, there must be complete
confidence in the catering supplier’s systems. Sit down
with them and run through their allergy manuals, check
that sufficient and regular training is in place with their
staff, that pre-serving briefings are taking place every

“Whilst things can always improve on the
school side, there must be complete
confidence in the catering supplier’s systems.”
day, that serving staff understand their roles and that
the chef is suitably qualified to successfully deal with
any allergy queries. Make sure the account manager/
director understands the company policies and carries
out spot checks on their policy manuals to ensure
training is up to date.
“It is very easy to take for granted that the catering
company has everything in place. However, we learnt
a valuable lesson and, most importantly of all, the child
made an immediate recovery. Quite often, risks/areas
of weakness in systems remain unidentified when
nothing has gone wrong, so regular reviews should
always be undertaken.
“It is vital to work with a company who understands
that dietary factors can make a child feel excluded if
they are not thoughtfully considered and catered for
appropriately. Simple changes to a supplier or having
alternative products available mean children do not
have to feel awkward for being different.”

Liability and indemnity
Schools must have insurance in place to cover
staff when supporting pupils with medical
conditions; this includes liability cover relating
to the administration of medication such as
AAIs. Local Authorities may provide schools with
appropriate indemnity cover; however, schools need
to agree any such cover directly with the relevant
authority. Academies should ensure that either the
appropriate level of insurance is in place or that
the academy is a member of the Department for
Education’s Risk Protection Arrangement (RPA).5

Allergy UK’s website1 has dedicated sections
relating to allergies in schools. Within the
‘Information and Advice – For Schools’ section,
you will find:
• a self-audit designed to help you reflect on
and review some of the important aspects of
managing food allergies in school, and
• a free, seven-step, user-friendly toolkit
(The New School Allergy Action Groups Resource
Kit) to help you develop a whole school allergy
awareness policy that will reassure governors,
parents, and pupils that a policy is in place to
ensure pupil safety.
Please note that these are for secondary schools
only. For information about primary school help,
please call 01322 619898.
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Info
1 www.allergyuk.org/information-and-advice/for-schools/whole-school-allergyawareness-management (info from video).
2 www.anaphylaxis.org.uk/campaigning/children-families-bill
3 The Department of Health has developed two pieces of guidance that schools
may wish to use as the basis for any protocol or policy relating to food allergies
and the use of AAIs to treat allergic reactions:
• https://assets.publishing.service.gov.uk/government/uploads/system/
uploads/attachment_data/file/803956/supporting-pupils-at-school-withmedical-conditions.pdf
(this provides statutory guidance for schools/academies and non-statutory
advice for appropriate authorities involved in pupil care)
• https://assets.publishing.service.gov.uk/government/uploads/system/uploads/
attachment_data/file/645476/Adrenaline_auto_injectors_in_schools.pdf
4 For an example of a school’s food allergy policy, visit: www.stowe.co.uk/
getmedia/e6a79d40-2cfe-44e6-b385-2ce2e0575925/Food-Allergy-Policy
5 www.sparepensinschools.uk/for-schools/legislation
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THE CHALLENGES
OF CYBER RISKS

For some time, schools have been a popular target for fraudsters, and
it’s on the rise.1 Schools face a multifaceted ‘threat model’ from rapidly
evolving outsider attacks encompassing sophisticated tools, techniques
and targeting methods, compounded with the presence of potentially
malicious insiders. Risk perception is crucial, and safeguarding is a critical
‘cyber risk’ challenge.

This means school leaders need robust procedures in
place to mitigate the risk. Assisted by the complex level
of sophistication that scammers have at their fingertips,
Phil Herriott, a Senior Relationship Manager in the
Lloyds Bank Education team, says, “Schools can lose
significant amounts of money to fraudsters if steps aren’t
taken to understand how common scams work and what
to look out for to protect school funds. Generally highly
organised, they are becoming increasingly refined in
exploiting information widely available on school and
company websites, and poor security settings on the
social media sites of senior leaders and finance staff
pose further risks.”
So what do you need to know and do to defend your
school against an attack?

Ten top tips to
mitigate Fraud Threat
1. Authenticate phone calls from banks and other
organisations by calling them back on an
independently sourced number, for example,
from the bank’s website.
2. Never rely on the number on your caller display
as confirmation of the source of the call.
These numbers are being spoofed with software
developed by fraudsters.

Phil Herriott

3. Ensure staff are aware that banks will never ask for
online passwords, PINs or card and reader codes.
4. Only download software from trusted sources.
If asked to download software from a caller, check
who they are and that the request is genuine.
5. Don’t rely on an email address, bank account
number or contact phone number being legitimate
when making payments. Emails are not a secure
method of communication.
6. Verify all requests to change bank account or
contact details by calling a number known to be
correct for the genuine payment recipient.
7. Emails can be intercepted between staff within
school, so check new payment instructions
or changes to account details received in
internal emails.
8. Run software and system updates regularly.
Fraudsters often identify and target those who
are slow to act.
9. Ensure staff receive regular fraud training;
run a phishing email simulation exercise.
10. Consider sharing the details of any fraud or
cyberattacks, even if they were prevented.

Info
isbl.org.uk

1 According to the Information Commissioner’s Office (ICO),
the number of cyberattacks on schools rose 69 per cent in 2018.
See: www.lloydsbank.com/fraud for more info on the ‘Ten top
tips’ and other fraud scams
2 The Government has produced the ‘Academy trust guide to
reducing fraud’: www.gov.uk/guidance/academies-guide-toreducing-any-risk-of-financial-irregularities
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Introducing
SBC Online - your new
procurement service
SBC Online is a new service offering
a compliant solution for schools
and Trusts to run complex tenders
with remote support from qualified
procurement specialists.

The easy to use, online facility
is designed for school business
professionals to procure new services
without compromising on achieving
best value or quality.

You will benefit from:
Easy to use, passwordsecured online
tendering facility

A faster and easier
route to market with
pre-qualified suppliers

Tools, templates and
guidance to achieve
best value

An online repository
so you can use your
documents to re-run
tenders in the future

Remote support
from qualified school
procurement specialists

To find out more information about SBC Online, contact us now!

Call 0845 257 7050,
email contact@schoolsbuyingclub.com
or visit schoolsbuyingclub.com
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Editor’s column
Estates management is another
one of the key disciplines often
under the remit of the school
business professional, also covered
under the Infrastructure section of
our professional standards.
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How do you stay on top of industry/sector
developments, remain compliant, embrace
innovation and embed new thinking into
current working practice?
Often, business-as-usual activities take
over, and we don’t allow ourselves time to
consider improvements in existing practice
or consider making changes that could
result in both financial and learning
outcome improvements.
The ISBL Voice supplements have been
designed to help showcase new initiatives,
share best practice and offer practical,
workable alternatives to current practice.
This edition, focusing on estates
management, will help demonstrate how a
robust approach to resource management
can result in providing the flexibility to
redeploy resources into important capital
projects that will ultimately enhance the
learning environment.
We hope the articles will assist you when
looking at your property strategy this year.
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INCLUSIVE EDUCATION IS MORE
THAN DISABILITY

School buildings need to be equipped to address more than disability
to be inclusive, advises the UK’s leading provider of accessible
toileting solutions Closomat.
The simple solution is the installation of a shower (wash and dry) toilet
in place of a conventional WC, such as the brand leader, the Closomat
Palma Vita. Looking like, and capable of being used as a conventional
toilet, the version has integrated douching and drying. It ensures the
user is effectively and consistently cleaned after toileting.
It ensures compliance with Islamic toilet considerations. It also helps
address accessibility needs where relevant out of school hours when
the building is open to community use. It ensures children with
continence problems, or who have had a toilet accident, are enabled
to be thoroughly clean after an incident.
It means children with disabilities can develop personal care skills
without relying of support staff to assist.
Closomat is the biggest manufacturer of wash & dry toilets in the UK.
Closomat has developed a range of equipment and support services
that today meets every need, at home and away.
For further information contact Closomat on
T: 0161 969 1199; E: info@clos-o-mat.com
W: www.clos-o-mat.com

Quality canopies from
a quality company
If you have a requirement for a covered area,
whether it be for outdoor play and learning,
covered access between buildings or to provide
shelter over an entrance then please get in
touch to discuss your project.
With over 25 years’
experience designing,
manufacturing and
installing canopies for
the education sector,
we know how important
it is to you to choose
a reputable company.

You want your canopy
to be ﬁt for purpose,
aesthetically pleasing,
on budget and most
of all safe. Rest assured
that your needs are
our top priority.

To discuss your school canopy needs call us on
01925 811311 or email via enquiries@twinﬁx.co.uk.

LEARNING

PLAY

DINING

STORAGE

WALKWAYS

ENTRANCE

www.canopies-for-schools.co.uk

6781FD_TwinfixCanopies_Advert_190x130mm_V2.indd 1

19/11/2018 15:20
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BACK TO BASICS
WITH ICFP TRAINING

Paul Robertson, Professional Development Manager at ISBL, explains
how ISBL is demystifying the complexities of Integrated Curriculum
Financial Planning with new Department for Education-funded
Integrated Curriculum Financial Planning training.

The new training highlights the importance of
Integrated Curriculum Financial Planning (ICFP) in
a school’s decision-making and espouses the belief
that it should be a normal part of financial planning
to help evidence a school’s budget/resource use
and identify any areas of concern.
As a result, the DfE is funding basic-level training,
which is suitable for all head teachers, governors,
school business professionals (SBPs) and other relevant
colleagues (including ISBL members and non-members),
that provides a basic and broad understanding of the
key ICFP principles and how they can be used.

Impact of the training
The DfE-funded ICFP training:
• is a short session that is easily digestible and
suitable for ICFP beginners
• brings together the curriculum vision of your
school and its financial planning, ensuring resource
allocation can be optimised and your school’s
strategic aims can be met
• helps develop basic skills and knowledge across
the Senior Leadership Team, and

• helps demystify ICFP by taking a broad view and
reflecting on the different ways to apply ICFP,
whilst also signposting to the DfE’s guidance.
“Our training is DfE-approved and has been informed
by our members’ feedback and the expertise of
our School Resource Management Advisers,”
concludes Paul. “It is a great example of how our
collaborative approach is working for the benefit
of the membership, and by providing a platform to
demonstrate practitioner excellence, helps to raise
the profile of the school business profession.”

Last chance to book your place
The free training is available in various locations
around the country until 31 March 2020.
Delegates can attend a one-hour webinar,
half-day face-to-face workshop or both of
these options.
Visit the ISBL training calendar
(https://isbl.org.uk/home/Events.aspx)
to book your free place, or email
training@isbl.org.uk for further information.
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A more detailed
analysis of ICFP
and its benefits
is available on
P18 of The Voice.
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FUNDING YOUR
ENERGY EFFICIENCY
In Autumn 2019, school children around the world took
part in climate change demonstrations, making their
voices heard about the impact it is having. With climate
change the ‘hot topic’ for this generation, we look at
how schools and academies can reduce their energy
consumption and improve energy efficiency with the
help of some specialist funding.

Emma Cohen

“There is huge potential for schools to reduce their carbon emissions and energy
spend through the installation of newer, energy-efficient technologies.”

isbl.org.uk

BUILDING AND ESTATES SUPPLEMENT | THE VOICE | SPRING 2020

07

F I N AN C E

Taking steps to reduce our environmental impact is
becoming very relevant to a school’s reputation as
students, teachers and parents become increasingly
aware of climate change.
There is huge potential for schools to reduce their
carbon emissions and energy spend through the
installation of newer, energy-efficient technologies.
Simple measures such as upgrading inefficient heating,
lighting, insulation and ventilation equipment can
provide significant long-term financial savings, with
many of these technologies repaying their initial
capital cost within just a few years, freeing up
revenue for use in other areas.
However, despite the benefits of implementing
energy-efficient measures, schools often lack the
budget and expertise to take effective action and put
a robust carbon-reduction plan in place. So, what
support is available for schools and academies?
There are several funding streams funded by the
Department for Education (DfE), made available
through Salix 1, which can support energy efficiency
and condition improvement projects, including:

“Salix provides 100 per cent
interest-free funding.”
1. Salix Energy Efficiency Loan
Scheme (SEELS)
Salix provides 100 per cent interest-free funding to
maintained schools and sixth form colleges through
this programme. Applicants can apply for funding
for a range of energy-efficiency upgrades, such as
LED lighting, boiler upgrades, heating improvements,
insulation and solar PV. The loan is paid back using
the savings from the reduced energy bills, whilst the
school continues to benefit from the savings for the
lifetime of the technology.

2. Salix Energy Efficiency Fund (SEEF)
The DfE provides academies, academy sixth forms and
multi-academy trusts with interest-free loan funding
through this programme for energy-efficiency projects.
The objective is to help academies modernise their
buildings and save money, again with the loan paid
back using the savings from reduced energy bills.

3. Condition Improvement Fund (CIF)
CIF2 is an annual capital funding round run by the
DfE, open to academies, multi-academy trusts with
fewer than five academies or fewer than 3,000 pupils,
sixth-form colleges and non-diocesan voluntaryaided schools. The fund aims to address significant
condition need, keeping buildings safe and in good
working order. As part of this fund, applicants can
also apply for a Salix loan if the project includes an
energy-efficiency aspect.

CASE STUDY

It worked for them…
Parrs Wood High School
Parrs Wood High School in Manchester used £236,853 of SEELS funding
for multiple energy-efficiency projects including lighting upgrades,
a new building energy management system (BEMS) and automatic
doors, saving the school approximately 22 per cent of its total energy
bill. The technologies combined are set to make savings of more than
£52,000 and 286 tonnes of CO2 annually.
“The scheme has not only saved the school energy and money,
but the willingness of the team to work with our student leaders who
planned the improvements has made each project a tremendous
educational experience.” Mark McElwee, Head Teacher

Dryden Special School
Dryden School, a secondary special school in Gateshead, used a
£77,965 SEELS loan for multiple energy-efficiency projects including
LED lighting, pipework insulation, BEMS improvements, pool water
pump variable speed controls and draught proofing. These helped the
school reduce its energy consumption by approximately 40 per cent
and its annual energy spend by more than £342 per pupil, also making
annual carbon savings of 88 tonnes.
“The lighting is brighter and there are less heating issues with our
hydrotherapy pool, which allows the students and outside agencies to
access the pool more often.” Christine Hewitson, School Business
Manager, Dryden School

Pax Christi Academy Trust
The Pax Christi Catholic Academy Trust in Nottingham received
£112,630 of SEEF funding for energy-efficiency upgrades to three of its
academies. The funding was used to install LED lighting, insulation,
TRVs and control systems. Combined, the academies are estimated to
save £16,403 and 70 tonnes of CO2 annually.
“We are working to ensure that our facilities are as efficient as possible
through the development of a sustainable estate.” Dave Burrough,
Facilities Manager, Pax Christi Catholic Academy Trust

Switching to Low Energy pilot
If schools want to reduce their energy spend but
are unsure which measures are appropriate, a
comprehensive on-site survey is provided, which
considers a wide range of technologies and
suggests those suitable for the school, aiming to
reduce energy spend to the lowest possible level.

Info
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1 Salix Finance provides interest-free Government funding to
the public sector to improve energy efficiency, reduce carbon
emissions and lower energy bills. Salix is funded by the
Department for Business, Energy and Industrial Strategy, the
Department for Education, the Welsh Government and the Scottish
Government and was established in 2004 as an independent,
publicly funded company, dedicated to providing the public
sector with loans for energy efficiency projects. More information
about the funding opportunities for schools and academies, and
the application process, can be found at www.salixfinance.co.uk.
2 More information about CIF funding and the application process
can be found at www.salixfinance.co.uk/loans/CIF
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DEVELOPING THE
OPTIMUM LEARNING
ENVIRONMENT
When the Department for Education (DfE) and the Education
and Skills Funding Agency (ESFA) published their Good
Estate Management for Schools (GEMS) online resource tool
in April 2018, their objective was to help school leaders and
those with responsibility for the running of their estate to
develop the optimum learning environment for their pupils.

isbl.org.uk
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“Condition surveys are more technical, intrusive assessments that
provide a detailed, systematic, uniform and objective assessment
of the state of the buildings.”
Roy Pett, Director at Surveyors to Education (S2e),
highlights the importance of good estate management.
“GEMS sets out the policies, processes and documents
that schools, academies and multi-academy trusts
(MATs) should consider when managing their estates
and emphasises the link between strategic estate
management, maintenance and improvement, and
increasing levels of pupil attainment.”

Understanding the state
of your estate
Before obtaining or allocating funds for improvements,
you must understand the current condition, utilisation
and sufficiency of the land and buildings to identify
what improvements are required, their priority and
cost. A good starting point is to review your Property
Data Survey (PDS) or more recent Condition Data
Collection (CDC) Survey, both of which provide
information on the condition of your buildings and
set out the priority of capital works required.
However, neither the PDS nor CDC programs were
designed to replace a detailed condition survey
carried out by a qualified Chartered Building Surveyor.
Condition surveys are more technical, intrusive
assessments that provide a detailed, systematic,
uniform and objective assessment of the buildings.

Funding sources
Each year the Government, through the ESFA, makes
funding and grants available to academies and
schools for the capital required to complete projects.
They include:
• Devolved Formula Capital Funding: This is
calculated on a formulaic basis for academies and
schools to maintain their buildings and grounds
and fund small-scale capital projects, including ICT.
• Condition Improvement Funding: In 2019,
£433 million was made available for 1,412 projects
across 1,209 academies and sixth forms across
the country. Operating as an annual bidding
round for academies and smaller multi-academy
trusts (MATs) (with fewer than five academies or
3,000 pupils), it addresses significant condition
needs but also supports a small proportion of
expansion projects.

Top Tips:

Understanding the physical
condition of your estate will help you:
• identify areas of non-compliance with
health and safety regulations
• prioritise remedial work and maintenance
plans, and
• provide crucial documentary evidence when
applying for, or prioritising, funding.

FUNDING IN 2019

£433 £237

million million

FOR 1,412 PROJECTS
ACROSS ACADEMIES
AND SIXTH FORMS

TO MATs WITH AT
LEAST 5 ACADEMIES
OR >3000 PUPILS

• School Condition Allocation: Funds are
automatically granted to MATs with at least five
academies and/or more than 3,000 pupils to keep
buildings in good condition, safe and in good
working order and to carry out priority maintenance.
In 2019/20, £237 million was made available.
There are additional funds available for condition
improvement, such as the Urgent Capital Support Fund,
Operating Leases and, if a new development is being
built, Section 106 funding, all of which can be procured
to support improvement and expansion projects.
When funding has been obtained, it is important
that you have the right skills at your disposal to
complete the project successfully. GEMS recommends
employing a Chartered Building Surveyor to provide
a detailed project specification, cost estimate and
project plan. Having a qualified professional who
understands the school’s estate strategy will ensure
that all project requirements are documented and
understood and that a construction process has been
developed that complies with all construction, design
and management regulations.

Surveyors to Education help schools and academies develop the optimum learning environment for pupils. However, there
are other organisations offering similar services, so ensure you research the market thoroughly before procuring services.
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OPEN DOORS

Making the use of your facilities available to the wider
community brings a wide range of benefits and, indeed,
responsibilities. So what do you need to consider when
applying for funding, to meet statutory requirements and
achieve a financial return?

Access to sports facilities within a community is vital,
but many clubs struggle to find a place to play/train,1
so when planning new sports facilities at your school,
it is worthwhile building ‘community use’ into the
scheme to maximise the use of your facility and open
up a potential regular stream of income.
In fact, as Scott Sivier, School Business Manager at
Melbury College in Merton, South London, explains,
“it is far easier for a school to obtain funding from
organisations such as Sport England or the Football
Foundation if you can demonstrate that the local
community needs the facility as much as you do.”
Scott has experience of developing a new sports
facility, having taken the lead, in 2012, on the
development of a 3G pitch2 at his previous school,
Bridgemary School in Gosport, Hampshire. With the
school’s sports fields suffering from winter weather
and having identified a gap in local sports facilities,
the school was looking to build a 3G pitch that

isbl.org.uk

Scott Sivier

would provide itself and local clubs with an
all-year-round facility. The cost was £650,000, a vast
amount of money to raise, but, as Scott explains,
“we were already making £90,000 to £100,000 from
our community-use programme, including the use
of school grounds for a weekly car boot sale – the
second busiest in Hampshire. We were hopeful
that this would give us an advantage with any
grant applications.”
Applying for funding involves developing a
business plan that demonstrates how the proposed
facility meets the needs of the school and the
community and how the income generated will be
used to develop your school sports provision or offer
enrichment activities to your students. The business
plan should highlight:
• the vision for your facility with regard to
community use
• an outline of your target market

BUILDING AND ESTATES SUPPLEMENT | THE VOICE | SPRING 2020
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“It is worthwhile building community use into the scheme
to open up a regular stream of income and maximise the use
of your facility.”
• a description of your offer (facilities,
timetable, opening hours)
• pricing policies
• staffing costs (if run by the school)
• a three- to five-year financial forecast
• risks and risk management
• delivery timescales, and
• key performance indicators.3
“It is very important to be transparent with everyone
when building your business case,” continues Scott.
“There can be many stakeholders involved, so don’t
write the bid without engaging with them right from
the start. Working in partnership and not in isolation
means you are more likely to get continued support
throughout the duration of the process.
“Our funding bids demonstrated full community
involvement and that the pitch was going to be
successful in terms of generating a profit. I left no
stone unturned, looking at every possible opportunity
to generate income, not only from clubs using the
pitch but also from companies having advertising
banners on the pitch fencing and mobile catering
provision for those using the facility.”
The Football Foundation rewarded Scott’s effort
with a grant, as did Sport England, giving the
school the extra £550,000 required to develop the
facility. And when the 3G pitch was finally opened
in 2015, Scott declared it as one of the highlights of
his career.

Statutory requirements
When applying for community-use funding,
you need to demonstrate:
• where the facility will be on the school site
and how accessible and visible it is
• whether there will be enough secure on-site
parking and, if not, whether street parking
will cause any issues

Obtaining funding
In the current economic climate, it is unusual for
large organisations to grant the whole cost of
a project, so you must demonstrate that you have
explored other sources of funding as well.
This can include:
• fundraising – although this tends to be for
smaller amounts of money for smaller projects
• finance – a loan from a bank/building society
to do something specific and transformative.
You will need to demonstrate how you’ll
generate new cash to pay off the debt, and
• crowdfunding – attractive to lenders
because they see the club is being supported
by the community.
Furthermore, as part of the Government’s
Sporting Future Strategy,4 you must also show
that you can deliver one of five strategic
outcomes that help transform:
•
•
•
•
•

physical wellbeing
mental wellbeing
individual development
social and community development, and
economic development.

Risk management
Your governors/trustees must understand the
risks and responsibilities relating to how school
and community use will work alongside each
other. Community groups must be able to access
the facility easily and feel welcome, but the
school must ensure its security and be able to
deliver the curriculum correctly. Identifying any
risks and implementing a risk management plan
is an important part of running the facility.

• links to public transport, cycle routes
and footpaths
• whether your facility requires floodlighting
and how you will ensure this will not cause
light pollution to residents, and
• that the facility can be accessed separately
by the community, and whether the facility
caters for all potential activities: for example,
a sports hall with windows would not be
suitable for indoor football.1,3

1 www.sportengland.org/media/4270/designing-for-pe-andsport-school-sites-february-2013.pdf

Info
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2 A Third Generation synthetic surface that consists of three
elements – synthetic turf, sand infill and rubber infill
3 www.sportengland.org/facilities-and-planning/use-ourschool/planning-and-programming
4 www.sportengland.org/active-nation/outcomes-drivingour-strategy
5 There are thousands of grants available. For information,
visit www.grantsonline.org.uk/news/schools-and-colleges 4
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HELP TO PROTECT
OUR EARTH

Mark Brown, Consultant at TG Escapes, explains how your
new school buildings can help the environment.
Bombarded daily with news of catastrophic weather
events, distressing images of melting glaciers, raging
forest fires and a deluge of plastic pollutants, combined
with the amplifying voices and actions of activists such
as Greta Thunberg and Extinction Rebellion, it is no
wonder our children are suffering from eco-anxiety.
So if your school is planning to create new
classroom space this year, it is possible to do so in
a way that demonstrates your school’s commitment

Mark Brown

to environmental conservation by creating a
sustainable, ecologically friendly building with a
lower carbon footprint.

Sustainable materials
An eco-friendly building, classroom or otherwise,
should be sensitive to the environment at all stages
of the construction process, from design and site
selection through to the materials and methods used.

“If your school is planning to create new classroom space
this year, it is possible to do so in a way that demonstrates your
school’s commitment to environmental conservation.”

isbl.org.uk
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The building should sit upon its site lightly and
unobtrusively, from both an environmental and
aesthetic perspective, interfering as little as possible
with adjacent tree root systems and the local water
table. Wherever possible, construction materials
should be non-toxic, non-synthetic (unless recycled)
and from a sustainable source.
As a rule, a good-quality eco classroom should
include foundations designed to reduce the impact
on the environment by using a minimal amount of
concrete and use natural building materials at every

Doing their bit
TG Escapes has recently launched a treeplanting scheme2 on behalf of school clients,
partnering with the reforestation initiative,
EcoMatcher. EcoMatcher works with tree
planting organisations in five countries affected
by the destruction of rainforests upon wildlife,
ecosystems and weather patterns. For every
school that receives a free proposal for a new
classroom, TG Escapes will fund the planting of
10 trees that will then be gifted to the school.
And for each finished building, they will pay
for Tree Adoption Uganda (TAU) to plant a
mini ‘forest’ of between 200 and 1,000 trees
(depending upon the size of the school), which
will again be gifted.
With a projection that their first season of
planting will total 8,000 trees, through working
together, the scheme doesn’t just offset carbon
emissions but also engages students in the
importance of reforestation, enabling them to
track, and even chat to, their trees!
The scheme aims to:
1. engage students in the challenges facing
the planet and increase their awareness
of the need for sustainable living
2. partially offset a school’s carbon
emissions, and
3. support farmers and their families in
Uganda who have had their livelihoods
damaged by extensive deforestation,
supporting the ‘Rights Respecting
Schools1 agenda.
Overall, it aims to provide hope at a time of
environmental despair and to give a school’s
community a sense of positive action.

FIRST SEASON’S PROJECTION

8,000

opportunity. Instead of traditional bricks and mortar,
timber-framed buildings offer an environmentally
sound alternative provided the timber is sourced from
sustainable forests that are ethically managed to
avoid compromising the needs of future generations.

Energy efficient design
The energy efficiency of the finished classroom
should be a paramount consideration of the design.
High insulation values should be woven into the
fabric of the building, from its floor to its roof, walls,
windows and doors. The natural elements should be
harnessed wherever possible to provide light, heat
and water, and all fitted appliances should be highly
energy efficient.

“Biophilic design enables
pupils to make a vital
connection with the natural
surroundings of their school.”
Connecting to nature
A building should be sensitive to its occupants in
terms of its air quality and acoustics, its access to
views and the penetration of natural light. This has
the added advantage of a proven positive effect on
the ability to learn and on behaviour. Biophilic design
enables pupils to make a vital connection with the
natural surroundings of their school, which stimulates
conversation about the importance of taking care
of the world in which they live. The concepts of
environmental citizenship and environmentalism
naturally become a crucial element of their learning.

Waste not, want not
A school does not produce the same type of sewage as domestic water
applications, and an old school septic system can often be a source
of pollution to groundwater and surface water. With new stringent
Environmental Protection Agency and Environment Agency standards
and licenses, it is important that you have the latest sewage system in
your school. There is a wealth of information available on the internet.3

Info

trees planted
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1 The Rights Respecting Schools Award is a UNICEF UK
initiative that encourages schools to put children’s rights at
the heart of schools in the UK. More information is available at
www.unicef.org.uk/rights-respecting-schools/the-rrsa/
about-the-rrsa
2 Information on the tree-planting scheme can be found at
www.tgescapes.co.uk/planting-trees-for-schools-seedingsustainability-amongst-students
3 https://biocellwater.com/product/school-wastewater-treatment
www.ciria.org/Resources/Free_publications/sustainable_
water_schools.aspx

isbl.org.uk

INFRASTRUCTURE

14

HARD FLOORS
OR CARPETS?

Bob Mortimer, UK & Ireland Sales Manager at Heckmondwike
FB, explores what school business professionals need to be
aware of when considering flooring solutions.

First and foremost, you need to find a flooring
contractor you can trust. Any good contractor will
be associated with the Contract Flooring Association
and should advise on the best surface for your needs.
However, there are several things to consider when
choosing the right flooring, and these may help you
decide what to put down.

1. Air quality
Every school in the UK will have pupils with asthma,
so indoor air quality is extremely important for their
health. Preventing the inhalation of substances and
particles will help prevent an asthma attack, and
while there may be an automatic presumption that
carpets are bad for asthma sufferers because they
trap dirt and particles within their fibres, students
have reported that walking on hard surfaces disturbs
particles more than on walking on carpet.1

Bob Mortimer

use and as ‘fibre-bonded’, have been manufactured
for the education and commercial sectors, with a pile
weight over 500gsm (grams per square metre) and
unique anti-fray qualities that ensure they continue to
look good and maintain their newness as time goes by.

3. Noise reduction
Schools have a significant amount of disruptive
noise that can negatively affect pupil learning, so it is
important to find ways to reduce the impact of noise.
Installing carpet can do just this. According to the
American Society of Interior Designers, carpet is
10 times more efficient at reducing noise than other
flooring options because the fibres absorb sound
rather than carry it. In fact, not only does carpet reduce
noise within the room itself, but from neighbouring
rooms too, making it ideal for busy environments and
for creating a stimulating classroom environment,
boosting productivity, concentration and learning.

2. Comfort and durability
Teachers stand for a large part of their day, so
underfoot comfort is important. Carpet, therefore, is
the obvious choice to reduce tired limbs but could be
seen as a more expensive option owing to the need for
replacement because of heavy usage wear and tear.
However, while a study by the Institute of Inspection,
Cleaning and Restoration Certification found that
hard surface flooring may last longer, it requires two
and a half times more cleaning than carpet, with
cleaning supplies approximately seven times more
expensive than those for carpets. Consequently,
carpets can be a more cost-effective option.1
If you decide on carpet, choose a hard-wearing
one that delivers longevity. The latest heavy-duty
solutions, such as those labelled for ‘heavy contract’

Info

1 https://ie-today.co.uk/Blog/
benefits-of-carpet-withineducation

“Choose a solution that delivers longevity and won’t need
replacing after a few months.”
Heckmondwike FB is one of the UK’s leading commercial carpet manufacturers. However, other options are available,
so ISBL recommends researching the market thoroughly before committing to any purchase.
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SUPACORD
THE SMART CHOICE FOR EDUCATION
Heckmondwike FB’s market-leading Supacord is the cost-effective carpet
for the education environment, with millions of square metres installed
in schools, colleges and universities across the country.
sales@heckmondwike-fb.co.uk | 01924 406161 | www.heckmondwike-fb.co.uk

Complement Supacord with Battleship/Hippo
entrance carpet for the total education solution

Do you want to

generate more income
for your school?

Our online school lettings software
will enable you to increase your
income whilst streamlining your
lettings management.
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BookingsPlus offers you:
Simple room bookings tool
Bespoke, integrated website
Online invoicing &
payment options
Training
Free ongoing support
No contract
Powered By

Approved Partners

Find out more at www.bookingsplus.co.uk or call us on 01604 677 764

